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Unit Overview 
 

I have created this unit based on “The Giver,” a novel written by Lois Lowry. Since it is commonly used in 
8th grade, I will be using 8th-grade standards from the Common Core to inform my lesson planning and assessment. 
I have chosen this novel because it was one of the first science fiction novels that I read in 8th grade, and to this day 
remains a classic. The novel entails many themes relevant to the lives of youth including coming of age, the role of 
technology, components of well-being, moral dilemmas, the importance of education, the role of family, the 
liberating power of love, societal and government control, and so on. The story takes place through the eyes of a 
twelve-year-old boy who becomes aware of a new path in his life, which is also something I believe young people 
can relate to. Because of the depth of themes, I feel as though there are many possibilities in what I connect the novel 
to.  

 
Because of this ISP project, I have been working on lesson plans in my current academic ESL reading and 

writing course. While my students are not youth, their language needs and reading/writing skills are similar. This ISP 
includes five lesson plans that I have used, but for the purposes of this project, have expanded upon and/or improved 
based on what I saw did not work!  

 
I envision that this unit will take about six weeks, with an additional week to finish their final draft of Essay 

#2. All of the work will be centered around Literature Circles, which is broken down into six weeks of reading and 
classwork with regular formative assessment, culminating in summative assessments like two reading quizzes (group 
and individual), in-class writing, two in-class and take-home essays, and a presentation/multimedia presentation 
option.  
 

Common Core Lesson Plan Objectives: An overview of the lessons in seven weeks  

Reading 
Literature 

Reading Literature  
RL.8.1. Cite textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text  
RL 8.2 Determine a theme or central idea of a text and analyze its development over the course of 
the text, including the relationship to the characters, setting, and plot; provide an objective summary 
of the text. 
RL.8.3Analyze lines of dialogue or incidents 
RL8.4 Determine the meaning of words and phrases as they are used in a text, including the 
figurative and connotative meanings; analyze the impact of specific word choices on meaning and 
tone, including analogies or allusions to other texts. 

Reading 
Informational 

Text 

Reading Informational Text  
RI.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 
RI.8.2 Determine a central idea of a text and analyze its development over the course of the text 
including its relationship to support ideas; provide an objective summary of the text. 
RI.8.3Analyze how a text makes connections 
RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of specific word choices on meaning and 
tone, including analogies or allusions to other texts. 
RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author 
acknowledges and responds to conflicting evidence or viewpoints. 

Writing Writing 
W.8.1. Write arguments to support claims with clear reasons and relevant evidence. 



a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, 
and organize the reasons and evidence logically. 
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources 
and demonstrating an understanding of the topic or text. 
d. Establish and maintain a formal style. 
e. Provide a concluding statement or section that follows from and supports the argument presented. 
W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content. 
a. Introduce a topic or thesis statement; organize ideas, concepts, and information, using strategies 
such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., 
headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. 
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other 
information and examples. 
c. Use appropriate transitions to clarify the relationships among ideas and concepts. 
d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
e. Establish and maintain a formal style. 
f. Provide a concluding statement or section that follows 
from the information or explanation presented. 
W.8.4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. 
W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well 
purpose and audience have been addressed. 
W.8.9 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 
a. Apply grade 8 Reading standards to literature (e.g.,“Analyze how a modern work of fiction draws 
on themes, patterns of events, or character types from myths, traditional stories, or religious works 
such as the Bible, including describing how the material is rendered new”).  
b. Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the 
argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is 
relevant and sufficient; recognize when irrelevant evidence is introduced”). 
 

Language 

Language 
L.8.1. 1. Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking. 
4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on 
grade 8 reading and content, choosing flexibly from a range of strategies. 
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in 
a sentence) as a clue to the meaning of a word or phrase. 
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a 
word (e.g., precede, recede, and secede). 
c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), 
both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning 
or its part of speech. 
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the 
inferred meaning in context or in a dictionary). 

Speaking & 
Listening 

Speaking & Listening 
SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly. 
a. Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under 
discussion. 



b. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles 
as needed. 
c. Pose and respond to specific questions with elaboration and detail by making comments that 
contribute to the topic, text, or issue under discussion.  
d. Review the key ideas expressed and demonstrate an understanding of multiple perspectives 
through reflection 
and paraphrasing. 
4. Present claims and findings (e.g., argument, narrative, response to literature presentations), 
emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid 
reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear 
pronunciation.  
 

Technology 
Integration 

Technology 
Standards 

- Use appropriate technology tools and other resources to access information 
- Use appropriate technology tools and other resources to organize information 
- Use appropriate technology tools and other resources to design products to share 
information with others 

 
 

Unit Learning Goals 
 

● Examine the development of themes and central ideas, as well as find commonality in such ideas, in “The 
Giver” and an informational text about utopias  

● Engage in collaborative discussions (primarily set up as Literature Circles) through the use of scaffolded 
sentence starters for theme-based questions  

● Identify and accurately use words important to the comprehension of grade-appropriate academic vocabulary 
and content-specific words, noting the connotative, denotative, literal, and figurative meanings 

● Use graphic organizers to categorize different information and for formative and summative assessment  
● Write a clear, coherent argument using proper language conventions through multiple drafts and integration 

of feedback from peers and the teacher 
 

Instructional Overview 
 

The unit overview at the beginning of my paper gave a sweeping understanding of everything to be 
accomplished in seven weeks. My actual lesson plans in the last portion of this ISP only capture the foundations of 
this unit as well as gearing up for the completion of the first essay. In other words, this seven-week unit is not 
complete in this ISP, but there is material from at least the first half of it. I anticipate that the second half will be 
similar as we continue forward with Literature Circles, less-scaffolded classroom discussions, a Socratic Seminar, 
and presentations of our own utopias. I am always excited as a teacher to see what actually plays out in the 
classroom so as to inform my instruction. Indeed, there will be a need for me to be responsive in my instruction. 
Based on formative assessments and reflection, what are they doing well? How can they improve? Which vocabulary 
words came up in conversation for me to better explain? Did they grasp the symbolism of Baby Gabe, and if not, 
how can I better frame their thinking to come up with their own answers?  
 

I anticipate that with the use of Literature Circles students will have a better understanding of the book as a 
whole since they will be asked to view the book through different lenses (roles). Further, they will be asked to teach 
each other, which is a component of cooperative learning. Through the use of expert and jigsaw groups, students will 
be able to hear information from a variety of ways that is student-centered and does not depend on me as a lecturer. I 
realize that it will be my role to first model the work for Literature Circles. Further, I will have some “lecture-type” 
instruction. For example, I plan to use this presentation that I made for “The Giver” with some teammates. It can be 
accessed here: 
https://docs.google.com/presentation/d/1o_Srke0JjmiNoG73fK8lYl8vPD2HlW6L8GlzbumSIv4/edit?usp=sharing  
 

https://docs.google.com/presentation/d/1o_Srke0JjmiNoG73fK8lYl8vPD2HlW6L8GlzbumSIv4/edit?usp=sharing


As students are gearing up for Essay #1, I will include some reflective, journal, or Canvas discussion writing 
that taps into the themes they will have to understand for the essays. Generally, I think it is a good strategy to have 
students brainstorm through writing and then read each other’s thoughts before presenting them with a prompt. I 
often see that students become overwhelmed, and even shut down, when presented with a prompt. I would like 
students to feel more confident by having them consider the essential questions necessary to unpack a prompt.  

 
The major summative assessment featured in my ISP (Essay #1) will entail student’s using outside sources to 

learn about real-world attempts at utopias, which can be accessed through articles, videos, or podcasts. In this way, 
we are going to use non-fiction and fiction sources to develop their critical thinking skills. While I do not include 
Essay #2 in the ISP, I thought it would be relevant to focus on “being assigned a role” at the age of twelve based on 
their current personalities, skills, and abilities, like the Elders do in their community for twelve-year-olds. Perhaps 
we could do roleplaying in class or have specific interactions with other students based on a role that an “Elder” gave 
them. My hunch is that most students would not want to trade in the current life they have, which entails choosing 
their own jobs, education path, and eventually partners in life, and whether or not they want to have a baby.  

 
In my mind, my instruction is happening in a variety of ways to help students engage in academic reading, 

writing, and interaction, all of which are reflected in the Common Core State Standards. In some ways, I feel as 
though my instruction falls a bit short in integrating technology and multimedia, and I realize this will be a goal for 
me moving forward. Perhaps these elements will be best be captured in anticipatory sets for the lessons I have not 
yet created.  

 
In sum, Lesson #1 will be the introduction of Literature Circles and assignment of roles. Lesson #2 is 

designed to help students become strong annotators when engaging in academic reading. Lesson #3 focuses on how 
to have in-class discussions by using guiding questions and sentence starters. Lesson #4 begins the writing process 
by introducing the prompt and their outline, which then will segue into Lesson #5. Lesson #5 is designed for students 
to have practical experience creating introductions and getting feedback from me based on the hook, background 
information, thesis, and grammar/language they write.  

 
Assessment Overview 

 
As I was envisioning the entire seven weeks of this unit, I began by thinking about the objectives set forth by 

the Common Core using a text commonly used by 8th-grade teachers. I also took the time to check out how various 
districts create units, as well as consult sources from the course, my peers, and my own searching. I also thought 
about the articles and activities we did in EDSE 4502 and EDSE 5000 this semester focused on formative assessment 
because I feel more adept in summative assessment, to be quite frank. With all of this in mind, I recursively informed 
my lesson planning and assessment, knowing that the two should be inextricably linked. Further, I thought about 
creating lessons that would feature a variety of assessments so as to provide novelty in the class and maximize the 
ways that students process information and produce outcomes.  
 

I think what I created could more or less be replicated for other books/units in my 8th-grade class. I say this 
since the Common Core State Standards are designed to be broad enough to be circulated through units, sometimes 
lending themselves to more specific types of reading and/or writing.  
 

As a mental checklist, I returned to the objectives I laid out in the introduction portion of this picture, asking 
myself, “Have I covered everything for reading fiction, reading informational texts, writing, speaking and listening, 
and language? How about technology?” In some ways, technology is a bit of an afterthought, not readily baked into 
my lessons because I do not know what resources I will have available. The following are featured throughout my 
lessons and/or mentioned as being based on or leading into.  
 

Assessment Pre-/Post 
assessment 

● Engage in Literature Circles  
● Gather and Cite Evidence with graphic organizers 
● Annotate of fiction and non-fiction  
● Understand theme and central ideas  



● Extrapolate connotation and denotation  
● Understand Figurative and Literal Language 
● Understand Literary Devices  
● Summarize and Synthesize  
● Create discussion questions 
● Identify and Write an argument 
● Practice the Socratic Seminar  

Ongoing/ 
Formative 
Assessment 

1. Literature Circle products (group and/or individual portfolio)  
2. Exit Slips / Reflective Prompts  
3. Reading Quizzes  
4. Summaries (1 sentence; complete paragraph)  
5. Academic Discussions (with Sentence Starters)  
6. Conceptual Map and Graphic Organizers 
7. Journal Entries and/or Blog Posts  
8. Presentations 
9. Teacher/Peer Conferences 
10. Grammar Activities 
11. Reading guides/Portfolio pieces 
12. Peer, Self, and Teacher Revision  

Summative 

1. Literature Circles Portfolio 
2. Essay #1 
3. Essay #2  
4. Group Presentations 
5. “Create Your Own Utopia” Presentation  

 
Authentic Assessment Instrument 

 
In Lesson #4 and Lesson #5 of my ISP, there is a rubric for a final draft as well as a thesis rubric. Both of 

these assessments are in line with the following prompt:  
 

In our class, we have spent some time talking about what a utopia is. The Newsela article, “Utopian 
Communities in America,” states “A utopian colony is a place where people come together to try to build a perfect 
society.” A utopian society has goals of keeping their residents safe and peaceful. (For Newsela Article #6, you will 
be reading about First Amendment rights in the American Constitution, which focuses on some values that the 
United States was founded on.)  
 
TOPIC:  

In an academic essay, discuss in detail, how the community in The Giver represents a utopian society. What 
are some rules, formal and informal ones, that are intended to help the citizens? Give examples from the book that 
show how the community is trying to protect its citizens and to keep it peaceful.  
 

Then, you will also compare what happens in the book to an event or law of a specific country. This could be 
from the past or now. You can use a Newsela article related to ideals in certain societies or your own knowledge. 
Show how the example in the book and the example from the world are similar in intention or in action. 
 
In effect, you are writing a 4 Paragraph Essay:  
Paragraph 1: Introduction 
Paragraph 2 (Body 1): Describe examples from the book that shows the intention of becoming a utopian society.  

Note: You may want to focus on two or three main points, then give details  
Paragraph 3 (Body 2): Explain how that example is similar to an example from the world. 

Note: The idea is that you want to make a connection. The society you use from the past or present 
does not have to be entirely the same.  

Paragraph 4: Conclusion 



--------------------------------------------------------------------------------------------------------------------------------------- 
Lesson Plan #1: Literature Circles  

 
Grade: 8th  
 
Amount of time: 2-hour block schedule (or two days of 1-hour instruction)  
 
State Standards  

● RL 8.2 Determine a theme or central idea of a text and analyze its development over the course of the text, 
including the relationship to the characters, setting, and plot; provide an objective summary of the text. 

● RL8.4 Determine the meaning of words and phrases as they are used in a text, including the figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies 
or allusions to other texts. 

● SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. 

 
Behavioral Objectives  

1. After being presented with the Literature Circles format, students will self-assign their initial roles. They will 
work in expert groups to collaboratively produce the work for Chapters 1 and 2 with teacher models.  

2. Depending on their role, students will explain characters, setting, plot theme, word choice, summary, and 
connections to the real world.  

3. Students will agree upon the most relevant content for their role, as an expert group, and present it to the 
class. Their classmates will take notes on what they have learned.  

 
Anticipatory Set  

We will have an informal discussion about book clubs, reading circles, and literature circles. What 
experience have they had with these types of learning group? What are the benefits of reading a book together and 
processing it socially? In what ways do they do this type of interaction outside of the class, but not with texts? 
(Think about favorite TV shows, podcasts, YouTube Channels, etc.)  
 
Procedures 

I will assign Literature Circle groups and then instruct them on the procedures of these assignments. Students 
will learn that they will have time during the week, both in class and for homework, to work on their role for the 
week, which be alternating every week in the circle. Depending on the technology available in the class, students 
will share their work electronically with each other for each week or I will have students keep an individual reading 
portfolio of their work, which I will check every Monday. To assist in each of their roles, students will meet with 
expert groups before their circle groups to make sure they captured their role completely as a discussion leader, 
golden lines miner, language enricher, character analyzer and connector. I believe this kind of jigsaw approach 
would help them build their skills and prepare for fruitful Literature Circles discussions.  

We will take two hours doing the anticipatory set, assignment of Literature Groups, assignment of roles, 
breaking into expert groups, and practicing Chapter 1 and 2 together.  
 
Assessment 

Students will be graded individually for the role they have weekly, culminating in a final grade for their 
collaborative technology project or Reading Portfolio. I would also like to help during their expert groups by giving 
formative assessment “exit slips” of what they learned or where they have trouble for the week. I think it would be 
great to have an informal assessment every week regarding group dynamics as a way to inform me of how the 
groups are functioning.  
 
Materials 

“The Giver” and the following worksheet:  
 



Literature Circles  
Schedule, Roles, Reading Successfully  

 
Our class will explore the novel The Giver through a Literature Circles format. This weekly activity will give 

you an opportunity to focus on different roles as you read and learn to teach others while learning from others. 
Through each reading role, you will have the opportunity to see the book through different lenses.  

 
We will have Literature Circle meetings every week for 6 weeks (see the calendar below), which means you 

will average a few chapters every week. You must complete the reading before the date of your book club. That is, 
by every Monday, you must have read chapters 1-5 and have completed your individual work before coming to 
class. You will be meeting with your group for the first time on April 1st to share your work. We will be doing 
Chapter 1 and 2 together beforehand and I will be modeling work. During the week, you will also have the 
opportunity to consult with other students who have your role so that you can work together before meeting in your 
Literature Circles.  

Ms. L will assign your first roles and then you and your group will assign future roles. You will add all of 
your individual work to a shared Google Document / Reading Portfolio that you will keep for the duration of group 
work. Ms. L will check during your Literature Circles time that you have finished your work. If you are absent, it is 
your responsibility to ensure that your group has your contribution for that meeting.  

The nature of the group work depends on each individual to do their part. Remember the goals that you set as 
leaders and group members? Now you must put them into practice. Let’s see how the Literature Circles go for the 
first three weeks. Sometimes, classes like to switch up groups at the midpoint for variety, and other semesters 
students decide to keep their same groups. I’m happy with either scenario, although I do think variety is always 
good! I have a feeling you are going to be a stellar class in groups. To monitor your progress, I will be having you 
fill out a group and individual evaluation form to let me know the positive and/or challenging things going on in 
groups. 

ROLES: All of the required work must be typed/visible on your Group Google Doc, which I will check each week. 
The language you use must absolutely be in your own words unless you are citing a quote from the book. Do not, 
under any circumstances, copy content from an online source! 
 
Discussion Leader  

1. Your job is to first prepare a brief summary of the assigned section.  You will want to highlight the key 
events or main ideas of the sections assigned.  Depending on the section of the book, including  
Plot Literary Terms:  

a. Exposition / Setting 
b. Rising Action 
c. Climax  
d. Falling Action  
e. Resolution  
f. Conflict (External or Internal)  
g. Possibly Themes or the development of one 

2. After you have summarized, develop 5 questions that your group will discuss the assigned reading. Your task 
is to help people talk over the big ideas in each section and share their reactions. You may write down your 
own answers, but keep those separate from your document.  

 
Golden Lines Miner 

1. Your job is to locate two special sections (about 2-5 sentences long) of the reading section that are 
interesting, powerful, beautiful, meaningful, funny, puzzling, or … you tell us! Copy down those sections 
word for word with the page number onto your Google Doc.  

2. Add an analysis of the sections: what does it mean, and why is it important to you? You should plan to 
comment on the following in your analysis:  

a. Mood 

https://docs.google.com/document/d/1MWeylC1ujzd1AfcIYMrjCPclBc5gTUwDPRNyXJt-lbg/edit?usp=sharing


b. Tone 
c. Possibly Theme or Characterization  
d. You could also comment on elements of Language Enricher; see below →  

 
Language Enricher  

1. Your job is to be on the lookout new words and/or figurative expressions  
2. Write down 10 examples. Please do the following 

a. Write the word or figurative expression, page number, and original sentence you found it in.  
b. Look it up and give us a brief definition! Perhaps consider using a learner dictionary (such as the 

Longman Advanced American Dictionary) or Omilexica. Rewordify helps you decode text, too.  
3. Since you are focusing on language, add a commentary of the following that applies:  

a. Connotations (positive, negative, neutral)  
b. Literal or Figurative language (try to apply Alliteration, Allusion, Euphemism, Hyperbole, Idiom, 

Imagery, Metaphor, Personification, Simile, Symbolism 
c. Tone or Mood that the language creates 

 
Character Analyzer: 

1. Your job is to write about characters as we learn more about them.  
2. Keep your Flat Characters separate from Round Characters. (In fact, you might not mention too many details 

about the Flat Characters because you will have limited information about them.)  
3. List the character and the Direct or Indirect Characterization that you read.  

a. What new information has been presented?  
b. What are you continuing to learn about them?  
c. Have your opinions been changing? Do you have questions or predictions about them? 

4. Characterization contributes to the Plot and Theme of the story, greatly! So, feel free to comment on the 
development of the story in connection to the development of the character(s).  

 
Connector: (If you are in a group of four, please consider sharing this role in your group every week, or you can 
skip it. However, I would like to underscore the following: no matter what role you have, you should be making 
connections to your life and the world as you are reading.)  

1. Your job is to find connections between the book and the world outside. This means connecting the reading 
to your own life, happenings at school or in the community, similar events at other times and places, or other 
people or problems that this book brings to mind.  

2. You might also see connections between this book and other writings on the same topic or other writings by 
the same author. There are no right answers here. Whatever the reading connects you with is worth sharing!  

3. Write down the connection and/or share images on your Google Doc.  
 
--------------------------------------------------------------------------------------------------------------------------------------- 

Lesson Plan #2: Successful Annotation 
 

Grade: 8th  
 
Amount of time: 2-hour block schedule (or two days of 1-hour instruction)  
 
State Standards 

● RI.8.3Analyze how a text makes connections 
● RI.8.4. Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, 
including analogies or allusions to other texts. 

● RI.8.6. Determine an author’s point of view or purpose in a text and analyze how the author acknowledges 
and responds to conflicting evidence or viewpoints. 

○ a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in 
a sentence) as a clue to the meaning of a word or phrase. 

http://www.omnilexica.com/
https://rewordify.com/


○ b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word 
(e.g., precede, recede, and secede). 

○ c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), 
both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning 
or its part of speech. 

○ d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the 
inferred meaning in context or in a dictionary). 

 
Behavioral Objectives 

1. After revisiting Chapter 1 and 2 in their book, students will categorize the types of annotation they are 
making and create goals for annotation.  

2. Using a model created by the teacher, the students will summarize what they annotated for a given chapter in 
“The Giver,” and explain how their annotations were essential for this process.  

3. Students will ask questions to their groups and the teacher based on their annotations. In other words, they 
will appraise their own learning and seek clarification for what they did not understand while reading.  

 
Anticipatory Set  

Before we engage in instruction and the worksheet, I will ask students to think-pair-share their experiences 
with annotation. What does it mean? What do they know? What is the importance of it? More generally, how do they 
approach academic reading, and how is a deep understanding of what they read essential for academic writing?  
 
Procedures 

Some underlying assumptions of the Literature Circles are that students know how to annotate while reading, 
find information, interact with the text, anticipate future events, gather evidence for projects, and so on—essentially, 
that they are experienced readers. For this reason, I have the following worksheet to help students understand how 
reading for academic purposes is more involved and requires practicing skills they will take with them in higher 
levels of reading. I also would like to create graphic organizers for students so that they can better fulfill the roles of 
Literature Circles and prepare for assessments during the week. These organizers are not featured at this point.  
 

My idea is to first introduce the material and then model my annotations of Chapter 1 and Chapter 2. After 
this process, I would work with them in class to practice the roles for Literature Circles. I will also ask students in 
small groups to practice sharing how they annotated every week in their Literature Circles. It might be a good idea to 
include reflective practice in helping students see how annotations set them up for success for presentations and 
written assignments. Finally, annotations play a pivotal role in conducting research so it will be essential to show 
students how to annotation and later synthesize their information into a product.  
 

I also plant to create a worksheet that students will fill out based on their annotations and what their group 
discussed. We will end the lesson by creating a “Best Annotations Practices” based on their discussions, which I will 
refer to with them as we continue our academic reading.  
 
Assessment 

In terms of assessing annotations, students will be informed that I will be scanning their books to check for 
annotations, as well as their graphic organizers. I view this more as an informal assessment, as I do not see the need 
for a rubric for this reading skill. I suppose I am passionate about including a lesson on annotations (and continually 
referring to them) because I see this skill as an essential way to interact with the text. In my experience, students 
often “do” the reading, but then come up short on their interactions with the reading and/or do not remember their 
thoughts while reading, which is very natural and something that happens to me as well without annotations!  
 
Materials 

“The Giver” and the following worksheet, as well as an informational video like 
https://www.youtube.com/watch?v=w5Mz4nwciWc  

 
 

https://www.youtube.com/watch?v=w5Mz4nwciWc


Reading Successfully for a Course 
 

In many courses, you have to comprehend texts all by yourself before a class lecture or for an assignment. 
We will be learning about the following in reading comprehension: Decoding, Fluency, Vocabulary, Sentence 
Construction and Cohesion, Reasoning and Background Knowledge, and Working Memory and Attention.  
 

In some courses (like ours!),  there will be reading groups. For our particular class, you will rotate reading 
roles each week in Literature Circles.  

 
Key things you can do to boost your reading comprehension and help you perform well in groups:  

● Read to understand a purpose and continually monitor that purpose.  
o Why did the author write this piece of work? (As a whole)  
o Why is this chapter or scene included? (Flashback, conversation, letter, etc.)  
o Is my understanding of the purpose changing? Are there multiple purposes?  

● Summarize the main idea of each section.  
o Later, you can summarize the entire book as a whole.  

● Annotate and underline text  
o What are the key ideas? Note them so you can come back to them.  
o Have I noticed repeated information or themes? Mark them.  
o React: How do I feel? How am I reacting? Am I reminded of something in my life?  
o What questions do I have?  
o You might try using a chart like this. Feel free to add more!  

A Agree D Disagree 
F Figurative device Hmmm New or interesting 
MP Main Idea / Purpose * Important  
? Confused / question Q Key quotation  
! Surprising or hard to believe E Evidence (for an essay or assignment)  

 
● Find golden lines in a text  

o You can use “Q” to mark a key quotation.  
o Mark quotes that get to the heart of what the author is trying to say. 
o Alternatively, mark anything that you particularly love! I want you to have a personal connection 

with what you read, too.  
● Look up Vocabulary, Phrases and Allusions – but not everything! Please don’t overwhelm yourself.  

o Does not knowing this word, phrase, or allusion prevent you from understanding the part of the text? 
Look it up.  

o Is this a word you have read or heard multiple times before but are not completely sure what it 
means? Look it up.  

o Do you like the word for some reason and are genuinely curious? Look it up  
● Reread all of your assigned reading or any particular parts that you had trouble with  

 
 
 
 



--------------------------------------------------------------------------------------------------------------------------------------- 
Lesson Plan #3: Successful In-Class Discussions 

 
Grade: 8th  
 
Amount of time: 1 hour  
 
State Standards 

● SL.8.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own 
clearly. 

○ a. Come to discussions prepared, having read or studied required material; explicitly draw on that 
preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under 
discussion. 

○ b. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles 
as needed. 

○ c. Pose and respond to specific questions with elaboration and detail by making comments that 
contribute to the topic, text, or issue under discussion.  

○ d. Review the key ideas expressed and demonstrate an understanding of multiple perspectives 
through reflection and paraphrasing. 

○ 4. Present claims and findings (e.g., argument, narrative, response to literature presentations), 
emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid 
reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear 
pronunciation.  

 
Behavioral Objectives 

1. Students will compose and weigh in on thought-provoking and engaging questions based on the book’s 
themes. (If they are having trouble with this, the teacher will include questions that will respond to.)  

2. At the end of their group discussions for each question, students will synthesize what they discussed and 
report to the rest of the class.  

3. At the end of the lesson, students will individually reflect on what they shared, learned, and anticipate to 
learn more about as they continue their reading.  

 
Anticipatory Set:  

My idea is to ground conversation in some thought-provoking and engaging questions based on the book’s 
themes. First, I will have them come up with their own questions and compare with what I have come up with. They 
may reference their Discussion Leader questions generated from Literature Circles.  
 
Procedures  

After our anticipatory set, we will decide on five questions to engage with for 5-minutes each in small 
groups. At the conclusion of the discussions, each group will be expected to report on what the group shared, 
highlighting the main takeaways. This “reporter” will rotate so that each student will have the chance to share with 
the entire class. They will be asked to give a 2-3 sentence takeaway. Alternatively, we could do inner circle-outer 
circle 1-minute shares at the very end if time allows and if there is space.  

 
Based on the questions that students come up with, we can use those for the lesson, or we can default to what 

I have generated here and will have available on slips of paper.  
 

● How can societal rules help or hurt us?  
● In what ways are we responsible for our community? How can we balance this with individual choice? 
● What aspects of our society make it a utopia or dystopia?  
● What does conformity mean? What do we conform to on a daily basis?  
● What are the positive and/or negative aspects of people having choices in society? 



● What significance does the absence of love have on Jonas’ life? How about the Community as a whole?  
● Is it ever okay to lie? Why is Jonas given permission to lie as the Receiver?  
● What role do memories play in our lives?  

 
I anticipate that we will practice with roles in order to facilitate and equalize the conversation. The real goal 

of this lesson is to model, guide, give feedback on, and synthesize academic interaction. I will provide sentence 
starters which capture various cognitive strategies. These starters on the handout came from an Academic Language 
Development class that I took last semester. I would like to practice these cognitive strategies with my students all 
year so that they become more natural and internalized. This is a reference we will continually come back to; for that 
reason, it will be on a gold paper and laminated, readily supplied in the classroom. Perhaps, in time, I can remove the 
scaffolding of sentence starters and discussion role assignments, letting students guide their own conversations.  

 
I think it is important to regularly have students self-evaluate, so this will be the exit slip for the activity. 

What did I contribute? How did I display active listening?  
 
Assessment 
 

I have been learning more about Socratic Seminars, which might be a good way to more formally assess 
students in their speaking. I think it might also be a way for students to peer- and self-assess. For the purposes of 
these in-class discussions with sentence starters, I plan to go around the room and listen to their conversations, 
capturing some of the best statements I hear integrating key academic vocabulary. At the end of discussions, I will 
have a reporter from each group (an assigned role) tell the class what their group talked about, giving us the 
highlights.  
 

Perhaps an extension of this activity would be to try Socratic Seminars in the following lesson. This lesson is 
only designed for one-hour, so that could be the remaining hour.  
 
Materials 

The Giver” and the following worksheet, as well as an informational video like 
https://www.youtube.com/watch?v=w5Mz4nwciWc and Socratic Seminar information, available at 
https://pasco.instructure.com/courses/113574/files/2745387/download?verifier=8wKpDVIppE5vcWmoanWl3SdzaD
f9oQKZOkdhRb1k&wrap=1  
 

 
Cognitive Strategies 

  
1. Planning and Goal Setting 

a. I will read _____ pages per day. 
b. I will complete my group work by 

_______.  
 

2. Tapping Prior Knowledge 
a. I already know that __________  
b. This reminds me of __________.  
c. This relates to __________ .  

 
3. Asking Questions  

a. I wonder why __________.  
b. How come __________?  

c. What if __________?  
 

4. Making Predictions  
a. I’ll bet that __________ 
b. If ____________, then __________.  

 
5. Visualizing  

a. I can picture __________.  
b. In my mind, I see __________.  
c. If this were a movie, __________.  

 
6. Adopting an Alignment 

a. The character I most identify is 
__________.  

b. I really got into the story when 
__________.  

https://www.youtube.com/watch?v=w5Mz4nwciWc
https://pasco.instructure.com/courses/113574/files/2745387/download?verifier=8wKpDVIppE5vcWmoanWl3SdzaDf9oQKZOkdhRb1k&wrap=1
https://pasco.instructure.com/courses/113574/files/2745387/download?verifier=8wKpDVIppE5vcWmoanWl3SdzaDf9oQKZOkdhRb1k&wrap=1


c. I can relate to this author because 
__________.  
 

 
7. Forming interpretations  

a. What this means to me is __________.  
b. I think this represents __________.  

 
8. Clarifying and Revising Understanding  

a. I got list here because __________.  
b. To understand this better, I need to 

learn more about __________.  
c. I’m guessing this means __________, 

but I still need to __________.  
d. At first I thought that __________, but 

now I think __________.  
 

9. Analyzing Author’s Craft 
a. I like how the author uses __________ 

to show __________.  

b. This word/phrase stands out for me 
because __________.  

c. A golden line for me is __________.  
 

10. Reflecting and Relating 
a. So, the big idea is __________.  
b. This is relevant to my life/to the class 

because __________.  
c. A conclusion I’m drawing is 

__________.  
 
 

11. Evaluating  
a. I like/don’t like __________ because 

__________.  
b. My opinion is __________ because 

__________.  
c. The most important message is 

__________ because __________ .  
 

 
 

--------------------------------------------------------------------------------------------------------------------------------------- 
Lesson Plan #4: Essay #1 Outline  

 
 

Grade: 8th  
 
Amount of time: 2-hour block schedule (or two days of 1-hour instruction). Students will return for a second day (or 
third day) to have their outline checked in groups and by the teacher.  
 
State Standards 

● W.8.1. Write arguments to support claims with clear reasons and relevant evidence. 
○ a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, 

and organize the reasons and evidence logically. 
○ b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and 

demonstrating an understanding of the topic or text. 
○ d. Establish and maintain a formal style. 
○ e. Provide a concluding statement or section that follows from and supports the argument presented. 

● W.8.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of relevant content. 

○ a. Introduce a topic or thesis statement; organize ideas, concepts, and information, using strategies 
such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., 
headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. 

○ b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information 
and examples. 

○ c. Use appropriate transitions to clarify the relationships among ideas and concepts. 
○ d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
○ e. Establish and maintain a formal style. 



○ f. Provide a concluding statement or section that follows from the information or explanation 
presented. 

● W.8.4. Produce clear and coherent writing in which the development, organization, and style are appropriate 
to task, purpose, and audience. 

● W.8.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience 
have been addressed. 

● W.8.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 

Behavioral Objectives  
1. Students will synthesize their annotations from the text, informational reading, and Literature Circles to 

prepare their outline.  
2. Students will use the provided outline to organize their thoughts in response to the prompt for Essay #1 and 

demonstrate the ability to use textual evidence.  
3. Students will order their information in a way that creates logical flow and cohesion for their argument  
4. They will compose an interesting hook and thesis on this outline, which will be applied in their introduction 

paragraph (the next phase of their writing process).  
 
Anticipatory Set 

Given that students would have recently read sample essays, I will bridge that work and analysis of an essay 
to the creation of their own. We will do a recap of how to understand a prompt, brainstorm, and begin to think about 
the major components of an essay, which need to be reflected in an outline. At this point (and going forward in 8th 
grade), I will be giving them outlines, perhaps reducing the scaffolding in time as they demonstrate competency.  
 
Procedures 

The writing instruction cycle will happen two times, and the following rubric and outline are for Essay #1, 
which is about the features of a utopia in “The Giver” and a community of their choice. We will have read articles 
from which they will choose a community to focus on. Further, we will have listened to some podcasts about 
utopias, from which they can also choose as an informational text.  
 

First, we will go through the prompt and final draft rubric. We will observe the timeline for this essay (over 
the course of two weeks.). Next, we will have a discussion of how “The Giver” nor the real-world utopias are actual 
utopias; rather, the focus of the essay is to see how people (in fiction and the real-world) have attempted to create 
one, sometimes for self-interest. We can have a class or group brainstorm on these ideas using guiding questions that 
I formulate.  
 

Next, we will focus on the outline process with the worksheet that I provide. I will be leading students 
through the entire writing process of brainstorming, outline, creating specific paragraphs in academic writing 
(introduction, body paragraphs, and conclusion), peer revision, integrating feedback and revising drafts. The final 
draft will include an editing log and self-reflection. Ideally, we will be using Google Classroom, Canvas, or some 
kind of Learning Management System to facilitate the feedback and drafting process.  
 

Students will begin their brainstorm and outline in class. They will be instructed to have it complete for the 
next day so that I may check it.  
 
Assessment 

While there is a final, summative assessment (captured in this rubric), I will include ongoing, formative 
assessment for the various steps of the writing process: Outline, First Draft with Complete Introduction, Second 
Draft for Peer Revision, Third Draft for submission (to me), and Final Draft with an editing log and reflection.  
 

Content: 

 10 Introduction Paragraph: The introduction includes an interesting hook that grabs the 
reader’s attention. There are details in the introduction that set the theme of the paper that 



the writer will describe in the body paragraphs. The reader has an understanding of the 
topic and direction of the paper.  

 5 Thesis: The writer clearly connects the idea of how both the community in The Giver and 
a real-world community attempted to be a utopia.  

 

30 

Body Paragraphs: There is a topic sentence for both body paragraphs. The writer 
integrates relevant details to show support for the thesis. The writer clearly provides 
evidence in Body Paragraph #1 about The Giver and provides real-world evidence about a 
utopia in Body Paragraph #2.  

 
5 

Concluding Paragraph: The concluding paragraph “wraps up” the essay nicely and covers 
the main ideas without exactly repeating the thesis. It also weighs in on the writer’s 
attitudes of these types of utopias.  

 50 Total for content 
Organization: 

 5 Order: The content is displayed in a format that is easy for the reader to follow.  The 
order of the paragraphs make logical sense and provide a smooth “read” for the reader 

 
10 

Coherence: Paragraphs are linked with repetition, references to preceding words or ideas, 
transitional expressions, and transitional sentences.  Ideas “flow” smoothly from one to 
the next. The Giver is used as a common unifying theme. 

  15 Total for organization 
Grammar & Mechanics: 

 
20 

The paper is relatively free from grammar, spelling, and punctuation mistakes.  The 
writer proofread the essay (including reading the essay backward) before finishing to 
catch as many mistakes as possible.  

  20 Total for grammar & mechanics 
Format and Process: 

 2 The essay’s title is creative and grabs the reader’s attention 
 3 Heading, correct font, indentation, typed, continuous format using MLA guidelines 
 10 Draft includes previous drafts, editing log, and other pre-writing (outline) 
  15 Total for format and process 

  
100 Total Points                                                                                 Grade =  

 
 
Materials 

Prompt + Timeline + Rubric + Outline, which is shown here:  
 
I. INTRODUCTION:  

HOOK: Use a specific technique from the Hook worksheet 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

____ 

What other key information will you include in your introduction?  

1. _______________________________________________________________________________________ 



2. _______________________________________________________________________________________ 

3. _______________________________________________________________________________________ 

  

Thesis It should clearly show the reader the answer to the prompt. (My suggestion is that you brainstorm a thesis, 

work on a body paragraph, and then come back to refine your thesis.) Make sure that the the thesis includes a 

connection from the book, your life, and focuses on utopian societies  

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____ 

II. BODY 

Body Paragraph # 1- Remember, you are only allowed one quote in this section, but you need to provide page 

numbers to all references in the book (all evidence).  

A. Topic Sentence: introduces content in the paragraph. This should be text specific; about The Giver.  

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

___ 

1.  Supporting Idea 1 (further explains Topic Sentence [TS]. Characteristic of Utopia in The Giver)  

_____________________________________________________________________________________________

_ 

 a. Specific evidence/example from the book. Use a paraphrase or quote (must be in MLA; include page 

number) 

_____________________________________________________________________________________________

_ 

 b. Commentary (your turn to explain the evidence). Expand into multiple sentences as necessary!  

_____________________________________________________________________________________________

_ 

2.  Supporting Idea 2 (further explains Topic Sentence [TS]. Characteristic of Utopia in The Giver)  

_____________________________________________________________________________________________

_ 



 a. Specific evidence/example from the book. Use a paraphrase or quote with MLA 

_____________________________________________________________________________________________

_ 

 b. Commentary (your turn to explain the evidence). Expand into multiple sentences as necessary!  

_____________________________________________________________________________________________

_ 

IF NECESSARY: you can include a third characteristic 

4.  Closing Commentary (Recap what you have written in this paragraph. A good technique for the end of a first 

body paragraph is to now show the reader you are going into a new direction. Specifically, for this essay, that means 

your connection to “real life” next)  

_____________________________________________________________________________________________

_ 

II. BODY 

Body Paragraph - Remember, there is no need for a quote from the book in this paragraph. 

A. Topic Sentence: introduces content in the paragraph. This should be about your connection to the real world.  

 

1.  Supporting Idea 1 (further explains Topic Sentence [TS]. Similarity to the book #1) 

_____________________________________________________________________________________________

_  

 a. Specific evidence 

_____________________________________________________________________________________________

_ 

a. Further details and commentary on the evidence. Expand into multiple sentences as necessary! 

_____________________________________________________________________________________________

_ 

 

2.  Supporting Idea 2 (further explains Topic Sentence [TS]. Similarity to the book #2) 

_____________________________________________________________________________________________

_ 

 a. Specific evidence 

_____________________________________________________________________________________________

_ 



a. Further details and commentary on the evidence. Expand into multiple sentences as necessary! 

_____________________________________________________________________________________________

_ 

IF NECESSARY: you can include a third similarity  

4.  Closing Commentary (Recap what you have written in this paragraph. Give a closing feeling.)  

_____________________________________________________________________________________________

_ 

 

CONCLUSION 

A. Main idea restated in different words than in the thesis. Remind the reader what you have captured in your 

writing. (That’s the summary of your paper in your own words. Refer to your thesis, but do not merely restate 

it.)  

_____________________________________________________________________________________________

_____________________________________________________________________________________________

__ 

 

B. Explore a conclusion technique to give a unique ending that shows your voice. Will you use: make a 

prediction; tell “so what?”; present a call to action; express a hope or desire; relate to a bigger implication; or 

echo/frame? (We will continue to talk about these strategies) 

_____________________________________________________________________________________________

_ 

 
 
--------------------------------------------------------------------------------------------------------------------------------------- 

Lesson Plan #5: Introduction Paragraphs and Thesis Statements  
 

Grade: 8th  
 
Amount of time: 2-hour block schedule (or two days of 1-hour instruction).  
 
State Standards 

● W.8.1. Write arguments to support claims with clear reasons and relevant evidence. 
○ a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, 

and organize the reasons and evidence logically. 
○ d. Establish and maintain a formal style. 

● L.8.1. 1. Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. 

● 4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 
reading and content, choosing flexibly from a range of strategies. 

○ a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in 
a sentence) as a clue to the meaning of a word or phrase. 



○ b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word 
(e.g., precede, recede, and secede). 

 
Behavioral Objectives 

1. Students will write a complete introduction using the models that have been provided in response to the 
prompt.  

2. When conferencing with peers and me, students will label each move in their introduction and explain how 
the hook, background information, and thesis meets the requirements set forth in the introduction rubric.  

3. Students will assess their own work and that of peers, resulting in a final product ready for feedback from the 
teacher.  

4. Using my feedback, students will refine to create a strong introduction, which will serve as the foundation of 
their entire essay.  

 
Anticipatory Set  

Using Kahoot, I will give the students a short quiz about Essay #1 Prompt and Introduction Paragraphs to 
refresh their mind on what we have been learning. Next, students will take out our outlines to create the introduction.  
 
Procedures 

Using the inquiry-lesson that another student and I created in class, I would like to incorporate the thinking 
and product we created for introduction paragraphs in this lesson. We both agreed that it is essential to break down 
the introduction for students into moves, helping them find the ways to replicate those moves in their introduction 
paragraph. In my experience as a writing teacher, after a student creates their outline (and knows the content of their 
body paragraphs), they are then better able to go back to the introduction and create their hook, background 
information dependent on the prompt/content, and a thesis, which is going to guide their essay.  
 

Using their outlines, I will ask that everyone share their ideas for their body paragraphs. Students will choose 
strong topic sentences from their groups. I will post these for students to see on Google Classroom. We, as a class, 
will then start thinking: How can I bring together my topic sentences and overall answer to the prompt into a thesis 
statement? I would like to use these models to give students ideas for their own thesis sentences and/or improve their 
topic sentences on their outline.  
 

The next step will be for students to work on completing an introduction, which will be assessed using the 
following rubric that another classmate and I created in class. I think that it captures the ongoing work we need to 
see at various levels of writing for academic essays. I will remind students that having a strong introduction with a 
clear thesis statement connected to their topic sentences is the first hurdle to really jump over to ensure a strong 
essay.  
 
Assessment 

I think we could assess introductions informally and/or formally by allowing students to self- and peer-assess 
with reflection. After this, I would like to use the same rubric to give them a score before they continue with their 
paper. One of the most difficult aspects of being a writing teacher is the grading, but I have found that if I use an 
ongoing, formative assessment that focuses on the process of writing, by the time I see their final draft, it is a much 
easier process for me and the student to score the summative product (in this case, Essay #1 Final Draft). I also find 
that assessing earlier on, like for this introduction, allows a student to feel more confident in their writing process 
because it gives them direction.  

 

Characteristics of an Introductory Paragraph Rubric 

 

Characteristic: Advanced (4)  Proficient (3) Developing (2) Emerging (1) 

Hook 1. Strong, 1. Interesting 4. Hook is 1. Hook might 



 
The first line or two 
of your essay which 
introduces the topic 
and sparks the 
reader’s interest. 

interesting 
hook which 
grabs the 
reader’s 
attention 

2. Strikingly 
original 

3. Relevant to 
the topic 

hook which 
grabs the 
reader’s 
attention 

2. Original 
3. Relevant to 

the topic 

present. 
5. Lacks 

originality 
6. Somewhat 

relevant to 
the topic 

be missing 
or 
incomplete. 

2. Not original. 
3. Unrelated to 

the topic 

Background 
Information 
 
The part of your 
essay which explains 
the necessary 
context to 
understand your 
topic. 

1. Title and 
author are 
clearly 
introduced 

2. Context is 
given without 
any 
unnecessary 
information 

3. Background 
information is 
specific, 
engaging, and 
relevant to the 
topic 

4. Naturally 
leads to the 
thesis 

1. Title and 
author are 
introduced 

2. Context is 
given 

3. Background 
information 
is relevant 
to the topic 

4. Leads to the 
thesis 

1. Title and 
author are 
introduced 

2. Context 
might be 
missing; too 
much 
unnecessary 
information 
is given 

3. Background 
information 
is general 
but related to 
the topic 

4. No transition 
to the thesis 

1. Title or 
author are 
missing. 

2. Context is 
missing  

3. Background 
information 
is unrelated 
to the topic 

4. No transition 
to the thesis 

Thesis 
The point or driving 
message of your 
essay. 

1. Concisely and 
effectively 
addresses the 
prompt 

2. Provides a 
clear 
direction for 
the essay. 

3. Has the 
structure of a 
declarative 
statement.  

1. Concisely 
addresses 
the prompt  

2. A direction 
for the 
essay is 
provided 

1. Addresses 
the prompt 
but is too 
long or is 
incomplete 

2. Attempts to 
provide a 
direction for 
the essay 

1. Does not 
address the 
prompt 

2. Does not 
provide 
direction for 
the essay.  

Conventions 
Grammar, MLA 
guidelines, spelling, 
and proper 
punctuation are 
followed. 

1. Effective use of 
language with a 
good range of 
vocabulary;  

2. Use of complex 
sentence 
structures; 

3. Variety of 
sentence 
structures 

1. Competent use 
of language 
with an 
adequate range 
of vocabulary  

2. Use of simple 
sentence 
structures with 
some problems 

1. Limited range of 
language with 
frequent errors in 
word form, 
choice, and/or 
usage;  

2. The meaning is 
sometimes 
confused or 
obscured due to 

1. Serious and 
limited range 
with frequent 
errors of word 
form, choice, 
and/or usage; 
meaning 
confused or 
obscured. 



4. Few grammatical 
errors. 

with complex 
structures  

3. May lack 
variety in 
sentence 
structures; 

4. Occasional 
errors in 
grammar, but 
the meaning is 
not obscured. 

sentence and/or 
grammatical 
constructions. 

3. 

2. Meaning is 
confused due to 
major or 
frequent 
problems in 
sentence 
construction 
and/or grammar. 

 
 


