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Instructional Strategies Plan - 10th Grade Argument Unit 

1. Overview 

It is important to me as an English teacher that my students feel comfortable voicing their 

opinions and ideas in my class and that these ideas and opinions are well thought through. In my 

class, lively class discussions which challenge all of us to a higher, more critical and more 

reflective level of thinking should be a daily occurrence. This Argument Unit will lay the 

groundwork for rigorous academic dialogs in which every student is expected to provide reasons 

and/or evidence to back up their ideas. The common core standard being taught is the Ela-

literacy.whst.9-10.1 which addresses writing arguments focused on discipline specific content, 

and more specifically, Ela-literacy.whst.9-10.1a: “Introduce precise claim(s), distinguish the 

claim(s) from alternate or opposing claims, and create an organization that establishes clear 

relationships among the claim(s), counterclaims, reasons, and evidence.
i
” My goal is for each of 

my students to be able to both critically analyze arguments that they encounter in the real world, 

and to be able to construct clear, concise and to the point arguments supported by relevant 

reasons and evidence orally and in written form.  

The unit has been planned for 10
th

 Grade English, to be held as early as possible within the 

first Quarter. It will take 3 weeks with a total of 12 Lessons and 3 Quizzes, with a total of 15 

days. The last week will be spent working on a final project. Each week will have a similar flow: 

predominantly inquiry based lessons Mondays through Wednesdays with individual and group 

practice, then an activity on Thursdays for which we will need to implement what we have 

learned so far, and time on Fridays to review or complete anything that was not yet completed 

and take a small quiz for an assessment grade.  

2. Five Learning Goals  

1. The students will know and be able to recognize and dissect an argument into its parts 

(claim, counterclaim, reasons and evidence.) 

2. Students will be able to construct a cohesive oral argument providing all four elements 

(claim, counterclaim, reasons and evidence.)  

3. Students will be able to construct a cohesive written argument (providing all four parts) 

in essay form.  

4. Students will be able to identify and critically reflect on persuasive arguments they 

encounter in the world. 

5. Students will recognize the importance of being able to identify and critically reflect on 

persuasive arguments they encounter in the world.  

3.  An instructional Overview  

This unit is designed to promote critical thinking and articulate reasoning orally and in 

written form. It is structured in such a way as to give students increasing levels of freedom and 
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control over their work. In this unit I will utilize various methods of instruction with an emphasis 

on inquiry lessons. The inquiry method encourages the students to be actively engaged in their 

own learning, and it serves to build on what students already know from prior schooling and 

their own experiences. Therefore, it is foundational in my teaching of reasoning and critical 

thinking and in students developing an internal locus of control. It is, in short more effective to 

ask students what they know or what they think and build on this, than to simply feed them new 

information, disconnected from prior learning or life outside of the classroom.  

At the beginning of each lesson the inquiry method will be used together with brief snippets 

of direct instruction, in which I fill in any gaps in students’ knowledge. These sections will be 

clear and concise, as well as multi-modal - using video clips, ppt presentations and graphic 

organizers to visually support the auditory information. In addition, we will examine “real life” 

arguments (taken from our own experiences, or commercials, news, or other media) to show the 

real world application for what we are learning.  

As we move into concept attainment there will be a greater emphasis on cooperative group 

work. At this phase students will be practicing the skills they have learned so far in order to 

better understand the concepts and internalize the process. By using group work, students who 

need to hear the process again can do so, while those who have understood it, deepen their 

understanding by explaining it to someone else.  

Towards the end of the unit students will be writing an argument essay and peer editing. I hope 

to have already established a method of peer editing, that we use for every writing assignment. 

Students in college will need to be able to edit their own work and the best way to become 

proficient in this skill is to practice editing peers work. The final assessment for this unit will be 

creating a class news blog with various argument based articles, commercials, editorials, comics, 

etc. Students will need to work together as a class to plan the blog and designate the work; the 

articles, commercials, illustrations, etc. can then be completed individually, in pairs or in small 

groups, depending on the task to be completed. This assessment allows for quite a lot of choice 

on behalf of the students. This will allow each student to work in their area of strength and 

interest while still showing their mastery of the concepts and skills. It is my hope that the 

students will, through the course of the unit, learn and demonstrate the responsibility necessary 

to handle this freedom.  

In the first week we will be working on CCSS.ELA-LITERACY.WHST.9-10.1.A: 

Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and 

create an organization that establishes clear relationships among the claim(s), counterclaims, 

reasons, and evidence. We will begin by watching a short, funny movie clip in which an 

argument is being made and discussing what we see and hear. This will be a fun way for students 

to begin thinking through the structure of an argument and begin recalling what they already 

know about arguments. We will transition from this into an inquiry lesson. The goal of this 

inquiry will be to gather the class’s communal knowledge of arguments in one central pool of 

knowledge. During the inquiry lesson, I will create a mind map on the board synthesizing and 

organizing the gathered knowledge. The students will copy this mind map into their notes. 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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Hearing the information and seeing it organized visually will increase the access that students 

with different learning styles have to the lesson. We will transition into a direct instruction time 

in which I introduce the graphic organizer we will be using throughout the unit. Together we will 

dissect the argument from the clip and fill in the graphic organizer.  

The next day, we will begin with an inquiry lesson to review what we learned the day 

before. We will then have a direct instruction in which I introduce written arguments. Together 

we will look at a written argument and dissect it into its four parts. Once we have done this as a 

whole class, students will work in small groups to read a short a persuasive article. In groups 

students will identify the parts of the argument within the article and fill out the graphic 

organizer. While they do this, I will be circling the room watching and listening to see, who has 

understood the process so far and give help (or ask clarifying questions) where needed. Group 

work gives students the opportunity to hear the information again or internalize it as they explain 

it to others; it also gives me the opportunity to informally access what has been understood so 

far.  

The third day will again begin with an inquiry lesson in which we discuss the times in our 

own lives when we need to argue for something we want. In this conversation we will address 

what makes for a strong argument and what weak arguments are often lacking. After this inquiry 

lesson, will come a time of independent study, where students think up their own claim and fill 

out the graphic organizer for their own claim. After this students will work in pairs showing their 

arguments to one another and giving each other feedback regarding the strength of the argument. 

While students work in pairs, I will be circling the room listening for who is struggling with the 

concepts and who has a solid grasp on the process.  

On the fourth day we will play a game which requires students to correctly identify the 

various parts of an argument. The game will be played in teams of 4-5 students, and again offer 

an opportunity for me to informally access what students have so far understood, while providing 

students an opportunity to practice identifying the parts of the argument. Depending on what the 

class can handle this could be a relatively quiet game that we play at our seats (like bingo) or a 

game in which students are required to get up from their seats and move around.  

On the fifth day, we will have our first quiz which will require students to correctly 

identify the parts of an argument and given a claim to construct an argument. The quiz will be 

short (7-10 questions, multiple choice and fill in the blanks.) This will be a formal assessment. 

We will use the rest of the time in this period to do whatever needs to be done, this might involve 

reviewing some aspect of the material before the quiz, or watching another related movie clip or 

playing another game.  

The second week will have a similar flow. In it we will be looking at CCSS.ELA-

LITERACY.WHST.9-10.1.B: Develop claim(s) and counterclaims fairly, supplying data and 

evidence for each while pointing out the strengths and limitations of both claim(s) and 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/b/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/b/
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counterclaims in a discipline-appropriate form and in a manner that anticipates the audience's 

knowledge level and concerns. We will do this by looking at areas in media in which we are 

confronted with persuasive arguments and continuing to practice creating our own in written and 

oral form.  

We will begin the week discussing advertising. First we will watch two short 

commercials. In an inquiry lesson we will discuss the first commercial and together fill out the 

graphic organizer.  Students will fill in the graphic organizer for the second commercial on their 

own. (This can be done individually, in pairs or in groups.) Then in small groups, students will 

analyze the commercial and answer the following questions: 1. What is the claim?  Is it 

persuasive? Why or why not? What would make it more persuasive? 3. Do you think the claim is 

true? Do you expect the claims made, and the reasons/evidence given to stand up to scrutiny? 

With the time left we will discuss the small groups’ findings as a class.  As always, while the 

students are working on their own and in small groups I will be circling the room, listening for 

how they well students are able to identify the parts of the argument and how students think 

through the answers to the questions. I will again be using this as an informal assessment to 

adjust what I need to review or address. I will specifically be listening to whether in their small 

groups students are able to identify reasons and evidence in the commercial and use also these 

tools as they discus with one another.  

The following day we will go through the exact same process, only this time we will be 

watching a clip of a political argument instead of a commercial. Again we will begin with an 

inquiry, followed by individual or group study to fill in the graphic organizer and small group 

work to analyze the argument and answer the same questions. I will again be circling and 

listening for the same things as on the day before.  

In the seventh lesson, we will be analyzing a written argument instead of an oral/visual 

argument. We will again begin with an inquiry lesson, discussing the difference between print 

media and visual media. This will lead into a discussion of how to craft a persuasive written 

argument. After this, students will read through a newspaper article or news blog (they will be 

able to choose an article from a list provided.) Students will analyze the article to identify the 

argument and then dissect it into its foundational parts using the graphic organizer.  Working in 

pairs, they are then to create a counter-argument to the one they read. This counter-argument 

does not yet need to be in paragraph form, bullet points in the graphic organizer will suffice. As 

students work on these activities, I will be circling the room listening for how well they are able 

to identify the parts of the argument within the article that they have read. I will also be listening 

to how difficult it is, at this point, for them to form a counter-argument. One advantage for me, to 

having students work in pairs is that I can hear their thought process and use this as an informal 

assessment of their understanding. I will also have them turn in both graphic organizers at the 

end of the period, so that I can look them over to make sure I understand where they are and 

have a chance to give everyone feedback.  
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The following day, will again be an activity day. Today we will be strengthening our 

ability to form articulate arguments by staging a series of classroom debates. At the beginning of 

the period students will watch a clip of a mock UN debate. In an inquiry lesson, we will discuss 

what we see happening, and in a short direct instruction lesson, learn the basic rules for oxford 

debate. Next the Class will be divided into 6 debate teams; 3 topics will be chosen from a list of 

potential topics, and each group will be assigned either the “for” or “against” position of one 

topic. Groups will have 15 min to forma claim and research reasons and evidence, as well as 

counterclaim possibilities. They will prepare for the debate using their graphic organizer. Each 

topic will be debated in two 7 min rounds, by the teams who prepared the debate. During the 

debate the rest of the class will be the audience, at the end of the debate they can vote on which 

side presented the most persuasive argument.   

The second Friday, will again be quiz day with time to work on, review or finish up 

whatever still needs doing. This quiz will test the student’s skill in identifying an argument in a 

written article and dissecting it into its parts. It will access their knowledge regarding the 

difference between a claim and counterclaim, or reasons and evidence.  

During week 3 we will be working on  CCSS.ELA-LITERACY.WHST.9-10.1.C-E 

Use words, phrases, and clauses to link the major sections of the text, create cohesion, and 

clarify the relationships between claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. Establish and maintain a formal style and objective tone 

while attending to the norms and conventions of the discipline in which they are writing. Provide 

a concluding statement or section that follows from or supports the argument presented. 

 This week will begin with another fun argument clip from a popular movie, which will 

introduce an inquiry lesson the point of which will be to review what we have learned so far. 

After this I will introduce the final project/assessment which we will be working on throughout 

the week. I will do this by explaining what will be due when and providing rubrics for the 

various assessments. The final project will be creating the content for a class news-blog. The 

content can be video presentations, written articles or editorials, satirical cartoons, commercials, 

etc. However, whatever it is it must include a claim, counterclaim, 2 reasons and supporting 

evidence for each reason. Students can work individually, in pairs or in groups of up to 4 people, 

but they will need to be able to convince me that each of its members is needed and explain the 

role each will have.  

After this, we will move into a time of brainstorming a list of current events and topics 

which interest the students, which they might use as their topic for their part of the final project. 

This will be followed by a time for students to consider which current event topic they might 

want to work on and create one claim which addresses this topic.  Next, students will spend the 

rest of the period researching and writing a one paragraph argument for this claim. Steps: Choose 

topic, fill in org chart or flow chart “Claim” and “Counterclaim”, research 2 reasons and 2 pieces 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/c/
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of evidence. Write this into a 6 – 8 sentence paragraph. This will be due the following day and 

will count as part of the final assessment. 

Over the next three days students will have in class time to work on their projects. On 

Friday they will need to present a progress report to me, showing evidence of work completed 

and peer reviewing or editing. The actual completed project will be due the following Monday. 

During the days the students have to work on the project in class, I will be circling, listening for 

how they are constructing their arguments, how well they are working together, and that every 

student is pulling his or her weight. As I circle I will also be asking clarifying questions and 

encouraging students to be creative and think critically.  

On Friday of this third week we will also have our third quiz. In it students will need to 

fill in the graphic organizer with a simple argument. They will also read an article with a flawed 

argument, analyze the argument, identify the parts, and point out the flaws. Finally, they will 

need to write a 3 – 4 paragraph persuasive essay on a topic of their choice.  

4. Assessment Overview 

Throughout the unit I continually use personal communication within the inquiry lessons to 

get a solid sense of previous knowledge base, and what has been understood of the lessons so far. 

I can do this quickly and we are then able to build on what is known and review or re-learn what 

isn’t. During the second, fifth and sixth lesson we will be doing a concept attainment exercise in 

small groups. These will give me a good sense of whether students get the concepts presented so 

far; if they are able to identify, analyze and dissect an argument, fill in the graphic organizer and 

eventually write an argument of their own. With each concept attainment exercise the skills we 

are practicing become a little more difficult.   

On the third day there will be a peer-review portion of the lesson, listening to the students 

during this time, will again give me a better understanding of how well students are learning the 

process of analyzing and writing arguments.  

On the fourth day we will play a game which will require that students can identify the 

various parts of an argument and distinguish them from another. This informal assessment will 

tell me whether students are developing a solid grasp on the concepts or not.  

On the fifth, tenth and fifteenth day we will take short knowledge quizzes, which will be 

counted as a formal assessment, for a grade. Each of these quizzes will be selected response, 

with the second and third also having a short answer or essay portion.  These formal assessments, 

given on Friday so that I have time to grade them over the weekend, will inform the inquiry 

lessons and direct instruction at the beginning of the following week. In other word, I will learn 

from them what needs to be reviewed or retaught in a different way.  
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During the seventh and twelfth lesson, students will work on producing a argument in 

paragraph form which they will be turning in. On the twelfth day this will be counted as a formal 

assessment. Both days it will provide me with a chance to assess students’ written work and 

verify that they are developing the written as well as the oral skills needed for creating a 

cohesive and persuasive argument.  

For the eighth lesson we will hold a class wide debate, which will again serve as an informal 

assessment. As part of this activity, I will have a chance to hear how well the students have 

internalized the process of forming an argument. I will also hear what skills they have developed 

in analyzing arguments.  

The last week of the unit will be spent working on the final project. This final assessment 

will demonstrate the student’s mastery of developing solid four part arguments. Students will be 

able to choose with whom they complete the project and what modality they want to work in 

(video, essay, graphic arts, etc.) If students choose a medium other than essay/article they will 

need to also submit their argument in a 4-6 sentence paragraph. They will have a rubric and 

check list to refer to, and need to show evidence of having presented their rough draft to other 

classmates for peer-review and feedback.  

5.  An authentic/performance assessment instrument.  

 The following rubric will be used for the formal assessment of the final project. This 

rubric will be given to the students at the beginning of the third week to guide their work, 

informing them clearly of all academic expectations. With the rubric in hand, student’s will be 

able to take responsibility for their own success.  

 

 

Final Project - Argument Unit

CCS Expert (4) Proficient (3) Emerging (2) Beginning (1)

Graphic organizer 

G.O. is completely and 

thoughtfuly filled out, the 

claim is clear, at least two 

appropriate, relevent 

reasons are given, there is 

solid evidence to supprt 

each reason and sources 

are cited

G.O. is completely filled out, 

the claim is clear, at least 

two appropriate, relevent 

reasons are given, there is 

solid evidence to supprt 

each reason 

G.O. is completely  filled out 

with a claim, at least two 

appropriate, relevent reasons 

are given, there is evidence to 

supprt each reason 

G.O. is  filled out, with a 

claim is clear, reasons 

are given, there is 

evidence

W.9-10.1a Claim

Addresses the topic by 

introducing points in a 

concise, sophisticated 

claim  statement. Clearly 

distinguishes the claim(s) 

from alternate or opposing 

claim(s) 

Addresses the topic by 

introducing points in a clear 

claim statement.

Partially addresses the topic.   

Does not introduce points in a 

clear claim statement.

Does not address the 

topic.   Missing claim 

and points.

W.9-10.1a Opposing Claim

A relaevent counterclaim is 

given and developed with at 

least two explanatory 

sentences.

A relaevent counterclaim is 

given and developed with  

one explanatory sentence.

A relaevent counterclaim is 

given. A counterclaim is given.
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W.9-10.1a Introduction

effectively and consistently 

focuses on a clearly 

identified purpose and topic 

throughout,  ̃effectively 

introduces precise, 

knowledgeable claim(s),  

effectively establishes the 

significance of the claim(s), 

clearly distinguishes the 

claim(s) from alternate or 

opposing claim(s), 

adaquatly focuses on a 

clearly identified purpose 

and topic throughout, 

 ̃adaquatly introduces 

precise, knowledgeable 

claim(s), adaquatly 

establishes the significance 

of the claim(s), distinguishes 

the claim(s) from alternate or 

opposing claim(s),  

somewhat focuses on a 

clearly identified purpose and 

topic throughout,  ̃introduces 

precise, knowledgeable 

claim(s),  establishes the 

significance of the claim(s),  

distinguishes the claim(s) from 

alternate or opposing claim(s),  

shows a minimal focus 

on purpose and topic, 

and response may be 

very brief, shows an 

attempt to introduce 

claim(s), but claim(s) 

may be confusing or 

ambiguous, does not 

establish the 

significance of the 

claim(s),   does not 

acknowledge the 

existence of alternate or 

opposing claim(s),  

W.9-10.1a

Overall Structure 

and Organization

Develops claims (with 

relevant body paragraphs if 

appropriate) and creates 

organization by linking 

words or phrases in a 

logical progression of ideas 

from beginning to end in a 

sophisticated way.

Develops claims (with 

relevant body paragraphs if 

appropriate) and creates 

organization by linking words 

or phrases in a logical 

progression of ideas from 

beginning to end.

Inadequately develops claims 

and/or lacks organization.

Includes little or no 

organization of ideas.

W.9-10.1b

Develop Claims 

with reasons

Provides specific, and 

relevant, reasons to support 

claim(s). 

Provides relevent reasons to 

support claim(s). 

Provides minimal irrelevent 

reaosns to support claim(s). 

Does not provide 

evidence to support 

claim(s).

W.9-10.1b

Supporting 

Evidence & 

Sources

Provides specific, relevant, 

and accurate evidence to 

support claim(s). (Integrates 

and refers to credible 

sources when appropriate.)

Provides accurate evidence 

to support claim(s). 

(Integrates and refers to 

credible sources when 

appropriate.)

Provides minimal and/or 

inaccurate evidence to 

support claim(s). (Does not 

integrate or refer to credible 

sources when appropriate.)

Does not provide 

evidence to support 

claim(s).

W.9-10.1b Critical thinking

Uses insightful reasoning to 

connect evidence with 

claim(s) to extend 

understanding beyond the 

obvious.

Uses appropriate reasoning 

to connect evidence with 

claim(s) to demonstrate 

understanding of topic.

Uses limited reasoning to 

connect evidence with 

claim(s) and to demonstrate 

understanding of topic.

Lacks reasoning to 

connect evidence with 

claim(s) and 

demonstrates no 

understanding of topic.

W.9-10.1b

Attend to 

Audience

consistently and effectively 

anticipates the audience’s 

point of view: knowledge 

level, concerns, and point of 

view.

effectively anticipates the 

audience’s point of view: 

knowledge level, concerns, 

and point of view.

anticipates the audience’s 

point of view: knowledge level, 

concerns, and point of view.

 ̃uses few or no 

transitional strategies 

(limited language 

structures) with frequent 

extraneous ideas that 

may intrude

W.9-10.1c Transitions/ Links

 effectively and consistently 

uses a variety of transitional 

strategies (efficient and 

meaningful words, phrases 

and clauses, as well as 

varied syntax) to: link major 

sections of the text, make 

strong connections among 

ideas, clarify relationships 

between: claims and 

reasons, reasons and 

evidence, claims and 

counterclaims, provides an 

effective introduction, 

provides a powerful 

conclusion that follows from 

and effectively supports the 

argument presented

adaquatly uses a variety of 

transitional strategies 

(efficient and meaningful 

words, phrases and clauses, 

as well as varied syntax) to: 

link major sections of the 

text, make connections 

among ideas, clarify 

relationships between: 

claims and reasons, reasons 

and evidence, claims and 

counterclaims, provides an 

introduction, provides a 

conclusion that follows from 

and effectively supports the 

argument presented

 inconsistently uses  

transitional strategies to: link 

major sections of the text, 

make strong connections 

among ideas, clarify 

relationships between: claims 

and reasons, reasons and 

evidence, claims and 

counterclaims, provides an  

introduction, provides a  

conclusion that follows from 

and supports the argument 

presented

shows a minimal effort 

to use transitional 

strategies to: link some 

sections of the text, 

make connections 

among ideas, clarify 

relationships between: 

claims and reasons, 

reasons and evidence, 

claims and 

counterclaims, 

W.9-10.1d Style/Tone

Skillfully uses academic 

and content-specific 

vocabulary. Follows social 

science norms and 

conventions.

Uses academic and content-

specific vocabulary. Mostly 

follows social science norms 

and conventions. 

Incorrectly and/or inadequately 

uses academic and content-

specific vocabulary. Incorrect 

use of social science norms 

and conventions.

Does not use academic 

and content-specific 

vocabulary.  Does not 

use social science 

norms and conventions.

W.9-10.1e Conclusion

Provides a meaningful, 

reflective, and concise 

conclusion that follows from 

and supports claim(s).

Provides a clear conclusion 

that follows from and 

supports claim(s).

Conclusion may be unclear 

and/or does not follow or 

support claim(s).

Does not provide a 

conclusion.

Creativity (for visual 

projects)

is new, unique, surprising; 

shows a personal touch, 

may successfully break 

rules and conventions,or 

use common materials or 

ideas in new,clever and 

surprising ways

has some new ideas or 

improvements,but some 

ideas are predictable 

orconventional may show a 

tentative attempt to 

stepoutside rules and 

conventions, or findnew uses 

for common materials or 

ideas

has some new ideas or 

improvements,but some ideas 

are predictable orconventional 

shows no attempt to 

stepoutside rules and 

conventions, or findnew uses 

for common materials or 

ideas

relies on existing 

models, ideas, 

ordirections; it is not 

new or unique follows 

rules and conventions; 

usesmaterials and 

ideas in typical ways

Peer-editing

provides clear evedence 

that: at least 2 students 

have reviewed their work 

and provided feedback, 

and that they have 

implemted a minimum of 

two changes based on the 

feedback; and reviews two 

students work providing 

clear and constructive 

feedback 

provides evedence that: 1 

student has reviewed their 

work and provided 

feedback, and that they have 

implemted one change 

based on the feedback, and 

review one student's work 

providing clear and 

constructive feedback 

provides evedence that 1 

students have reviewed their 

work and provided feedback, 

and has reviewed another 

student's work

either provides 

evedence that 1 

students have reviewed 

their work and provided 

feedback, or that 

he/she reviewed 

another student's work
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6. Five Individual Lesson Plans (15 pts).  

1. Week 1, Lesson 1: Introduction to verbal and written Arguments 

Grade: 10, Time allotted for the Lesson: 45 min, Subject: English 

CCS: CCSS.ELA-LITERACY.WHST.9-10.1.A: Introduce precise claim(s), distinguish the 

claim(s) from alternate or opposing claims, and create an organization that establishes clear 

relationships among the claim(s), counterclaims, reasons, and evidence. 

 Objectives: Students will be able to: 

1. Identify the four parts of a verbal (nonwritten) argument and distinguish these parts 

from one another 

2. Dissect a verbal argument into its four parts 

3. Fill in the graphic organizer with the four parts of an argument in its correct places 

 

Materials: video clip, graphic organizer. (see below) 

  

(10 min.) Anticipatory set: The student will watch a short clip from Monty Python’s 

Search for the Holy Grail in a mob argues that a woman is a witch. The clip shows a detailed 

argument including reasons and evidence (albeit very silly reasons and evidence.) After the clip, 

the teacher and students will discuss the argument witnessed. The teacher will direct the 

student’s discussion to what they remember the parts of an argument to be and identifying the 

claim, counterclaim, reasons and evidence given by Sr. Lancelot and the mob in the clip.  

(30 min.) Inquiry Lesson:   

1. After the anticipatory set the teacher will introduce the unit. This will include a 

conversation around where we encounter persuasive arguments and why they are 

important.  

2. During the inquiry lesson, the teacher will create an Argument mind map on the board (or 

using the document projector) synthesizing and organizing the gathered knowledge. The 

students will copy this mind map into their notes.  

3. Once we have gathered and organized everything we know about arguments, the teacher 

will introduce the graphic organizer, which we will be using throughout the unit. 

4. Together we will dissect the argument from the clip and fill in the graphic organizer.  

Assessment: 

  

1. Through an informal assessment of class discussion, students will be assessed on their 

understanding of the construction of an argument, and ability to identify the four parts of 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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an argument and distinguish these parts from one another. Through the fourth part of the 

lesson, teacher will be listening for student’s ability to dissect a verbal argument into its 

four parts.  

2. The graphic organizer will be collected at the end of the class, to provide the teacher time 

to assess if students were able to organize the four parts of an argument in their correct 

places. (GO will be given back to students the next day.) 

 

Argument Graphic Organizer: 

Claim 

(This is your 

argument – what 

you want to convince 

someone else of.) 

Counterclaim 

(What the other side 

would argue) 

Reasons 

(Give 2 reasons 

WHY your claim is 

right) 

Evidence 

(For each of your 

reasons find one 

piece of evidence – 

this is based on 

researched facts, 

expert testimony, or 

your own 

observation or 

experience.) 
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Week 1, Lesson 2:  Introduction to written arguments  

Grade: 10, Time allotted for the Lesson: 35 min, Subject: English 

**Note: This lesson is shorter to include free-write journal time at the beginning of class and 

reflective journal time, at the end of class.  

CCS: CCSS.ELA-LITERACY.WHST.9-10.1.A: Introduce precise claim(s), distinguish the 

claim(s) from alternate or opposing claims, and create an organization that establishes clear 

relationships among the claim(s), counterclaims, reasons, and evidence. 

Objectives: Students will be able to: 

1. Identify the four parts of a written argument within a persuasive article  

2. Distinguish these parts from one another 

3. Fill in the graphic organizer with the four parts of an argument in its correct places 

 

Materials: excerpt from a news article, Argument graphic organizer 

  

(5-7 min.) Anticipatory set: We will begin with a short review of what we learned the 

day before. Then together we will read an excerpt from a new article, containing an argument.   

(25 min.) Activity:   

1. Together we will look at a written argument and dissect it into its four parts and fill these 

into the graphic organizer.  

2. Once we have done this as a whole class, students will work in small groups to read a 

short a persuasive article.  

3. In groups students will identify the parts of the argument within the article and fill out the 

graphic organizer. While they do this, the teacher will be circling the room watching and 

listening to see, who has understood the process so far and give help (or ask clarifying 

questions) where needed. 

 

 Assessment: 

 

1. Through an informal assessment of class discussion, students will be assessed on their 

understanding of the construction of a written argument. During the small group work 

students understanding of these concepts will be further informally assessed.  

2. The graphic organizer will be collected at the end of the class, to provide the teacher 

time to assess if students were able to construct and organize the four parts of an 

argument in their correct places. (GO will be given back to students the next day.) 

  

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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Week 1 Lesson 3: Constructing a clear, persuasive Argument  

Grade: 10, Time allotted for the Lesson: 45 min, Subject: English 

CCS: CCSS.ELA-LITERACY.WHST.9-10.1.A: Introduce precise claim(s), distinguish the 

claim(s) from alternate or opposing claims, and create an organization that establishes clear 

relationships among the claim(s), counterclaims, reasons, and evidence. 

Objectives: Students will be able to: 

 Identify the characteristics of a strong persuasive argument and describe how this 

differs from a weak argument 

 Construct a clear and concise claim 

 Fill in the graphic organizer with a clear claim, relevant counterclaim, 2 appropriate 

and relevant reasons for their claim and one piece of specific, relevant and acurte 

evidence to support each reason.  

 

Materials: video clip, Argument graphic organizer.  

  

(10 min.) Anticipatory set: The student will watch a short clip from the Simpsons in 

which Bart tries to persuade his father to buy him a new phone. The teacher will direct the 

student’s discussion to the times in our own lives when we need to argue for something we want. 

In this conversation we will address what makes for a strong argument and what weak arguments 

are often lacking.  

(35in.) Activity:   

1 After this we will transition into a time of independent study, where students think up 

their own claim and fill out the graphic organizer for their own claim.  

2 After this students will work in pairs showing their arguments to one another and giving 

each other feedback regarding the strength of the argument.  

While students work in pairs, the teacher will be circling the room listening for who is 

struggling with the concepts and who has a solid grasp on the process.  

Assessment: 

1. Through an informal assessment of class discussion, students will be assessed on their 

understanding of the construction of an argument, and what makes an argument strong or 

weak. During the pair work students understanding of these concepts will be further 

informally assessed.  

2. The graphic organizer will be collected at the end of the class, to provide the teacher time to 

assess if students were able to construct and organize the four parts of an argument in their 

correct places. (GO will be given back to students the next day.) 

  

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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Week 2, Lesson 6: Analyzing the arguments used in advertising  

Grade: 10, Time allotted for the Lesson: 45 min, Subject: English 

CCS: CCSS.ELA-LITERACY.WHST.9-10.1.B: Develop claim(s) and counterclaims fairly, 

supplying data and evidence for each while pointing out the strengths and limitations of both 

claim(s) and counterclaims in a discipline-appropriate form and in a manner that anticipates the 

audience's knowledge level and concerns.  

 

Objectives: Students will be able to: 

4. Identify the characteristics of a strong persuasive argument and describe how this 

differs from a weak argument 

5. Construct a clear and concise claim 

6. Fill in the graphic organizer with a clear claim, relevant counterclaim, 2 appropriate 

and relevant reasons for their claim and one piece of specific, relevant and accurate 

evidence to support each reason.  

 

Materials: video clip, Argument graphic organizer, small group question sheets 

  

(10 min.) Anticipatory set: First we will watch two short commercials. After the first 

commercial, the teacher will begin a discussion regarding advertising: its purpose and it means. 

The teacher will guide the conversation to also cover why it is important to identify what an 

advertisement is claiming and how it is trying to persuade us. Teacher will then explain how the 

rest of the period will progress. 

 

(35) Activity:   

1. (I can – We can – you can.) After discussing the first commercial we will identify the 

four parts of the argument together and fill in the graphic organizer.  

2.  We will then watch the second commercial. Students will be taking notes as they 

watch.  It will then be there job, to fill in the graphic organizer for the second commercial on 

their own. (This can be done individually, in pairs or in groups.)  

3. Small group activity: Then in small groups, students will analyze the commercial and 

answer the following questions: 1. What is the claim?  Is it persuasive? Why or why not? What 

would make it more persuasive? 3. Do you think the claim is true? Do you expect the claims 

made, and the reasons/evidence given to stand up to scrutiny?  

4. With the time left we will discuss the small groups’ findings as a class.   

 

Assessment: 

  

1. In an informal assessment, during the small group time, the teacher will be listening 

for how they well students are able to identify the parts of the argument and how 

http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/b/
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students think through the answers to the questions; Specifically -whether in their 

small groups students are able to identify reasons and evidence in the commercial and 

use also these tools as they discus with one another.  

2. Once students have filled in their graphic organizers these will be collected for a 

classwork grade, which will also count as an informal assessment.  
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4. Week 2, Lesson 8: Debate activity lesson  

Grade: 10, Time allotted for the Lesson: 85 min, Subject: English 

CCS: CCSS.ELA-LITERACY.WHST.9-10.1.B: Develop claim(s) and counterclaims fairly, 

supplying data and evidence for each while pointing out the strengths and limitations of both 

claim(s) and counterclaims in a discipline-appropriate form and in a manner that anticipates the 

audience's knowledge level and concerns.  

 

Objectives: Students will be able to: 

1. Construct a verbal argument with 25 minutes preparation time 

2. Debate a current event using a simple oxford debate strategy 

3. Analyze a debate and give clear, impartial and founded reasons why they found one 

argument more persuasive then the other   

 

Materials: video clip, Argument graphic organizer, computers for research  

  

(15 min.) Anticipatory set:  

 

At the beginning of the period students will watch a clip of a mock UN debate. In an 

inquiry lesson, we will discuss what we see happening, and in a short direct instruction lesson, 

learn the basic rules for oxford debate.  

(70) Activity Procedures: 

1.  As a class 3 topics will be chosen from a list of potential topics,  

2. The class will be divided into 6 debate teams; and each group will be assigned either 

the “for” or “against” position of one topic.  

3. Groups will have 25 min to construct a claim and research reasons and evidence, as 

well as counterclaim possibilities. They will prepare for the debate using their graphic organizer. 

While the class works, the teacher circulates to give help and encouragement and listen to the 

group process 

4. Each topic will be debated in two 7 min rounds, by the teams who prepared the debate. 

During the debate the rest of the class will be the audience, at the end of each debate there will a 

class discussion and vote regarding which side presented the most persuasive argument.   
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Assessment: 

 

1. During the group preparation time, the teacher will be listening to the group process and 

assessing  

a. how well the students work together and listen to one another 

b. if the students understand how to construct a solid claim, given a topic 

c. whether or not the students can differentiate between reasons and objectives 

2. During the debate the teacher will be informally assessing the ability of students to 

present their arguments in a clear, concise and articulate way 

3. During the post-debate discussions, the teacher will informally assess students ability to 

differentiate between strong and less strong arguments, accurate and relevant evidence, 

and discuss these things in a respectful and constructive way  

 

  

                                                           
  


