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 The topic of this unit is the Harlem Renaissance. The purpose for this topic is to help 

students gain an understanding of the significance and importance of this period for the African 

American community and the identity of the United States as a whole. Learners should walk 

away from this unit having learned about the various voices, perspectives, and social issues that 

are covered in the various literary and artistic works that we explore.  

 The target grade level and discipline-specific course for this unit is 10th grade English 

Language Arts. The topic for the unit is about two weeks long and includes 5 lesson plans. The 

final assessment for this unit involves a multimedia presentation and a writing component to go 

alongside it.  

 

Learning Goals: 

➢ TLW know the works of various artists, musicians, and writers from the Harlem 

Renaissance.  

➢ TLW recognize the significance of this movement in the elevation/empowerment of 

cultural identity for the African American community during the early 20th century.  

➢ TLW understand and be able to explain the primary causes for this literary and artistic 

movement.  

➢ TLW apply graphic organizers to collect quotations and their analyses as they explore 

and engage with each work.  

➢ TLW know how to analyze the ways in which literary devices function in particular 

works.  

 

Instructional Overview: 

 Given that the Harlem Renaissance encompassed artistic and literary works from various 

mediums, the instruction of this unit will focus on covering as many of the different mediums as 

possible. I will incorporate concept development, content integration, inquiry, direct instruction, 

and cooperative group work models into my unit by incorporating the use of organizational 

frameworks and cooperative, research based inquiry within the lesson plans. Some of these 

frameworks will include graphic organizers and bubble maps to help my students brainstorm and 

collect their ideas. I will also begin each lesson with a different type of multimedia presentation 

to help the students conceptualize the theme of the unit. These presentations will incorporate 

many different types of works from that period like artwork, music, and literature. The 

presentations will also include overviews of different social issues of the time and how the works 

from that period may have been crafted as a direct response to specific issues of the time.  

 Sequentially speaking, this unit will begin with an overview of historical context that lead 

up to the Harlem Renaissance. The overviews will include the general themes and perspectives 

of the time as well as historical images/documents that will help students conceptualize the living 

conditions of the time. The learning activities that will take place in this unit include: jigsaw 

group activity, peer-to-peer discussion, group discussions, whole-class discussions, analytical 
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reading/annotation exercises, graphic organizers, multimedia presentation, gallery walk, 

independent research, and guided reading questions.  

 In the beginning of the unit, I will introduce the topic with a presentation that includes 

artwork, poetry, music, and a short video covering the historical context of the Harlem 

Renaissance. This presentation is meant to provide students with multidimensional perspectives 

of the topic with regards to understanding the social issues that lead up to it, its cultural 

manifestation, and lasting impact for the African American community and the entire country as 

whole. During the presentation students will be asked to engage with the works they are 

presented with. First, they will be asked about their general reactions to each work. I want my 

students to express their prior knowledge of the topic or any familiarity they have with any of the 

particular works that are presented. After we discuss their reactions to the work I will inform 

them a bit about the social issues of the time (i.e. racism, sexism, drug abuse, poverty, 

discrimination) and then ask them to analyze the ways in which the pieces they have been 

presented with demonstrate or serve as a response to those issues. The first class will end with an 

exit slip activity where students will describe what they knew prior to the lesson about the 

Harlem Renaissance, what they learned during that class sessions, what other questions they 

have about the period, and what aspect of the time period they are most interested in exploring 

(choices: art, music, poetry, sports).  

 The next lesson of this unit will engage the students in an inquiry based lesson related to 

the topic of the Harlem Renaissance. The lesson will begin with a description of the jigsaw 

activity where students will understand their roles in each of their groups. I will begin this 

activity by placing the class into groups of four students. Each student will be numbered off and 

they must group up with students from the class of the same number. Once in their groups each 

member will number themselves off again in order to correspond with one of the elements of the 

period to research (choices: art, music, poetry, sports). Then each member of the home group 

will group up with those of similar corresponding numbers in order to explore each of the 

elements of the topic. While in those element specific groups, the students will be given articles, 

music, or images for them to analyze and gather information for their home group to learn about. 

After they have spent time analyzing their element specific information, they will return to their 

original groups and present their findings of each element of the Harlem Renaissance to the other 

group members. I will go around guiding students along the way to informally assess their 

engagement with the topic through the exercise.  

During the third phase of this unit I will engage the students in a direct instruction based 

lesson which will center around students learning to annotate poetry. The lesson will begin by 

the whole class popcorn-style reading the poem “Harlem,” by Langston Hughes. Though the 

poem is short, it is chock full of simile and imagery for students to analyze. I will make sure that 

the students are able to find these moments of imagery and simile within the poem by doing 

informally assessing their initial readings of the poem. Then I will guide them, through 

modelling, on how to analyze each line of the poem. As a class we will go line by line through 

the poem in order to understand every word or phrase within it. There will be time for students to 
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discuss their own interpretations of the poem, but the bulk of the class will revolve around 

practice literary analysis. The reason I chose this lesson at this point is that I want them to have a 

clear sense of the concepts of literary devices and a more solidified conceptualization of the 

historical period. 

The fourth phase of this unit will be group based literary analysis of different poems from 

the time period and will end with each group presenting their analysis of their given work. I will 

start the class by number off each student and having them assemble in their number based 

groups. Once in their groups, each group will be assigned a poem and given a graphic organizer 

to fill out based on their findings from their analysis. The poems that will worked on are “I, Too” 

and “Note on Commercial Theatre” by Langston Hughes, “If We Must Die” by Claude McKay, 

“Incident” by Countee Cullen, and “Common Dust” by Georgia Douglas Johnson. Each group 

will work together to analyze each poem to find its theme and what literary devices each uses to 

support its theme. I will go around informal assessing and guiding each group through their 

analyses. At the end of their group analyses, each group will present their findings to the rest of 

the class in short presentations.  

The last lesson will be project based in which students will create either a mural or 

presentation that synthesizes at least four of the eight poems we have gone over.. Students who 

wish to produce a mural must also complete a writing portion where they lay out what quotes 

they use to inspire each part of their mural and also present a central thesis of the Harlem 

Renaissance. There will be a gallery walk of the murals at the end of the unit where students will 

be asked to evaluate each mural and try to connect them to the original poems. Students who opt 

to do the presentation will each select four poems and analyze each poem for the class during the 

presentation and ultimately present their central thesis that encapsulates the raison d’etre (reason 

for existence) of the Harlem Renaissance. The purpose for these projects is to provide students 

will opportunities to engage with literature through their own creativity.  

 

Assessment Overview: 

 Throughout this unit I intend on using various forms of informal and some formal modes 

of assessment. I will see evidence that my students are able to show and apply their learning with 

regards to literary analysis through these various forms of assessment. When students have 

successfully learned how to analyze poetry one can see students able to clearly articulate the 

various elements of a poem and how they work to support a central theme. This is something that 

students will be able to do on their own after they have gone through this unit. I will be able to 

know my students have gained the ability to analyze poetry through evaluating their graphic 

organizers, personal conversations, exit slips, annotations, peer-to-peer discussions, and their 

presentations/murals.  

 The methods of assessment that are utilized in this unit run the gamut of informal and 

formal assessments. The informal assessments that I will utilize during this unit include: personal 

communication, small group Q and A, discussions, dialogue, anecdotal notes, and observations. 

The reason for including these types of informal assessments throughout the unit is to get a good 
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understanding of how my students are reacting to the lessons. They will serve as models of 

formative assessment to evaluate the needs and desires of my students. Another form of 

formative assessment that I will utilize is the exit slip activity.  Some of the formal assessments 

that I will utilize during this unit include: a quiz on literary devices, presentations, and murals. 

The reason I have chosen to do a quiz on literary devices is to encourage and ensure my students 

recognize the importance of understanding literary devices in conducting literary analysis. The 

reason I have chosen to include a formal presentation or a mural for my students is for them to 

have the option to express their artistic abilities and gain practice in public speaking.  

 Throughout the unit I will utilize the forms of assessment I have listed to obtain evidence 

of student learning. The various methods of informal assessment will help me to evaluate the 

personal/emotional reactions to the lessons. If my students react very positively to a particular 

part of a lesson, then I will work towards implementing that part throughout the rest of the unit 

or in the future units throughout my teaching. The inverse will also be true, such as, if my 

students react very negatively towards any particular part of this unit, I will make sure to retool it 

to better serve their learning needs and personal interests. The formative assessments that I have 

listed (i.e. presentation and mural) will serve to demonstrate trends of learning from the class 

from their participation in the unit. And the results of the literary device quiz will dictate the 

need for further time spent in guided practice analyzing/understanding them as a concept. This 

quiz will guide my instruction by showing me which elements of analyzing poetry may not be 

clear to my students. I will alter my later lessons to account for the gaps in their understanding of 

literary devices.  

 As the unit progresses, students will be assessed in increasingly dynamic forms of 

assessment. The unit begins with just low-stakes assessments such as the KWL activity, group 

discussions, and personal communications. At the exact midpoint of the unit (Lesson 3), students 

will experience their first form of formal assessment through the literary device quiz. This quiz 

will be worth a good amount of points so that it can help or hurt their grade depending on their 

performance, but they will have the opportunity to raise their grades if they do poorly. The final 

assessment in this unit will be either a mural or a presentation that synthesizes four of the six 

poems we covered. These final products will be graded by me using a rubric that covers the 

fundamental learning goals of the unit.  

 

 

Lesson Plan 1 

Title: Part I: The Harlem Renaissance 

Grade: 9th or 10th grade 

Subject: English Language Arts 

Amount of time: 55 Minutes 

California Content Standards:  

CCSS.ELA-LITERACY.RL.9-10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the cumulative impact of specific word 
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choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal 

or informal tone). 

CCSS.ELA-LITERACY.RL.9-10.10 By the end of grade 10, read and comprehend literature, including 

stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and 

proficiently. 

CCSS.ELA-LITERACY.SL.9-10.1.C Propel conversations by posing and responding to questions that 

relate the current discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCSS.ELA-LITERACY.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a 

person's life story in both print and multimedia), determining which details are emphasized in each account. 

Materials: PowerPoint, Notebooks, Pens, Class set of copies of “Harlem” by Walter Dean 

Myers 

 

Anticipatory Set (Hook): The lesson will begin with a powerpoint presentation on the Harlem 

Renaissance. The powerpoint will contain historically relevant context for the movement as well 

as art, music, and other pop culture elements of the time. This will serve to engage and immerse 

students in the literary and artistic period. The presentation will involve students analyzing and 

discussing the various artistic and musical works presented. The discussions will be conducted in 

peer-to-peer/small group and whole class forms.  

 

Behavioral Objectives: 

➢ TLW will analyze various artistic and musical works of the Harlem Renaissance noting 

elements of their style, tone, and themes. 

➢ TLW will formulate guided learning questions based off the topic and the first lesson.  

➢ TLW will think critically by comparing and contrasting the various artistic and musical 

works from the period.  

 

Procedures: 

➢ Teacher: I will spend the majority of the class direct teaching context and facilitating 

discussions to prepare students to  explore the topic. There is a fair amount of historical 

and sociological context to be done in order to foster a comprehensive understanding of 

the topic so it is imperative that the class spends at least an entire day going over the era. 

After the historical context lecture/presentation, I will model the skill of critically 

analyzing poetry by starting off the class analysis of “Harlem” by Walter Dean Myers. 

➢ Students: The students will spend the majority of the class engaging with the different 

types of artistic, musical, and literary works presented. The will also be partaking in 

discussions throughout the class that vary from peer-to-peer and group (4-5 students). 

The discussions will be based off of their prior knowledge and their reactions to the 

information they have been presented in the class period. After the historical context 

lecture/presentation, students will follow along as I model the skill of critically analyzing 

poetry by starting off the class analysis of “Harlem”. Students will be asked to annotate 
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the rest of the poem after I have started them off with the first few stanzas. They will note 

figurative language and literary devices as they appear in the poem.  

 

Assessment:  

A KWL chart will allow students the opportunity to reflect on what they learned during 

this class session, what they knew about the topic prior to this lesson, and what they want to 

learn about the topic in this unit. The KWL Chart along with the observations that I collect 

during the lesson will help to guide the pacing of the unit. If students need more time engaging 

with a component of the unit then these formative assessments will help me to pick up on that.  

 

Lesson Plan 2 

Title: Historical Context of Harlem Renaissance Jigsaw 

Grade: 9th or 10th grade 

Subject: English Language Arts 

Amount of time: 55 Minutes 

California Content Standards: 

CCSS.ELA-LITERACY.SL.9-10.4 Present information, findings, and supporting evidence clearly, 

concisely, and logically such that listeners can follow the line of reasoning and the organization, 

development, substance, and style are appropriate to purpose, audience, and task. 

CCSS.ELA-LITERACY.RL.9-10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal 

or informal tone). 

CCSS.ELA-LITERACY.RL.9-10.10 By the end of grade 10, read and comprehend literature, including 

stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and 

proficiently. 

CCSS.ELA-LITERACY.SL.9-10.1.C Propel conversations by posing and responding to questions that 

relate the current discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCSS.ELA-LITERACY.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a 

person's life story in both print and multimedia), determining which details are emphasized in each account. 

Materials: Articles (History Channel, Poetry Foundation), Newspaper clippings, Artwork, 

Laptops, YouTube clips, Graphic Organizers  

 

Anticipatory Set (Hook): The Jigsaw activity will take up the bulk of this lesson and serve as a 

way of engaging students with the topic and its multifacetedness. The jigsaw will also serve to 

build up students’ internal locus of controls as they will feel responsible for their learning as well 

as the learning of their classmates. They will each be responsible for a particular type of genre 

during the movement and must eventually present their understanding of that genre to the rest of 

their group at the end of the lesson.  

 

Behavioral Objectives: 
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➢ TLW examine and analyze the different generic works from the Harlem Renaissance 

➢ TLW compile the specific elements of each genre in a graphic organizer 

➢ TLW connect the themes of the different works from the era in order to better 

conceptualize the purpose for the movement 

Procedures:  

➢ Teacher: I will create five stations in the classroom for students to eventually visit. Each 

station will present different works or events in the Harlem Renaissance. The stations will 

include: music, artwork, biographies, legal documents, and photographs from the period. 

When the class begins I will explain the activity and its purpose to the class and promptly 

assign each of them numbers from one to five. I will then ensure that they form up in 

their respective groups and then number them off once again. As the students begin 

interacting with the different stations, I will going around answering any questions and 

mostly observing their interactions with the materials. After about twenty five to thirty 

minutes of them analyzing the artifacts, I will then tell the students to return to their 

original groups and share their findings.  

➢ Students: The students in the class will spend the majority of the class interacting with 

historical artifacts from the Harlem Renaissance. As they interact with the artifacts they 

will be taking down information in order to present that information to their home groups 

at the end of the lesson. Once the students have returned to their home groups, they will 

present their findings from their time at their respective stations. At the very end of the 

class session, each group will be asked to share their findings.  

Assessment: 

 The main forms of assessment that will be conducted during this lesson are observations 

as well as discussions. I will make sure to keenly observe as students interact both with the 

historical artifacts as well as their classmates in groups. I will use these observations to 

determine whether further scaffolding or guided practice is needed for my students to more 

effectively engage with the topic.  

 

Lesson Plan 3 

Title: Poetry from the Harlem Renaissance (Literary Analysis) 

Grade: 9th or 10th grade 

Subject: English Language Arts 

Amount of time: 55 Minutes 

California Content Standards: 

CCSS.ELA-LITERACY.SL.9-10.4 Present information, findings, and supporting evidence clearly, 

concisely, and logically such that listeners can follow the line of reasoning and the organization, 

development, substance, and style are appropriate to purpose, audience, and task. 

CCSS.ELA-LITERACY.RL.9-10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal 

or informal tone). 
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CCSS.ELA-LITERACY.RL.9-10.10 By the end of grade 10, read and comprehend literature, including 

stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and 

proficiently. 

CCSS.ELA-LITERACY.SL.9-10.1.C Propel conversations by posing and responding to questions that 

relate the current discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCSS.ELA-LITERACY.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a 

person's life story in both print and multimedia), determining which details are emphasized in each account. 

Materials: “Harlem” by Langston Hughes (class set of copies), highlighters, pencils, pens, 

overhead projector, cell phones 

Anticipatory Set: Students may be familiar with the practice of annotating, but they may not yet 

see its importance in analyzing poetry. This lesson takes a very direct instructional style of 

approach and therefore will only be as engaging as I can make it out to be. Despite the teacher-

centered nature of such an approach, I will do my best to tap into and honor students’ prior 

knowledge of literary devices as well as poetry.  

Behavioral Objectives: 

➢ TLW highlight/annotate the literary devices within the work. 

➢ TLW formulate a central theme of the work.  

➢ TLW validate that theme through examining the ways in which the literary devices serve 

to support/create the theme.  

Procedures:  

➢ Teacher: I will start off the class by playing a jazz song from the Harlem Renaissance. 

Then I will commence facilitating an in-class reading of “Harlem” by Langston Hughes. 

After we read the poem, I will use the overhead projector along with a desk camera to 

project my modelling of critically analyzing/annotating the poem.  

➢ Students: The students will follow along on their copies of the poem as I model 

annotating/analyzing it. They will also provide input as to what they have found during 

their initial and sequential readings of the poem. I will ask them to break down the 

literary devices as they appear and have them highlight and write notes on their 

interpretations of the work.  

Assessment:  

 The main form of assessment that will be utilized in this lesson is informal formative 

observations. I will make sure to note the students responses in order to ensure that they are 

internalizing the concepts of literary analysis that are important to understanding poetry. I will 

also check over their annotations before the end of the class in order to ensure that they 

understand how to annotate poetry. Their annotations may differ from one anothers and from my 

own, but that is fine as long as they have some form of tactile engaging with their reading.  

 

Lesson Plan 4 

Title: Analyzing Poetry from the Harlem Renaissance 

Grade: 9th or 10th grade 
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Subject: English Language Arts 

Amount of time: 55 Minutes 

California Content Standards: 

CCSS.ELA-LITERACY.SL.9-10.4 Present information, findings, and supporting evidence clearly, 

concisely, and logically such that listeners can follow the line of reasoning and the organization, 

development, substance, and style are appropriate to purpose, audience, and task. 

CCSS.ELA-LITERACY.RL.9-10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal 

or informal tone). 

CCSS.ELA-LITERACY.RL.9-10.10 By the end of grade 10, read and comprehend literature, including 

stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and 

proficiently. 

CCSS.ELA-LITERACY.SL.9-10.1.C Propel conversations by posing and responding to questions that 

relate the current discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCSS.ELA-LITERACY.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a 

person's life story in both print and multimedia), determining which details are emphasized in each account. 

Materials: “I, Too” and “Note on Commercial Theatre” by Langston Hughes, “If We Must Die” 

by Claude McKay, “Incident” by Countee Cullen, and “Common Dust” by Georgia Douglas 

Johnson; Writing Utensils (pencils, pens), Highlighters, Laptops (for research).  

 

Anticipatory Set: At this point in the unit, students will be familiar with the active reading skills 

necessary for interpreting poetry from the Harlem Renaissance. I will tap into their new 

knowledge of literary analysis during this lesson by facilitating group-based literary analysis. 

This will allow students to learn from each other as they work together to interpret each work. 

The group dynamic of this lesson is meant to serve as scaffolding for those those students who 

may still have difficulty in understanding parts of conducting literary analysis for poetry.  

Behavioral Objectives: 

➢ TLW highlight/annotate the literary devices within the work. 

➢ TLW formulate a central theme of the work.  

➢ TLW validate that theme through examining the ways in which the literary devices serve 

to support/create the theme.  

Procedures:  

➢ Teacher: I will begin the class by playing a short snippet from the PBS documentary 

“Harlem in the 1920s”. This will provide students with a visual way of engaging in the 

major themes, concerns, and social issues of the time period. After watching the clip, I 

will ask the students to discuss any new things they learned from it. After that short 

discussion, I will number the class off in groups of five. Once they group up into their 

groups I will hand them a group-set of one of the five poems and also graphic organizers 

to use while analyzing the work. As they are working in their groups to collect and 

analyze the literary devices in the organizer, I will go around asking guiding questions as 
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needed to help them out along the way. At the end of their separate group analyses, I will 

ask each group to share their central themes and at least 2 literary devices that support 

that theme to the rest of the class.  

➢ Students: The students will spend the majority of their time in this class session working 

in groups to analyze one of five poems. Each student will be responsible for writing a 

central theme for her/his poem and also find all the literary devices utilized in the poem. 

At the end of the sessions, each group will share out their findings from their literary 

analysis of their respective poems.  

Assessment:  

 The main form of assessment that I will utilize in this class session is informal/formative 

observations of the group literary analysis exercise. As the groups work to decode the central 

meanings of each of the works, I will go around listening and watching how they each do. If I 

notice that many groups are having difficulty articulating or understanding the parts of any 

particular poem, I will redirect the class to listening to me directly model the analysis of that 

component of poetry.  

 

Lesson Plan 5 

Title: The Harlem Renaissance (Mural Project) 

Grade: 9th or 10th grade 

Subject: English Language Arts 

Amount of time: 55 Minutes 

California Content Standards: 

CCSS.ELA-LITERACY.SL.9-10.4 Present information, findings, and supporting evidence clearly, 

concisely, and logically such that listeners can follow the line of reasoning and the organization, 

development, substance, and style are appropriate to purpose, audience, and task. 

CCSS.ELA-LITERACY.RL.9-10.4 Determine the meaning of words and phrases as they are used in the 

text, including figurative and connotative meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal 

or informal tone). 

CCSS.ELA-LITERACY.RL.9-10.10 By the end of grade 10, read and comprehend literature, including 

stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and 

proficiently. 

CCSS.ELA-LITERACY.SL.9-10.1.C Propel conversations by posing and responding to questions that 

relate the current discussion to broader themes or larger ideas; actively incorporate others into the 

discussion; and clarify, verify, or challenge ideas and conclusions. 

CCSS.ELA-LITERACY.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a 

person's life story in both print and multimedia), determining which details are emphasized in each account. 

Materials: “I, Too,” “Harlem,” and “Note on Commercial Theatre” by Langston Hughes, “If We 

Must Die” by Claude McKay, “Incident” by Countee Cullen, and “Common Dust” by Georgia 

Douglas Johnson, and “Harlem” by Walter Dean Myers; Writing Utensils (pencils, pens), 

Highlighters, Laptops (for research) and PowerPoint/Google Slides/Prezi, butcher block paper 

(24”x35”), Markers, Coloring Pencils, and scissors.  
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Anticipatory Set: This lesson is meant to provide students with the opportunity to express what 

they have learned from the unit in a creative manner. For students who are artistically inclined, 

they will have the option of creating a mural that depicts the major theme of the movement by 

synthesizing images that depict elements of the poems they have read. For students who are more 

technologically savvy, they will have the option of creating a multimedia presentation to present 

the major theme of the movement by synthesizing image that depict elements of the poems they 

have read. The two options are meant to allow all students to inject some creativity to their 

learning of this literature.  

 

Behavioral Objectives: 

➢ TLW produce a mural that synthesizes key elements from the poems we have explored 

throughout the unit in order to support a overarching theme for the period.  

➢ TLW produce a multimedia presentation that synthesizes key elements from the poems 

we have explored throughout the unit in order to support a overarching theme for the 

period.  

➢ TLW formulate an overarching theme of the period.  

 

Procedures:  

➢ Teacher: I will supply the students with all the supplies they need to either create a mural 

or a multimedia presentation that depicts the theme of the literary and artistic movement. 

I will explain the project and the options for completing the project at the beginning of 

the class and help students formulate ideas as well as compose their end products along 

the way.  

➢ Students: The students will spend the majority of the first class session selecting their end 

product option and then brainstorming and ultimately drafting their project. They will 

utilize their graphic organizers from throughout the unit to guide their formulation of 

their project and base it on the key elements of each text.  

 

Assessment:  

 The major project of this unit will be either a mural or multimedia presentation. The 

purpose for incorporate these types of assessments is that they will allow students the 

opportunity to express their knowledge in an engaging and dynamic manner. I will use the rubric 

below to grade their end products.  

 

 

Authentic/Performance Assessment Instrument 

 

Criteria Level 4 (10 

points) 

Level 3 (8 

points) 

Level 2 (6 

points) 

Level 1 (4 

points) 

Level 0 (0 

points) 
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Synthesis Learner has 

synthesized 

four of the six 

poems in a 

manner that 

demonstrates 

their shared 

characteristic

s as well as 

distinct 

differences. 

Each 

component of 

a different 

work that is 

incorporated 

in 

mural/present

ation was 

thoughtfully 

selected and 

supports an 

interpretation 

of the 

purpose of 

the Harlem 

Learner has 

synthesized 

four of the six 

poems in a 

manner that 

mostly 

demonstrates 

their shared 

characteristic

s as well as 

distinct 

differences. 

Most 

components 

of each 

different 

work that are 

incorporated 

in the 

mural/present

ation were 

selected to 

support their 

interpretation 

of the 

purpose of 

the Harlem 

Renaissance.  

 

Learner has 

synthesized 

less than four 

of the six 

poems. The 

components 

of each work 

somewhat 

demonstrate 

an 

interpretation 

of the 

purpose of 

the Harlem 

Renaissance.  

 

Learner has 

synthesized 

one or two of 

the six 

poems. The 

components 

of each work 

barely work 

to 

demonstrate 

the purpose 

of the Harlem 

Renaissance.  

 

Learner has 

not 

synthesized 

any of the 

poems. No 

elements of 

any of the 

works 

support an 

interpretation 

of the 

purpose 

behind the 

Harlem 

Renaissance.  

 

Literary 

Analysis 

Learner has 

utilized 8 or 

more literary 

devices from 

four of the six 

different 

poems to 

create their 

presentation/

mural. The 

learner 

clearly 

highlights the 

significance 

of the literary 

device in its 

Learner has 

utilized 

between 6-8 

literary 

devices from 

four the six 

different 

poems to 

create their 

presentation/

mural. The 

learner 

highlights the 

significance 

of the literary 

devices in its 

Learner has 

incorporated 

less than 6 

literary 

devices from 

four of the six 

different 

poems to 

create their 

presentation/

mural. The 

learner barely 

explains the 

significance 

of each 

literary 

Learner has 

incorporated 

less than 3 

literary 

devices from 

four of the six 

different 

poems to 

create their 

presentation/

mural. 

 

Learner has 

not 

incorporated 

any literary 

devices from 

four of the six 

poems.  
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respective 

poem and 

how it helps 

to support 

their overall 

interpretation 

of the 

movement.  

 

respective 

poem and 

how it helps 

to support 

their overall 

interpretation 

of the 

movement.  

 

device to 

their 

respective 

works.  

 

Projection/Ar

ticulation 

The learner 

clearly 

articulates 

their authorial 

intent while 

presenting 

their 

presentation/

mural. All 

students are 

able to hear 

what the 

speaker is 

saying as they 

present. The 

learner is able 

to answer 

questions 

based off 

their 

mural/present

ation.  

 

The learner 

articulates 

some 

authorial 

intent while 

presenting 

their 

mural/present

ation. Most 

students are 

able to hear 

what the 

speaker is 

saying as they 

present. The 

learner is able 

to answer 

questions 

based off 

their 

mural/present

ation.  

 

Most students 

are able to 

hear what the 

speaker is 

saying as they 

present.  

 

Only those 

seated closest 

to the 

presenter are 

able to hear 

what the 

speaker is 

saying. 

Did not 

present. 
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Logistics The learner 

presented the 

teacher a 

completed 

outline at 

least one 

week prior to 

their 

presentation. 

The learner 

asked 

questions 

when 

necessary to 

clarify the 

directions for 

the 

assignment. 

The learner 

submitted 

their 

mural/present

ation before 

the deadline. 

 

 

The learner 

presented the 

teacher a 

completed 

outline at 

least 4 days 

prior to their 

presentation. 

The learner 

submitted 

their 

mural/present

ation before 

the deadline.  

 

 

The learner 

presented a 

half 

completed 

outline at 

least two days 

prior to their 

presentation. 

The learner 

submitted 

their 

mural/present

ation before 

the deadline.  

 

The learner 

submitted 

their 

mural/present

ation before 

the deadline.  

 

The learner 

did not 

submit their 

mural/present

ation before 

the deadline.  

 

 


