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Unit Overview: 

The topic of this unit is The Industrial Revolution. The purpose of the unit is to have 

students understand why the industrial revolution was so revolutionary. In this unit I am 

attempting to accomplish students being able to understand the industrialization that happened in 

Britain, Germany, Japan, France, and the United States. I want students to be able to understand 

the social, economic, and environmental impacts that industrialization had around the world. 

This course would best fit into a world history class learning about the Global Revolutions from 

the 1700’s-1914. 

The target grade level would be for a tenth-grade world history class.  The length of the 

unit will be two and a half weeks long. I am calculating to have an approximate of sixteen 

lessons for this unit. Lessons will focus on vocabulary, have guided questions for reading and 

will conclude with a project.  

Learning Goals: 

 Students will be able to describe the origins of industrialization.  

 Students will examine how scientific and technological inventions and discoveries brought 

about massive social, economic, political, and cultural change. 

 Students will know the difference in the industrialization of Britain, Germany, Japan, France, 

and the United States. 

 Students will analyze how humans used technology to modify the physical environment.  

 Students will identify the social and economic impacts of industrialization, including its 

effect on women and children and the rise of organized labor unions.  

 Students will write an article evaluating the exhibition and connecting it to the Industrial 

Revolution.  

 

Instructional Overview: 

Day 1: I am going to start off the unit by introducing The Industrial Revolution. At the beginning 

of the classroom I will be projecting an image that students will be able to analyze and discuss 

with their peers. The image displays the different changes the industrial revolution brought. In 

each table there will be two sheets of paper with copies of the questions students should use to 

discuss with their peer. Each student will copy the questions in their notebooks, discuss it with 

their peers and then write their own answers. After they do this in their groups, we will discuss 

these questions as a class.  
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Day 2: Next, we will be discussing the vocabulary on the unit. For me it is very important 

students have an understanding of important terms that will be coming up throughout the 

chapters of this unit. Students will make a vocabulary word map for the five terms I have listed. 

In the vocabulary word map students should be able to define the term in their own words, list 

synonyms, using the term in a sentence, and draw a relative picture of the term. As a class we 

will play kahootz which is a game where students will be able to match the vocabulary words to 

its definition.  

Day 3: At the beginning off class I will have projected four different bullet points. Each bullet 

point reflects a factor that was important in the industrial revolution.  Students will write down 

the bullet points in their notebooks, leaving space between each section in order to write down 

notes. Student will then watch a four-minute video that explains why the Industrial Revolution 

originated in Great Britain.  As the video is playing students will write down one examples in 

each factor and any notes they feel relevant to that section. At the end of the video the class will 

share their result for each section. I will write down the answers that were shared in the class 

discussion.  After our class discussion two copies of guiding question for the reading will be 

passed out to each table. Student will copy each question and then answer them while they read 

Section 2 in the unit.  

Day 4:  At the beginning of the class students will take out their notebook and will answer a 

warm up question. Then students will have time to finish answering questions from section 2 in 

their notebooks. I wanted to give students time to finish any question or personal notes they were 

working on for the section. I also want to give students an opportunity to review information and 

come up with any questions that they would be able to share in the class discussion. After giving 

students time to finish Section 2, I will lecture about on how Great Britain lead the way in the 

industrial revolution and show students some images that will help them connect with what they 

just leaned. After the discussion I will answer any question students may have and close off the 

section. In an exit slip student will do one of two options. Student have the opportunity to write 

down any questions they have that they didn’t want to share with the class or they are able to 

write one thing they learned in the class period. By the end of this section students should know 

and describe the origins of industrialization. 

Day 5:  On day 5, I want to use as a review day to catch up or review the material students have 

learned thus far. Depending on the answers from the exit slips from day 4, I will have an 

indication of what type of day it is. A game of kahoot might be played with review questions that 

answer any questions from the exit slips from the day before. 

Day 6: Coming in on day 6, students will draw a chart with three categories. On the first column 

students will write 4 different countries name France, United States, Germany, and Japan. In the 

next column students will put the heading of similarity to Great Britain. This will follow with 

the last column that will have the heading difference from Great Britain.  While students read 

section 3 on how the revolution spread, they will fill out the graphic organizer which will 

categorize the similarities and difference with Great Britain to those countries list in the chart. 

Students will identify and analyze how each country used technology to modify its physical 

environment and the changes seen with it. I think it is important for students to be able to 

organize and visually see it in a chart when comparing and following the evolution of the 

industrial revolution. This assignment will help students know the differences in the 

industrialization of Britain, Germany, Japan, France, and the United States. 
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Day 7: I decide that for section 4 I wanted to have whole group instruction when talking about 

the economic transformation that was seen during the industrial revolution. I will start off 

breaking down the reading in sections. Due to this section being a bit complex to understand, I 

will model the breakdown by subsections. I will do popcorn reading with students for the first 

couple of sections and highlight key points that are important to the unit. As a class I want to fill 

out the t-chart that compares the domestic and factory system. Students will draw the t-chart in 

their notebooks and write down the findings we did as a class. After comparing the domestic 

system and the factory system on the t-chart with the class, I will ask students to write a small 

paragraph as their exit slip that talks about the main difference they saw in the domestic and 

factory system.  

Day 8: At the beginning of class students will notice that there are two copies on each table that 

have guided questions for the rest of the section 4 reading. For the purpose of the direct inquiry 

activity (DIA) students will copy down each question in their notebooks and will work in small 

groups to be able to answer the question. While they do the rest of their reading for section 4 

students are encouraged to write down notes on the evidence they found to help get the answers 

to the guided questions. Both the lessons pertaining to section 4 should have helped student 

examine and identify the economic impacts of industrialization.   

Day 9: In the last section of the student text students will explore through a DIA the social and 

political consequences of industrialization. At the beginning of class I will go over some of the 

economic changes seen through industrialization and pass out a copy of the guiding questions for 

the reading. Students will write down the questions in their notebooks to be able to answer the 

questions while they do the reading. As a class we will discuss and write down some predictions 

we might see take place in the social, political and cultural changes seen in the industrial 

revolution. After we discuss the prediction, the class will start reading section 5.  As a class we 

will use popcorn reading to read the first section of the chapter. We will pause and discuss what 

we read and if we saw any of our predictions come true. I will connect what we read about 

factory system changes then and connect it to the modern system we see today. Students will 

have the rest of the period to finish reading independently about labor unions and they will have 

time to fill out the graphic organizers relating to the subject. 

Day 10: Next, I will check in with students and give them a few minutes at the beginning off 

class to finish any reading and finish questions from the guide from the previous lessons. 

Students should have the graphic organizer filled in as we will be going over in our class 

discussion. As a class we will go over the questions and graphic organizers we had for section 5. 

We will elaborate and discuss the evidence that lead us to the answers relating to cause and 

effect of urbanization and labor unions.  The last section in notebooks that student will have to 

fill out is their essential questions. Students will have time in class and finish at home if need be 

to answer the essential question about the unit. I will ask students to write 2-3 sentences letting 

me know what they learned today and include any questions they might still have. This will be 

counted as their exit slip for the day. 

Day 11:  On day 11, I want to use as a review day to catch up or review the material students 

have learned thus far. Depending on the answers from the exit slips from day 11, I will have an 

indication of what type of day it will be. I am planning a unit overview through a game of 

kahootz. 
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Day 12-13: I am going to introduce the project for the industrial revolution. In modified 

RAFTing project students will take on the role of art critics writing for a newspaper with a pro- 

or anti-industrialization bias. Hanging around the walls of the classroom will be pictures that 

illustrate the era of the industrial revolution. I will be dividing up the class randomly in two 

different categorize, either pro- or anti- industrialization. I will explain that students have to write 

a two-page review of our “art gallery”. Depending on the role students get, students need to write 

a review that is appealing to their reader with that mindset. Students will then go around our “art 

gallery” and critic it, stating if the art pieces reflected their readers belief. Because the class size 

is large the next couple of days we will have students rotating the art gallery (one wall at a time) 

and writing notes. Students will be paired up in groups of 3-4 to make it easier to analyze 

images. Each group will rotate every 10 minutes. Student will have a list of criteria that needs to 

be addressed in their review. At the end of the critique students will be working on starting their 

written critique   

Day 14-15: Students will be working on project. They will finish their written critique and have 

their classmates peer review it. Student will have all class period to work on their project and 

will have the opportunity to get questions answered by the teacher and get reviews on their 

project. Students will have until the end of the period on day 15 to turn in their final product of 

their art gallery review.  

4. Assessment Overview:  

In this unit I used a variety of assessment throughout my lesson plans. Each lesson was 

different in their own way, so there are some days where you will see more of a combination of 

assessment compared to other days. I felt it was important to have a combination of formal and 

informal assessments when tracking students’ performance in the classroom. Some assessment 

methods used in this unit were personal communication, select response, essay, and performance 

assessment. The reason why I decided to use the different types of assessment was because I feel 

that I will probably have a diverse population of students in my classroom and I didn’t want 

students to be constricted in the way they would be assessed. For me it was important to have my 

class learn the material needed but I didn’t want students to feel pressured on getting assessed 

only in one way. Through notes, discussion, and projects students will be able to express in their 

own words what they have learned and why it is important in our society today. I want students 

in my classroom to know they have different ways to express their knowledge about the content 

they learned. The following is the type of assessment used on each day. 

Day 1: Through collaborative learning students will be assessed on their discussion on the image 

displayed in class. I wanted to make the beginning of the unit fun and interesting and that’s the 

reason I used personal communication for today’s assessment. Students will be assessed in three 

different ways today. While I walk around I am assessing student’s discussions in their groups. I 

will also be assessing students’ participation and answers in the classroom discussion we will 

have during our review part of the lesson. The final way I will be assessing students today is by 

the answers they wrote down for each question in their notebooks. I know I won’t be able to 

listen to every student during discussion, so I have students write their answers in their notebook, 

in order to give me the opportunity to see their participation.  

Day 2: In their notebooks, students will know the definition to vocabulary by using a vocabulary 

word map for each term. Students vocabulary word map will be assessed at the end of the period 
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when they turn in their notebooks. Students’ knowledge of the definition of the vocabulary 

words will also be assess in a kahoot game. This select response assessment lets me know how 

well students are retaining the definition of the terms.   

Day 3: I am having students write notes and answer questions to a four-minute video they will be 

watching regarding the reason why the Industrial Revolution originated in Great Britain. After 

the video, as a class we will discuss the answer to the video and elaborate on what we learned 

from the small clip. Students will be assessed through the answers they wrote and their 

participation in the discussion. I know I won’t be able to listen to every student during 

discussion, so I have students write their answers in their notebook, to give the opportunity to see 

their participation.  Students will start on notes and answering guiding questions from their 

reading. I will check their notebooks to see if they started doing their work, but they will not get 

formally assess on this portion until day 4. 

Day 4: Todays assessments consist of three different types pf personal communication. I will be 

assessing students answers to their warm up and exit slips. Students participation in today’s class 

discussion will also be assess. Students exits slips are important because it will give me an idea 

of what they are getting out the class regarding content that is being taught and gives me an 

opportunity to see if there are any sections that I need to review with them. 

Day 5: This is a review day. I used this to catch up on material we didn’t get to or review 

material that needs more attention. Students will be assessed on their participation of the review. 

The assessment will consist of students asking and answering question during the subject review. 

The subject review will consist of a kahootz games. This will show me their knowledge of 

content that is under review. 

Day 6: Students will be assessed in filling out a graphic organizer which demonstrates the 

similarities and differences of industrialization in Britain compared to France, United States, 

Germany and Japan.  I want to be able to see that they know the difference, and I want to check 

that their graphic organizer is filled correctly. 

Day 7: Students will be assessed by their participation in the class discussion when filling out the 

t-chart. The chart will compare the domestic and factory system, so I want to make sure we are 

reading together and discussing the systems when we are making the t-chart as a class. Students 

will also hand in an exit slip that talks about what they learned. I want students to write down the 

main difference they saw in the domestic and factory system. This assessment will help me 

analyze if students were paying attention and learned about the subject of the day. 

Day 8: Students will be assessed through the direct inquiry activity (DIA). I will be able to see 

the activity in their notebooks at be able to see by their answers and note taking if they are 

understanding the content of section 4. 

Day 9: Student will participate in a different version of a DIA where it is class centered. As a 

class we will make predictions to the answer of the guided questions. Students will be assessed 

in their participation of those predictions, readings and sharing the answers to those questions. 

Students will also be assessed on the answers they did to the guided questions for their 

independent work.  
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Day 10:  I will assess students’ graphic organizers from section 5 as well as their participation 

during our review. Students will also have to turn in a sheet of paper with 2-3 sentences stating 

what they learned today and include any questions they might have. This paper will count as 

their exit slip and will be what I assess for participation.  

Day 11: This is a review day. I used this to catch up on material we didn’t get to or review 

material that needs more attention. Students will be assessed on their participation of the review. 

The assessment will consist of students asking and answering question during the subject review. 

The subject review will consist of a kahootz games. This will show me their knowledge of 

content that is under review. 

Day 12-13:  Students will start on their performance assessment by starting to produce an art 

gallery critique. Students will be assessed on their participation and the notes they are taking to 

be able to produce their final product 

Day 14: Students will have time to start writing their critique. I will assess students on the drafts 

they are doing as well as any peer editing they might be doing. Students will also be assessed on 

the collaboration they have with other students from their group. 

Day 15: I will be assessing students’ final product of the art gallery review they wrote. Students 

have till the end of this day to turn in the product, so I will be assessing students peer review on 

their draft as well as them working on their project. 

5. An authentic/performance assessment instrument 

For the final assignment of this unit students will create a newspaper article that critiques 

an art gallery. Students will be formally assessed on the final product of the critique they 

produce. In this project students need to include the viewpoint they were assigned during the art 

exhibition and the article should appeal to that reader. The article should also include a strong 

argument that answers how accurately the art exhibit represent the era of the Industrial 

Revolution, it should appeal to the bias of the reader, and should refer to three pieces of art from 

the exhibition as their evidence.  The project will also highlight the four main subjects (industrial 

production changes, agricultural changes, social consequences, and political consequences) we 

discussed throughout the unit. Students need to include at least one example of each category in 

their article. I will be giving students the rubric that is shown below, which outlines how the 

project will be graded.  

Art Exhibition Critique Project 

Level 3  2-page newspaper article from the viewpoint you were assigned during the art 

exhibition gallery walk.  

 Appeals to biased opinions of your newspaper’s readers. 

 Having a strong argument that answers how accurately the art exhibition 

represented the era of the Industrial Revolution?  

 Refer specifically to at least 3 pieces of art from the exhibition as evidence. 

 Discuss at least one aspect of the Industrial Revolution for each of the 
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following categories:  

o industrial production changes 

o agricultural changes 

o social consequences 

o political consequences  

 Great spelling and grammar.  

Level 2  1 1/2-page newspaper article from the viewpoint you were assigned during the 

art exhibition gallery walk.  

 Appeals to biased opinions of your newspaper’s readers. 

 Briefly mentions how accurately the art exhibition represented the era of the 

Industrial Revolution?  

 Refer specifically to at least 2 pieces of art from the exhibition as evidence. 

 Discuss at least one aspect of the Industrial Revolution for only three of the 

following categories:  

o industrial production changes 

o agricultural changes 

o social consequences 

o political consequences 

Good spelling and grammar. 

Level 1  1-page newspaper article from the viewpoint you were assigned during the art 

exhibition gallery walk.  

 Refer specifically to at least 1 pieces of art from the exhibition as evidence. 

 Discuss at least one aspect of the Industrial Revolution for only two of the 

following categories:  

o industrial production changes 

o agricultural changes 

o social consequences  

o political consequences  

 Many spelling and grammar mistakes 

 

6. Five Individual Lesson Plans 

Lesson 1: 

Grade: 10th  

Amount of Time: 60 Minutes 

Subject: World History 

California Content Standards: 10.3.1.  Analyze why England was the first country to 

industrialize. 
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Behavior Objectives: 

-The learner will (TLW) analyze the differences seen in the photograph titled The Triumph of 

Steam and Electricity. 

- TLW predict how the changes seen in the photograph might have improved life in Britain.   

- TLW explain verbally how these images are connected to the era of the Industrial Revolution. 

- TLW give their prediction on why England was the first country to industrialize 

 

Materials: Notebooks, student handout, textbook, laptop, and projector  

 

Anticipatory Set: Projected in the front of the class will be a photograph titled The Triumph of 

Steam and Electricity which shows the accomplishments of the Industrial Revolution.  Students 

will be put into groups to examine, discuss and answer question related to the projected image. 

 

Procedures: Students will have time to examine, discuss and answer question related to the 

projected image. In their groups they will write down and answer the following questions in their 

notebook:  

 What interesting details do you see in the top set of panels? The middle set of 

panels?   The bottom set of panels?    

 How are the pictures on the left different from those on the right?    

 How might inventions shown on the right have changed or improved life in Great 

Britain?    

 For what purpose do you think this piece of art was created?    

 If you were the artist, what title might you give this work?    

Students will then have time to discuss the answers with their group. After students answer and 

discuss the question in their group, one representative from each group will share with the class 

their discovery.  

I will then explain that the art piece they just analyzed is called The Triumph of Steam and 

Electricity and appeared in the Illustrated London News in 1897. This primary source 

commemorates the Diamond Jubilee (60th anniversary) of Queen Victoria and celebrates the 

accomplishments of the Industrial Revolution in England. The panels show the improvement of 

the steam boat over the sailboat, the train over the horse and carriage, and electric over gas 

lighting. This introduction will lead to the section of the industrial revolution and the impact it 

had in England. 

Assessment: Students will be assessed in three different ways today. While I walk around I am 

assessing student’s discussions in their groups. I will also be assessing students’ participation and 

answers they shared during our classroom discussion. Notebooks will be turned in at the end of 
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the class period. The final way I will be assessing students today is by the answers they wrote 

down for each question in their notebooks.  

Extension: Students will read section 1 and introduction in the textbook. Students then will 

propose some possible answers to the essential question for this lesson: What was so 

revolutionary about the Industrial Revolution? 

 

Lesson 2: 

Grade: 10th  

Amount of Time: 60 Minutes 

Subject: World History 

California Content Standards: 10.3.1.  Analyze why England was the first country to 

industrialize. 

10.3.2.   Examine how scientific and technological changes and new forms of energy brought 

about massive social, economic, and cultural change (e.g., the inventions and discoveries of 

James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, Thomas Edison). 

Behavior Objectives: 

-The learner will (TLW) observe a video and identify one example about innovation and 

inventions, resources, transportations infrastructure, and liberal stable government during the 

time of Industrial Revolution. 

-TLW summarize the changes seen in the textile industry throughout the 1700s in Great Britain. 

-TLW describe Great Britain’s resources and transportation system. 

 

Materials: Notebooks, textbook, laptop, video, projector, and student hand out 

 

Anticipatory Set: At the beginning off class I will have projected four different bullet points. 

Each bullet point reflects a factor that was important in the industrial revolution.  Students will 

write down the bullet points in their notebooks, leaving space between each section in order to be 

able to draw a simple illustration and write down notes. 

Procedures: Once students have written down questions pertaining to the video they will 

precede to watch a four-minute video that explains why the Industrial Revolution originated in 

Great Britain.  As the video is playing students will write down one examples in each factor and 

any notes they feel relevant to that section. At the end of the video the class will share their result 

for each section. I will write down the answers that were shared in the class discussion.  After 

our class discussion two copies of guiding question for the reading will be passed out to each 

table.  The handout should have the following questions/instructions: 
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1. DO NOT WRITE THIS QUESTION OUT BUT ADD ON IN YOUR VIDEO NOTES: 

For each of the five factors of industrialization, sketch and label a simple symbol or 

illustration showing how the factor helped Great Britain.  

 Innovation and inventions: 

 Resources 

 Transportations infrastructure 

 Liberal stable government 

2. Write a summary of how the textile industry in Great Britain changed throughout the 1700s.  

3. Describe the resources and transportation system in Great Britain.  

Student will copy each question and then answer them while they read Section 2 in the unit. 

These questions will be reviewed in the next lesson and will connect with my lecture about the 

section. 

Assessment: Students will be assessed by the answers they wrote for the guided questions for 

the four- minute video about the Industrial Revolution and for Section 2. Students will also be 

assessed by their participation in the class discussion. I will also be assessing students in an 

informal way by checking students notetaking for Section 2. 

Extension: Students will have the opportunity to take home their notebook to finish answering 

any questions or edit their answers they did not finish in class.  

Lesson 3: 

Grade: 10th  

Amount of Time: 60 Minutes 

Subject: World History 

 California Content Standards:  

1. 10.3.   Students analyze the effects of the Industrial Revolution in England, France, 

Germany, Japan, and the United States. 

2. 10.3.2.   Examine how scientific and technological changes and new forms of energy brought 

about massive social, economic, and cultural change (e.g., the inventions and discoveries of 

James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, Thomas Edison). 

Behavior Objectives: 

-The learner will (TLW) state the difference in industrialization in England, France, Germany, 

Japan, and the United States. 

- TLW state the similarities in industrialization in England, France, Germany, Japan, and the 

United States. 
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- TLW identify how each country used technology to modify its physical environment and the 

changes seen because of it. 

 

Materials: Notebook, textbook, projector, laptop 

 

Anticipatory Set: Projected in the front of the class will be a graphic organizer I want students 

to copy in their notebooks. The graphic organizer will help students compare and contrast the 

effects of the Industrial Revolution between Great Britain, France, United States, Germany, and 

Japan. 

 

Procedures: Students will draw a chart with three categories. On the first column students will 

write 4 different countries name France, United States, Germany, and Japan. In the next column 

students will put the heading of similarity to Great Britain. This will follow with the last column 

that will have the heading difference from Great Britain.  The graphic organizer should look like 

the following: 

 

Similarity to Great 

Britain 

Difference from Great 

Britain 

France  
  

United States  
  

Germany  
  

Japan  
  

 

While students read section 3 on how the revolution spread, they will fill out the graphic 

organizer which will categorize the similarities and difference with Great Britain to those 

countries list in the chart. Students will then write a one paragraph explaining how each country 

used technology to modify its physical environment and the changes seen economically and 

socially. I think it is important for students to be able to organize and visually see it in a chart 

when comparing and following the evolution of the industrial revolution. This assignment will 

help students know the differences in the industrialization of Britain, Germany, Japan, France, 

and the United States. 

Assessment: Students will be assessed in filling out a graphic organizer which demonstrates the 

similarities and differences of industrialization in Britain compared to France, United States, 

Germany and Japan.  I want to be able to see that they know the difference, and I want to check 

that their graphic organizer is filled correctly. 

Lesson 4: 

Grade: 10th  

Amount of Time: 60 Minutes 

Subject: World History 
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 California Content Standards: 10.3.2.   Examine how scientific and technological changes 

and new forms of energy brought about massive social, economic, and cultural change (e.g., 

the inventions and discoveries of James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, 

Thomas Edison). 

10.3.4.   Trace the evolution of work and labor, including the demise of the slave trade and 

the effects of immigration, mining and manufacturing, division of labor, and the union 

movement. 

10.3.5.   Understand the connections among natural resources, entrepreneurship, labor, and 

capital in an industrial economy. 

 

Behavior Objectives: 

-The learner will (TLW) predict what economic transformation might be seen in the industrial 

revolution. 

- TLW create a t-chart that compares the domestic and factory system. 

- TLW construct a paragraph explaining the differences they saw in the domestic and factory 

system. 

 

Materials: Textbook, notebooks, marker and white board 

 

Anticipatory Set: By this lesson students should have an idea on changes seen due to 

industrialization. I will ask students to give predictions on what transformation in the economy 

might be seen due to industrialization. While students are giving me their predictions I will write 

it on one side of the board. Once we finish discussing our prediction, as a class we will read the 

section together.  

 

Procedures: Due to this section being a bit complex to understand, I will model how to pull out 

important information and how to use this information to understand why it was important 

during the Industrial Revolution. I will start off breaking down the reading in sections. As a class 

we will do popcorn reading and highlight key points that are important to the unit. On the other 

side of the board next to our prediction I will draw a t-chart. Students will draw the t-chart in 

their notebooks and write down the findings we will do for the section. Together we will fill out 

the t-chart that compares the domestic and factory system. After filling out the T-chart students 

will be required to write on a separate sheet of paper one paragraph that’s states the main 

difference they saw in the domestic and factory system. They will also include if they saw any of 

their predictions coming true. This paragraph will serve as the students exit slip. 

Assessment: Students will be assessed by their participation in the class discussion when filling 

out the t-chart. Students will also be assessed by the exit slip they handed in. This assessment 

will help me analyze if students were paying attention and learned about the subject of the day. 

Lesson 5: 

Grade: 10th  
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Amount of Time: 60 Minutes 

Subject: World History 

California Content Standards: 10.3.3.   Describe the growth of population, rural to urban 

migration, and growth of cities associated with the Industrial Revolution. 

10.3.4.   Trace the evolution of work and labor, including the demise of the slave trade and the 

effects of immigration, mining and manufacturing, division of labor, and the union movement. 

10.3.5.   Understand the connections among natural resources, entrepreneurship, labor, and 

capital in an industrial economy. 

Behavior Objectives: 

-The learner will (TLW) predict changes seen in the cultural, social, political during the 

industrial revolution.  

-TLW list five ways the factory system changed life for industrial workers, women, and 

children. 

- TLW answer guiding questions related to the reading. 

 

Materials: notebooks, textbook, handout, whiteboard, and marker  

 

Anticipatory Set: At the beginning of class I will review some of the economic changes seen 

through industrialization. As a class we will discuss some political consequences seen due to 

industrialization. We will then discuss and predict changes seen culturally, socially, and 

politically during the industrial revolution. I will write our predictions out on one side  

of the white board.  

Procedures: I will pass out a copy of the guiding questions for the reading. Students will write 

down the questions in their notebooks and answer them while they do the reading. The following 

questions should be written out in the students’ notebook:  

 List five ways the factory system changed life for industrial workers, women, and children. 

Which one do you think was the most important.  

 For each (urbanization and labor unions), summarize two causes and two effects described in 

the reading.  

 Explain why Adam Smith would support a laissez-faire economic policy.  

As a class we will fill out the first question. We will use popcorn reading to read the first 

subsection of section 5 to be able to fill out the guided question.  We will pause and discuss what 

we read and if we saw any of our predictions come true.  I will connect what we read about 

factory system changes in the past with the modern system we see today. Students will have the 
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rest of the period to finish reading independently about labor unions and they will have time 

answer the questions relating to the subject. 

Assessment: Student will be assessed in their participation during a different version of a Direct 

Inquiry Activity where it is class centered. Students will be assessed in their participation of the 

predictions, readings and sharing answers to the guided questions. Students will also be assessed 

on the answers they put in guided questions during their independent work. 

 

 

 

 

 

 

Material used throughout the unit: 

The Triumph of Steam and Electricity 
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Outline of Semester Notebook: The Industrial Revolution 

Essential Question: What was so revolutionary about the Industrial Revolution? 

Intro to the Industrial Revolution: 

Discuss in your group, then write and answer these questions in your notebook:  

1. What interesting details do you see in the top set of panels? The middle set of panels? 

The bottom set of panels?  

2. How are the pictures on the left different from those on the right?  

3. How might inventions shown on the right have changed or improved life in Great 

Britain?  

4. For what purpose do you think this piece of art was created?  

5. If you were the artist, what title might you give this work? 

Vocabulary: Use the vocabulary word map for each term. 



 Gudiel 16 

productivity  

mass production  

enclosure  

capitalism   

urbanization  

Include the following in your section notes: 

Section 2 

1. DO NOT WRITE THIS QUESTION OUT, BUT ADD ON IN YOUR VIDEO NOTES:  

 For each of the five factors of industrialization, sketch and label a simple symbol or illustration 

showing how the factor helped Great Britain.  

 Innovation and inventions: 
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 Resources 

 Transportations infrastructure 

 Liberal stable government 

2. Write a summary of how the textile industry in Great Britain changed throughout the 1700s.  

3. Describe the resources and transportation system in Great Britain.  

Section 3 

1. List two similarities and two differences between those countries listed in the chart’s 

experience with industrialization and that of Great Britain.  

 

Similarity to Great 

Britain 

Difference from Great 

Britain 

France  
  

United States  
  

Germany  
  

Japan  
  

Section 4 

1. Using a T-Chart compare the domestic system and the factory system 

Ex.)       Domestic System    Factory System 

 

 

 

 

 

 

2. In the perspective of the factory owner, factory worker, and consumer state how they 

would feel about the industrial revolution and explain why. 

a. factory owner 

b. factory worker 

c. consumer 

3. For each section below draw a simple illustration and write a caption explaining the 

effect of the change you illustrated. 
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a. new machines 

b. new methods 

c. enclosure movement  

4. Explain the role of banking and big business in the Industrial Revolution.  

Section 5: 

1. List five ways the factory system changed life for industrial workers, women, and 

children. Which one do you think was the most important.  

1.   

2.   

3.   

4.   

5.  

2. For each (urbanization and labor unions), summarize two causes and two effects 

described in the reading.  

Ex)  

Urbanization 

 

 

Labor Unions 

 

 

 

3. Explain why Adam Smith would support a laissez-faire economic policy.  

 

Project (RAFTing) 

Write 2-page newspaper article from the viewpoint you were assigned during the art exhibition 

gallery walk. The article should: 

1. Appeal to the biased opinions of your newspaper’s readers. 

2. Having a strong argument that answers how accurately the art exhibition represented the 

era of the Industrial Revolution?  

Cause 

1. 

2. 

 

Cause 

1. 

2. 

 

Effect 

1. 

2. 

Effect 

1. 

2. 
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3. Refer specifically to at least 3 pieces of art from the exhibition as evidence. 

4. Discuss at least one aspect of the Industrial Revolution for each of the following 

categories:  

a. industrial production changes (ex: the factory system or the rise of big business) 

b. agricultural changes (ex: the enclosure movement or technological innovations  

c. social consequences (ex: urbanization or the changing lives of workers and 

children) 

d. political consequences (ex: labor unions and government regulation) 

 
 


