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Section I -- Introduction 
Vision 
My vision for assessment plan is to promote students’ growth via internal locus of control 
and success psychology.  I want to equip my students with 21st century skills and prepare 
them not only for college, but also for their career and life as well.  I will focus on my 
students becoming reflective learners and building their cooperative learning strategies. 
 
Guiding Principles 
 First and foremost, I let my students set up the goals in the beginning of the year, both in 
academic areas and work ethics, so that they know what to work towards to. 
 I get to know each student’s cultural background and learning modality, and use 
differentiated teaching strategies, so that I collect the best evidences of their achievements. 
 I collect evidences of their learning progress from various sources (such as daily 
interactions, personal communications, warmup, homework, quizzes, tests, oral response, 
written documents, presentations, and culminating performance tasks).  I focus on personal 
progress towards their goals. 
 I provide daily opportunities for them to reflect on their learning process by exit ticket 
and/or lab notebook writing.  I will provide chances to evaluate themselves and peers at the 
end of each unit, so that they are accountable for their own learning.  
 Most importantly, I emphasize the possibility of their achievements, providing each 
student with constructive feedback and positive psychology to boost his or her self-esteem 
and motivation.  Internal locus of control works when students believe in their abilities to 
achieve their goals and motivate themselves.  Teacher’s role in providing best learning 
environment is to have high expectations for students and to give ongoing guidance and 
confidence to them.  
 
Goals  
1.  I measure and assess student’s progress towards the goals that they set up in the beginning 

of the year, trying to help them accomplish them by the end of the year or semester. 
2.  I provide ongoing constructive feedback and promote success psychology for students to 

reach their goals and improve their learning practices.   
3.  I provide students with chances to reflect on their learning process and evaluate self and 

peers, so that they are accountable for their own learning responsibilities. 
4. I collect the evidence of students’ progress from many different formative and summative 

assessment sources.  
 
 
 
Challenges 
 I think one of my personal challenges is differentiating my lessons according to each 
student’s ability and language proficiency levels.  With the limited time being responsible for 



 

 

200 students’ learning progress, the differentiating task pose the big challenge.  Collecting 
and analyzing the evidences from all sorts of assessment strategies also are time consuming 
and challenging to manage. 
 The other challenge I anticipate is to establish sound and fair assessment system that 
accurately measure their progress towards the academic standards, and guide students with 
clear expectations and direction.  Coming up with a rubric each time and providing them with 
exemplary works are challenging to establish as a first year teacher. 
 The most difficult challenge is promoting internal locus of control and motivating my 
students to do their best to reach their goals.  Majority of urban students has below basic 
level of literacy and math skills, and they tend to shut down and give up easily instead of 
trying in face of problem-solving situations.  Being an urban teacher implies that I 
understand students’ socioeconomic backgrounds and guide them to focus on academic 
endeavors.  In order to achieve this goal, I establish safe and fair classroom climate that is 
conductive to their learning and instill confidence in each student by having an 
individualized relationship based on trust and respect.  It is my goal and also a challenge to 
establish safe environment for my students to take the risk and try their best.  My role as a 
teacher is to believe in each student and inspire them to motivate themselves. 
 
 

Section II -- Psycho-Social Elements 
What affects do you want your assessment to have on your students? 
 
Motivation 
I want my assessment to be a valid measure of students’ achievements towards the content 
standards and individual learning goals.  When the assessment is a fair instrument of the 
materials covered and the individual progress towards the learning goals, the motivations of 
students increase.  For the assessments to be valid and fair, I provide the clear expectations 
with rubrics and exemplary works and collect formative and summative assessments along 
the way.  When students perceive that the outcomes are clearly outlined and achievable, the 
motivation increases.   
 
Engagement level 
On my action research during my residency, I surveyed students’ engagement levels on 
various projects; students answered that when the final product involved creativity with 
student choices, the engagement inreased.  To increase the engagement level, I incorporate 
students’ intellectual interests and cultural backgrounds to connect the contents with their 
everyday lives.  If the assessment and product involves creative process, students will be 
more likely to get mentally engaged.  Creativity belongs to the synthesis level on Bloom’s 
taxonomy, and having high expectation for students to create products as a result of learning 
also increases their engagements. 
Interest in the subject 
I collect my students’ interest in my subject area by collecting autobiography of one’s history 
in science subject in the beginning of the year.  I use this as a base and collect the evidence of 
their progresses from various methods.  I use self-reflection writing exercises on the lab 
notebook for them to reflect so that I can gauge their thinking progress and interest in the 
subject. 



 

 

 
Ability to work with others 
I collect the self and peer assessment at the end of each group project or work, so that they 
are mindful of their responsibility and contribution to the group.  As this ability to work with 
others is one of the important 21st century skills, I guide this process by setting up the 
expectations for each group activity process, letting them assign the roles and assess 
themselves and peers at the end of each group work or unit as a part of their grades. 
 
Psychology of Success Elements 

• Locus of control: Students set their own goals at the beginning of the year and I provide 
the time and opportunity for them to self-reflect as various writing activities on their 
learning progress.  Constructive feedback based on success psychology contribute to 
students’ increased self-esteem and having their own internal locus of control.  

• Acceptance and belonging level: By setting up the clear roles and expectations for group 
work, followed by the self and peer evaluations for each student’s contribution to the 
task completion, they are accountable for their work and feel acceptance and belonging 
to their group.  

• Growth vs. fixed ability orientation: Collecting the formative assessments from multiple 
sources enables the teacher to have multiple perspectives on each student’s ability and 
best modality to express thoughts and demonstrate progress.   

 
 

Section III -- Methodological Emphasis and Soundness 
 

Method Validity Reliability Practicality Benefits 

SR tests and 
quizzes 

A quick 
snapshot of 
students’ 
understanding 
of knowledge 
and 
comprehension 
level.  

SR tests are 
hard to assess 
whether it’s 
from guessing 
or cheating.   
Depends on 
students’ 
literacy level 
and test taking 
strategies. 

Easy to process 
a large amount 
of data with 
limited time.   

Students build 
strategies for 
high-stake 
exams like SAT 
and CST (SR). 
Use the results 
for lesson 
adjustments. 



 

 

Method Validity Reliability Practicality Benefits 

Personal 
communication 

Can engage and 
involve students 
in higher-order 
thinking 
through 
questioning 
strategies. 
Easy to assess 
individual 
strength and 
level. 

Shyness can 
impede thinking 
and presentation 
process.   
As long as a 
safe and 
positive climate 
is established, 
this method can 
be reliable. 

Time is limited 
to reach every 
student.   
Can provide 
scaffolding 
during guided 
practice time. 

Instantaneous 
feedback from 
teachers and 
peers.  
Cognitively 
engages 
students. 
Can affect self-
esteem and 
motivation. 

Performance 
assessment 

Authentic 
assessment to 
help students 
develop 
problem-solving 
skills and 
creativity.  
 

Reliable as long 
as the rubric and 
the expectations 
are laid out 
clearly. 
Can be 
dependable to 
grader’s 
subjectivity. 

Coming up with 
real-life projects 
or problems 
could be 
challenging and 
time-
consuming, but 
increases 
engagements. 

Relatable to the 
career projects 
and real-life 
problems. 
Students build 
21st century 
skills through 
cooperations. 

Inquiry Assessing the 
thought process 
of self-
discovery.   
Authentic 
assessment of 
high-order 
thinking.  

With the guided 
practice and the 
clear 
expectations for 
the process, it is 
a reliable 
assessment for 
their reasoning 
process and any 
misconceptions. 

Requires 
thoughtful 
preparation for 
the activities to 
engage students 
and scaffolding 
strategies. 

Students 
discover on 
their own and 
acquire deeper 
understanding. 

Direct 
instruction 

Assessing 
immediate 
retentions of 
knowledge and 
comprehension 
of the materials 
presented. 

Reliability 
increases when 
prompted for a 
short answer 
and reasoning 
instead of SR 
and index card 
pinching. 

Check 
understanding 
by random 
name calling 
and using index 
cards 

Keep students 
on the toes for 
the contents 
delivered by 
checking for 
students’ 
understanding. 



 

 

Method Validity Reliability Practicality Benefits 

Formative vs.  
summative 

Formative 
assessments are 
valid for 
checking for 
students’ 
understanding 
and summative 
for evaluating 
the progress 
towards goals.  

Reliability is 
high when the 
formative 
assessments are 
collected from 
different 
sources and 
summative from 
performance 
based products. 

SR and quiz can 
be practical for 
assessing a 
quick snapshot 
of large number 
of students.  
Formative and 
summative 
together serve 
the purpose of 
practical and 
accurate 
assessments. 

Collection of 
snapshots of 
students’ 
learning process 
towards the 
goals. 
Useful for 
adjustments and 
planning for the 
next unit. 

Communicating 
to parents 

Collaborating 
with parents 
increases the 
chances for 
students’ 
success in 
school. 
 

Reliable when 
parents make 
efforts to read 
the newsletters 
and check their 
children’s 
academic 
progress and 
provide 
supports at 
home. 

Newsletters, 
phone calls and 
conferences can 
be used to 
communicate 
with parents.  
Language 
barrier and 
limited time are 
the obstacles. 

Parental 
engagements 
and supports at 
home increase 
students’ 
involvements.  
Funds of 
knowledge can 
be used to 
create culturally 
relevant 
curriculum. 

 
 

Section IV -- Featured Techniques 
 
1. Learning log as a self-reflection exercise on their lab notebooks 
 Context: Students will write a learning log on their laboratory notebook at the end of each 
experiment as a self-reflection of meeting the learning goals for that experiment or inquiry 
process.   
Example: In a case of Silly-putty lab, the learning objectives are student’s knowledge of 
polymers and testing the characteristics of the Silly-putty (slime) with acid and base.  At the 
end of the lab, students will write a short paragraph describing how he or she meets the 
learning objectives by explaining what polymers and describing how Silly-putty reacted with 
vinegar (an acid) and baking soda (a base).   

 
     Practical use strategies: Teacher provides writing prompts for the learning log, assessing the 
      progress related with the standard associated goals and the writing and comprehension level  



 

 

      of the contents.  The writing prompts ask students to make connection with their everyday  
      lives, such as “what are the examples of polymers in your household?” and “make a polymer  
      with paper clips.”   
      Teacher also provides constructive feedback on their self-reflective learning log to monitor  
      their learning process.  They can also exchange their notebooks and receive peer feedback on    
      their log. 
 
      How students use the assessment: Students use this opportunity to write out what they  
      learn as a result of the laboratory experiment, and self-reflect and self-evaluate their learning  
      outcome.  The feedback from teacher and peers serves as a motif to improve their writing and  
      cognitive process to make connections and organize their thoughts related with the learning 
      goals. 
 
      How teacher uses the assessment: Teacher can use this writing response as a formative  
      assessment of students’ level of understanding and writing proficiency level, and check to see  
      if he or she needs to make necessary adjustments for pacing and plan to go over the material  
      again. 
       
      Soundness: With the new Common Core standards implemented in the upcoming academic     
      year, providing reading and writing opportunities is necessary to increase the literacy levels  
      of urban students.  By using their lab notebooks as part of their self-reflective activity,  
      teacher can not only give chances to evaluate their own learning process and take the  
      ownership of their learning, but also use this device as a communication tool to instill  
      positive psychology and encourage positive work ethics and academic progress.   

 
  
2. Structured peer tutoring and test correction 
Context: Students take a quiz or a test and improve their scores by correcting the questions 
that they got wrong and receive half credits.  Students learn from their peers who understand 
the questions, and each student has the chance to learn and teach depending on their 
strengths. 
Example: At the middle or end of a unit, teacher gives students a quiz as a formative 
assessment, say it’s Gas unit.  Students self-correct their own quiz, given the answers by the 
teacher.  Then, they analyze the results based on their level of understanding, and decide 
whether to teach or learn for each category or problems.  Teacher creates six stations 
categorized by concepts, problem-solving, vocabulary, and content area (different gas laws).   
 
Use strategy: Each student rotates stations, where they act as a tutor or a tutee, depending on 
their confidence level and understanding.  Students are divided into two groups and rotate in 
different directions, so that students in each station get mixed up every time they rotate.  I 
rotate around the classroom to direct students to resources or guide them to the right track 
with scaffolding questioning strategies. 
 
How students use the assessment information: This assessment method gives students a 
chance to self evaluate what they understood and what they got confused.  By teaching and 
learning from peers, they understand the concept and process better from the same level of 
student-friendly language.  They get motivated to learn to improve their grades. 



 

 

 
How teacher use the assessment: By circulating around the classroom, teacher gauges 
which problems or concepts were hard for the students to understand.  Teacher can also give 
feedback to the test correction and gauge each individual’s motivation level and ability to 
explain what they know and ability to learn from each other. 
 
Soundness: The best way to learn something is to teach it to other people and that’s how to 
solidify the understanding of concepts and problem-solving skills.  This self-analysis and 
tutoring experience makes students accountable for their own learning and also promotes 
cooperative and collaborative learning climate.  It may take time for students to get used to 
the structured tutoring process, but once established as a routine, students get maximum 
benefits from this student-centered learning experience. 
 
3. Self- and peer-assessment in cooperative group activities 
Context: In project-based group activities, the group members are held accountable for their 
roles by implementing self and peer assessments at the end of the unit.  The rubric will be 
presented at the beginning of the project and the group expectations and norms are clearly 
posted on the wall, and reminded every time they engage in group activity throughout the 
unit. 
Example: During my Lead Unit II, I introduced group expectations in the categories of 
participation & attitude, collaboration & focus, communication & listening, and task 
completion.  I gave time for the group members to assume the roles of recorder, time keeper, 
supplier, reporter, facilitator and group leader (6 students per group), before they started the 
group activities, such as jigsaw on new vocabulary, presentations of pros and cons of sugar 
options and various lab activities.  When time permitted, students were asked to rate 
themselves and one other group member with the reasoning of their ratings on exit ticket. 
 
Discussion of the practical use strategies: The following is the actual simplified evaluation 
format that I used for my lead unit.  The group participation grade was given by averaging 
out the self evaluation and peer evaluation scores for each group member. 
It would be valuable if each group member could get access to the comments and 
explanations made by other members in his or her group.   
Explanation of how students would use the assessment information generated: Students 
use this opportunity to self-reflect and evaluate their contributions to the task completion and 
collaboration.  When implemented in each project or group activities in each unit, Students 
have a chance to gauge their progress for their cooperative group activities and get motivated 
to improve. 
Explanation of how teacher would use the assessment information generated: The self- 
and peer assessment ratings and explanations were honest and consistent among group 
members.  Teacher can get an accurate grasp of individual’s work ethics and ability to work 
with others.  This information can be used for considering next group organizations and 
providing feedback for improvements.   
Soundness consideration: This practice makes each member of the group accountable for 
their assigned roles and contributions to the task completion.  For the effect on students to be 
more valid and constructive, the system of delivering the comments from the other members 
of the group needs to be in place, but for the practical purposes with time limit, only the 



 

 

scores were delivered to the students the last time I tried.  Next time, I make an individual 
evaluation table and each group member score him or her with an explanation, so that each 
member gets the feedback from his or her group members. 
 ----------------------------------------------------------------------------------------------------------------  Reflection: Self and Peer-Evaluation of the Soda Project  Think about the group expectations that we established at the beginning of this   project: they were participation/positive attitude, collaboration/focus,  communication/listening, and task completion.  Please rate your group members including yourself on a scale of 1 to 10 and give me   
one sentence or reason why that person deserves that score. 
 

Group member’s name Score 1 to 
10 

Explanation 
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