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INTRODUCTION 

Assessment is needed in every instructional setting.  Teachers must have data to help inform 

their instruction while students must have data to inform their own learning.   

For teachers, questions concerning teacher effectiveness and whether students are learning are 

numerous.  How can a teacher know, with any degree of certainty, whether a student understand or 

learn without employing some type of assessment?  How can a teacher determine or differentiate the 

type of learning that is taking place without some form of assessment?  Questions concerning 

effectiveness in term of communication, content, activities and many others occupy a teacher’s mind 

throughout the day and possibly night.  Without the ability to read those internal thoughts in the minds 

of students, teachers must depend on assessment to tell them what is going on and what adjustment to 

make. 

The students are in the same similar boat albeit a little different.  Students do not know what 

they do not know.  They do not know the subject.  What they might know may completely be right or 

completely flawed.  How are they to know whether they are right or whether adjustment is in order?  

How can they gauge how they are doing or whether they are learning what they are supposed to be 

learning?  Do they need to do something different?  Students need direction and guidance just as much 

as teachers if not more.  Assessment is, therefore, a necessary tool in their learning career as well.  

Effective assessment will promote effective learning. 

No assessment strategy can claim to be complete without accounting for both formative and 

informative assessments.  This assessment strategy plan will outline some of the practices that I am 

looking to employ when teaching, leading seminar or coaching.   
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FORMATIVE ASSESSMENT 

Formative assessment provides all stakeholders concrete data to guide both instruction as well 

as learning.  For teachers, these data will tell them how students are doing, how they are doing, are the 

tools and approaches they employed effective, and what adjustments are needed.  For students, the 

data will be rich with information as well.  The result will tell them whether they have understood the 

content or concept correctly.  Are they allocating enough attention, time and effort?  What adjustment 

or adjustments do they need to make in the way and how they are learning?  Do they need to seek 

additional help?  Formative assessments are normally written and evaluated or graded.  Certainly, 

formative assessment can be oral, acted out, or modeled as well. 

Some formative assessment tools include checking for understanding, exit ticket, quiz, project, 

unit test, and final.  The project, unit test and final exam are also summative assessment tools.  Check 

for understanding is employed at various checkpoints throughout each lesson.  Exit ticket will be used at 

the end of each class session.  Quiz will be employed from time to time to ascertain how students are 

doing over several lessons within a unit.  A project and unit test will come in at the end of the unit to 

gauge how students are doing.  Can they apply what they are learning by pull all the concepts they have 

learned together?  And can they put them together to create something new?  The end of unit project is 

very useful affording students the venue to apply what they are learning or have learned to create 

something different and new.  The semester or end of term final serve to extend the assessment to 

cover all concepts and standard covered cumulatively and cohesively.  This is directly tied to final 

semester or term grade students along with any other assessment criteria. 
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INFORMATIVE ASSESSMENT 

Informative assessment, however, are not evaluated or graded.  Guided questions intended to 

extract what students are thinking or checking to see if they have completed or read certain assignment 

is a type of informative assessment that can be employed.  Students are not being formally graded or 

evaluated based on their answers.  The data gather, however, are a gateway to informed and effective 

instruction that lead to greater learning.  Checking for understanding or guided practice is a hybrid type 

of assessment tools that can also be used as informative assessment devices to help guide instruction. 

 

ERROR ANALSYSIS 

Error analysis is a tool that can greatly benefit students.  Assessment can provide student with 

data. However, what are students to do with the data received?  Unguided and lacking direction, 

students may simply choose to ignore what they see and get back.  One way to help ensure students put 

the data they are getting back to good use is helping them to understand what they have before them 

and teach them how to put them to good purposeful use.  Most students are not aware or know how to 

adjust their learning. 

Error analysis is a post assessment tool that can be eased or inserted in after students become 

familiar on how their works are graded.  This can be inserted from the beginning, after the first exit 

ticket for example, with heavy direction; or eased in later, say after the first unit, once they become 

familiar with how their works are being assessed.  Guidance will still be needed and are important. 

However, they have the benefits of having seen comments and corrections on prior formative 

assessments to know what the teachers look for or expect.  Inserting the error analysis process in later 

help not only ease the transition, but also minimize the learning curve.  They have seen them already. 
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After each assessment or checkpoint, a 10- to 15-minute segment of the next class can be 

dedicated to allow students to evaluate their own work using the answer key provided.  The operative 

key procedure here is that the students are evaluating their own works.  They are not grading them.  

They will be provided instructions to know to add comments and “note to self” (or NTS) addressing what 

was done incorrectly and how to fix it.  Students can use that opportunity to reference the standard or 

part of their notes specifically covering the problem they are looking at.  The assessment instruments 

along with their notes can be filed in their notebook or portfolio for future reference (e.g., studying for a 

quiz or exam).  The students are not allowed to keep the answer key. 

Although this process may be more time consuming than normal, the continuing practice of 

allowing students to assess their own work promote the one commodity that every teacher wants to see 

in students – that students are empowered to take control of their own learning.  The dream of any 

aspiring teacher is, of course, to see students be able to evaluate their own learning and adjust 

accordingly without any prompting from the teacher.  This independence and internal locus of control is 

teachable.  Needless to say, students are not born knowing how to do this.  This knowledge or skill must 

be imparted to them. 

 

CONCLUSION 

Assessment is valuable for both students and teachers alike.  On the one hand, assessment 

provides teachers valuable information including a window into what students are thinking and how 

they learn or take in information.  Students, on the other hand, can use data provided through 

assessment to evaluate and adjust the way and how they are learning.  Assessment is a tool neither 

teachers nor students can live without.   
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Beyond employing formative and informative assessment tools listed above, error analysis plays 

a major integral part in helping student to evaluate and adjust their own learning according to what the 

assessment data is telling them.  Without guidance from teachers and tools to enable them to identify, 

determine and evaluate their own learning or how the data can be put to good use, assessment data 

would be meaningless to students.  It is imperative, therefore, to insert error analysis  session after each 

checkpoint to help students evaluate the data received and adjust their learning or habit of learning 

effectively.  Error analysis coupled with a monitoring device, say a learning log for example, will help add 

another dimension in self-evaluation and progress monitoring.  A learning log detailing their progress 

will be an invaluable tool in highlighting the areas of attention as they adjust their own learning. 

This assessment strategy is not hard-wired.  It is to be fluid and change according to the need 

and best practices available.  I do understand that new strategies will emerge from time to time.  A good 

way to ensure viability of any strategy is to evaluate it once or twice a year to adjust, remove obsolete 

strategies and add in new ones as needed. 

 

 

 


