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Theoretical Introduction 

Philosophy of Classroom Management  

I believe that the presence of a student in my classroom is a testament of their hope in 
discovering their purpose in order to create a fulfilling, self-actualized life for themselves, and by 
association, their communities. Importantly, where there is diminished hope, and even no hope, then 
it becomes my obligation to restore it.  

In line with transformative classroom management, I have a long-term vision of student 
success based on my classroom management practices. I envision helping students become 
responsible, embrace success psychology, and develop functional behavior patterns. As for the class 
as a whole, I see us as a connected, functional, and collaborative community. Finally, I aim to be an 
aware and intentional leader who has a long-term vision of the class. Overall, I strive to create a 
“1-Style” Classroom as a Facilitator. Throughout my Classroom Management Plan paper, I will draw 
on a variety of sources I have read throughout my education, observations I have made in the first 
year of my credential program, material from the CCOE credential program I have engaged with, and 
my own teaching experiences.  

We, teachers, have the best and most difficult job in the world, and I have never opted for 
ease. Our job requires deep work, which I decided to take on since 2003 while I was in college.  
To be sure, having a variety of teaching experiences for over fifteen years has transformed me, and 
will continue to in my future teaching. In line with the Conceptual Framework at CCOE, I have put 
into action the values of educational equity, diversity, inclusiveness, inquiry, reflection, technology 
integration, collaboration, community, and accountability for learner outcomes.  
  

At this point in my career, I am coming back to obtain a credential for secondary school—an 
age I was interested in before but simply did not have the confidence to teach in that setting. I feel 
very different now and am excited to work with youth in urban schools. In terms of Classroom 
Management, I am still finding my voice, and to better develop it, I will search for answers. I will 
experiment. I will be transparent, honest, and communicative with my students. I will listen, and I 
will try to create safe spaces, where I hope, students can find more truths about themselves and one 
another. As of now, I have gained more awareness and knowledge to begin my journey.  
 
Assumptions of Young People and Learning 

I am a part of Corazon de Vida, and through this organization, I have been a teacher, mentor, 
and volunteer for children of all ages, including youth and young adults, since 2014. These children 
and youth have grown up in orphanages in Tijuana, Mexico, some never knowing their family. It has 
been a privilege getting to know them, and, indeed, they have taught me so much about what it 
means to navigate life. As one girl told me, “When I first started college, I saw that many students 
had lunches prepared from their mothers. And I heard them talk about how if they failed a class, they 
could talk to their parents. The thing is, I have no one to prepare my lunches. And I have no parents 
to tell about my successes and failures. I only have me. It’s…” and she began to cry in my arms.  

Every time I have sat with a young person and truly heard their story, I have been moved to 
see them and all other young people in new ways. Ultimately, I believe that young people want to 

 



 

learn and thrive. They want to feel a part of a community. They desire belongingness and while they 
may not say it directly, I believe they want to know adults whom they can ask some important 
questions to and learn from. At the same time, I also believe young people are coming into their own 
voice and being, so it is important to let them have control and decision-making based on negotiated 
interactions and demonstration of responsibility. Related to responsibility is failing to show it. I 
believe young people do not need to be punished for these moments; instead, they need to be asked 
questions, given the chance to explain their actions and how they feel, and understand the role of 
consequences. They need to be given chances to make better decisions in the future based on the 
simple force that someone believes they can make better decisions.  

Brené Brown in her work “Daring Greatly,” “Rising Strong,” and “Braving the Wilderness” 
discusses and builds upon her work in belongingness. At the time of “Braving the Wilderness,” she 
was a mother of two teenagers. She writes, “I’ve always parented with the belief that love and 
belonging are the ground zero of wholehearted parenting,” which I believe is also true for teaching 
(p. 160). She stresses that young people come to care a great deal about their peers and social groups. 
For some of her research, she interviewed middle school and high school students, reporting that 
“they talk openly about the heartache of not feeling a sense of belonging” both at school and at home. 
With her words in mind, as well as my other experiences, I want to ensure for my future students that 
I embody love and I believe in cultivating belongingness in my classrooms.  

Ideas, Theorists, and Research that Inform my Perspective 

In addition to Brene Brown, I have also been searching for ideas, people, and research that 
explain and help me bring into fruition individual, communal and social change. Moreover, my role 
as a teacher entails substantial leadership; therefore, I am actively learning more about myself as a 
person and leader who goes forth with courage and empathy.  

As Dr. Martin Luther King Jr. said in “The Case Against Tokenism,” (1962) “In a real sense, 
the means represent the ideal in the making—the end in process. So, in the long run, destructive 
means cannot bring about constructive ends because the ends are pre-existent in the means.” While 
the context of his words is about bringing forth social change through nonviolence, his words 
resonated with me as pertinent to the classroom. As Shindler explains in “Transformative Classroom 
Management,” every practice has an effect. Will my practices be destructive or constructive? 
Ultimately, their very nature will determine destructive or constructive ends, which directly affects 
the lives of my students. I hold myself accountable for my actions.  

Christopher Emdin’s work “For White Folks Who Teach in the Hood” has left me with a 
number of questions about my own pedagogy and (mis)beliefs about education. How do I participate 
in perpetuating trauma? What traumas do my students and their communities live through and with? 
How will that affect our learning environments, and what can I do to be a part of the solution, not the 
problem? For me, all of these questions come into play in informing my perspectives. I need to keep 
these questions at the forefront of my mind in my daily practices with my students. Also, because of 
these questions, I have delved into learning more about social-emotional learning and 
trauma-sensitive classrooms during this credential program, which are informing my perspective.  
 

Another source of inspiration I draw from is the writer Chimamanda Ngozi Adichie, who in 
her famous TED talk “The Danger of a Single Story,” states that “Many stories matter. Stories have 
been used to dispossess and to malign, but stories can also be used to empower and to humanize. 
Stories can break the dignity of a people, but stories can also repair that broken dignity.” What I 



 

more deeply understand now is that she, through the power of literature, is advocating for 
intersectional interventions to help people tell their story. What I mean by this is that intersectionality 
aims to give voice to marginalized groups, and Adichie is an advocate of giving voices to all people, 
especially those who are up against oppressive stereotypes. I, by no means, am an intersectionality 
theorist or researcher. Nevertheless, what I have learned in the CCOE credential program, including 
work by Dill and Zambrana (2009) is powerful because I will be in classes where students are 
occupying multiple social locations. What’s more, my future students may be occupying social 
locations that I do not and they will be my teachers.  
 

To be sure, I feel as though my perspective of classroom management is being informed by a 
plethora of sources from CCOE class readings, my own readings, and real-life experiences in and 
outside of the classroom as a teacher and observer. Ultimately, what undergirds my perspective are 
the ideas, research, and theories that teach me how to embrace each individual and their learning 
process while building bonds that bring us together as a community. In our community, all beliefs, 
thoughts, words, actions, and practices held by each member matter and will serve as a foundation 
for their future selves.  
 
Where do you put yourself on the teaching style continuum  

Sometimes I think that before my students meet me they will assume I am simply another 
form of authority, and they are right. I am an authority figure by nature of being an adult and teacher. 
I do not know their detailed relationships with authority, but I think it is reasonable to assume they 
have had very conflicting experiences in the urban environments I aspire to work in. Or perhaps their 
perceptions will be positive or neutral, but because of complicated stories or socialization. Because I 
may ultimately be this form of authority to them, my quest is not to prove them wrong. Instead, I 
vow to show them that, yes, I am a person given authoritative responsibilities by the nature of my 
job, but what I do with my influence is for the betterment of our community.  

The “1-Style Approach” is labeled as a “Facilitator,” which is what I would like to be and 
why I conceive of my role as “facilitation,” not “management.” I feel, though, that becoming a 
facilitator goes way beyond the characterizations of creating efficient classrooms with self-directed 
learners, having clear boundaries, explaining to students why they are doing certain activities, 
building self-efficacy, and having routines. While all of these points are legitimate and measurable 
aspects of a “Facilitator,” how does one actually get there? As far as I am concerned, students will 
have to trust one another, my process, and the education system in order to be invested in themselves 
and our classroom community. Are they, in their heart of hearts, even interested in these descriptions 
of a “1-Style” Classroom? Do they believe it is even possible? 
 

I feel like I have to have some kind of answer, so, for now, I think the real heart of becoming 
a facilitator is questioning the goals of education from micro- to macro scale and making those 
questions and answers transparent to my students. I believe I will also have to make my 
disappointments transparent to my students, too. There seems to need to be, then, a continual 
reaffirmation to my students of why I am a teacher and why I hope, in spite of any letdown, that they 
continue to find their way in and through education the way I have been trying to, and many other 
people, too. Perhaps what will be essential in my creating a “1-Style” classroom is fostering 
resiliency in my students—a quality I desire for my students to nurture and grow for the rest of their 
lives.  
 



 

Expectations, Policies, Rules, and Boundaries 
 
Expectations of My Classroom Climate and Students  

When a student enters my classroom, I want them to feel as though they have entered a safe 
space that allows for personal expression and optimal learning. As such, my primary expectation of 
the classroom climate is that each member (each student) in the space actively contributes toward the 
creation of a safe space. Because of my interest in safe spaces, over the course of this past semester, I 
have been learning about trauma-sensitive schools, primarily drawing from “The Trauma-Sensitive 
Classroom” by Patricia Jennings (2019). In her work, she includes guidelines from the Substance 
Abuse and Mental Health Services Administration (SAMHSA). These guidelines include safety, 
trustworthiness and transparency, peer support, collaboration and mutuality; empowerment, voice 
and choice; and cultural, historical, and gender issues. While I am not specifically explaining trauma 
in my expectations of the classroom climate and students, I would like to use these tenets as 
principles for my own class.  
 

First, it is essential that students feel physically and emotionally safe in the classroom, which 
means that I would like to work with students on creating those expectations. What does safety feel 
like? What actions contribute to achieving safety? Next, I realize that I will need to operationalize 
“trustworthiness and transparency.” My promise to my students is that I will be transparent, and it is 
my goal to gain their trust. I think is important to talk to students about how trust is not something we 
should automatically give or expect; rather, it is something that is gained. I plan to guide my students 
through conversations of how we can build trust in the classroom, helping them see that listening and 
practicing non-judgments is essential in that process.  
 

When it comes to “peer support,” I would like students to see that it is one thing to have 
players on the field, and another to have a team. How can we become a team? What are the 
advantages of becoming a team? One way that I would like to begin this process is to highlight our 
differences and commonalities in the efforts of creating a harmonious collective. Related to this 
process of peer support is “collaboration and mutuality.” In my classroom, I want each person to feel 
as though they have power and influence in decision-making at all levels: individual, partners, 
groups, and whole class. Sometimes, decision-making comes with compromise and other times with 
experimenting in new terrains that are someone else’s ideas. Ultimately, we have to feel like our 
voices and opinions are heard, too. 
 

“Empowerment, voice, and choice” is about addressing what has contributed to the 
diminished voice and how power dynamics operate on many levels in our students’ lives. In the 
creation of a safe space, I, as a teacher, must address what could be holding my students back from 
creating one. Do they feel as though they have agency? Are they disillusioned about education and 
life after school? As I mentioned earlier in my paper, Adichie’s words implore me to explore their 
stories and help them share them. Each of my students has a voice, and it is my role to show them 
that I believe this and how to best express theirs to create change.  
 

Finally, the climate of my classroom will also depend on “cultural, historical, and gender 
issues,” which are some the multiple social identities my students will occupy. Not only through 
what they produce, but also through what they consume will affect their understanding of themselves 
and others. It is imperative that I expose students to people like them and different from them in what 



 

we read and watch. It is also imperative that we commit to being present with each other. We will 
expect nothing but respect and acceptance from each other as a learning community.  
 
Rules and Policies 

Writing on desks. Being late to class. Defacing property. Handing in late work. Leaning back 
in chairs. Overusing the bathroom. Wearing hoodies. Keeping in earbuds. Going to unrelated 
websites on technology. Being distracted with cell phones. Passing notes. Physical hitting. Ditching 
class. Being under the influence. Bullying. Purposefully being disruptive. Attempting a power 
struggle. Using words as weapons.  

I took the time to ask a few high school teachers what they have seen as problematic 
behaviors to better inform myself of what I might see in the classroom, and these are things that they 
shared with me. In all honesty, I have seen all of these behaviors in classrooms I have observed 
except for a situation involving substances. I am fully aware that these behaviors could happen in my 
classes at any time, so it is best to be prepared. Even more importantly, I think it is best to prevent 
these behaviors as much as possible.  

As we learned about in class, I plan to have a social contract to promote student responsibility 
in my classroom. On a more broad level, there might be values that the school embraces, which I will 
then include in my contract. For example, at Alliance Morgan-McKinzie, these values include: “Look 
good, be prepared, be a scholar; treat others as you wish to be treated; and work hard, get smarter, 
achieve” In a nutshell, whatever these tenets are, they should be found in each classroom, the 
website, the syllabi, and so forth.  

 
I think as basic guidelines I will inform my students that “Should you fall short of the 

classroom expectations we create as a class, the following actions will be taken: 1. Warning (We will 
talk separate from the class); 2. Seat Change or In-Class Detention (A negotiated consequences that 
you and I will discuss) 3. Parent phone call home; 4. Visit the office and/or have a  parent 
conference.” I think these rules are very clear and a natural progression of consequences. More 
seriously are any behaviors that threaten the safety of the class, which, as they will know, are 
behaviors I take seriously because I will dedicate time toward understanding and creating a safe 
space.  

 
At the same time, I would like to tell my students that what I am more interested in is 

recognition of their positive behaviors, which includes prive praise in writing or encouraging notes, 
talking to them independently, and letting their parents know about their growth and 
accomplishments. For me, this also means giving them more freedom, decision-making, and options 
in the classroom.  
 
Technical Management Techniques 

I really hope to work in a school that has a zero-tolerance policy for cell phones, which 
parents will be informed of as well. With something as accessible and tempting as a cell phone, there 
should be some school-wide rules. Perhaps the first violation results in a confiscation until the end of 
class. If there is a second violation, I would give the cell phone to the office and a parent must pick it 
up. Another technical point I learned from a teacher is to have bathroom passes for the semester. I 
can give these passes at the beginning of the semester with the syllabus. In terms of absences and late 



 

work, there will be deductions on my end, but I also want to let students know that I will be open and 
communicative about absences and late work, showing that I ultimately care that they do their work.  
 

I think it is important to also embrace positive techniques. I learned about giving every 
student a role in Emdin’s work, which could help students feel more responsible to each other and 
the learning environment. Another positive technique is informal student feedback, which I like to 
give at halfway marks in the semester and at the end. Also, I have done “end-of-the-week” or 
“end-of-a-quarter” feedback. By knowing what my students are going through and what their 
perceptions are of the class –which includes the environment, their peers, and me– I feel like I am 
better able to adapt and respond to their needs. Included in these forms of feedback is self-reflection, 
which I think is quintessential to feeling invested in the classroom. Perhaps it is over-idealistic of me, 
but when students feel invested in the classroom, I feel that their actions will align to make the most 
of the experience for themselves and each other.  

 
In my vision portion of the paper, I will best capture how I plan to create routines, gain 

attention, and create an overall feeling and progression to any given day in my courses. These forms 
of continuity in both classroom management and instruction/assessment, I believe, will strengthen 
the look, feel, and function of my class.  

 
Are your expectations more student-centered or teacher-centered? 

Employing the Social Constructivism approach, I view myself as an active member of the 
class community, where I will be learning with students, especially in matters concerning their funds 
of knowledge that are not part of my daily truths. That is, I believe that knowledge is co-constructed, 
so I need to help create and foster a sense of community and trust in the classroom. With regards to 
Constructivism, I can also see the value of being a “guide on the side” in order to let my students 
shine and take on inquiry-based lessons. In what I have detailed thus far, and using these theories I 
learned during my first semester, I believe that my expectations are more student-centered.  

That said, perhaps the hardest shift from teacher-centered to student-centered for me will be 
helping students become truly self-directed with a strong sense of self-efficacy. In other words, could 
my students be guiding their own learning even if I weren’t there? That would be something! What I 
hear time and time again is that I need to immerse myself in the lives of my students, their families, 
their community, their practices, and their funds of knowledge in order to help them take ownership 
of their learning at this point in their lives and going forward. I think this is exquisite advice for me 
because I would like to be part of real, thought-provoking, and transformative conversations with my 
students about why we are learning what we are learning and the best ways possible to make it 
happen. In essence, I do not want them to be positively performing based on their relationship with 
me. For these reasons, I worry that without me, my students might not perform, thus making my 
approaches more teacher-centered. Nevertheless, I strive to create student-centered expectations and 
view what I have set up in my classroom management plan as being so.  
 

Instructional and Assessment Strategies 

Meeting students’ academic needs through instruction 

I can only imagine what it feels like for students not to see people like them in instructional 
material, let alone in the general world around them, and to feel like school is not a safe space. I fully 



 

realize that society is still working through these social matters on a variety of identities; thus, I feel 
that throughout this social progress, schools should be a place where some of that navigation happens 
in a fair, accurate, inclusive and respectful way – to take precise adjectives from the FAIR Act. It is 
my personal ongoing goal to inform myself of FAIR teaching practices and what materials to include 
in my classes. For example, the Safe Zone Project includes free curriculum training on their website. 
There are simply no excuses these days. “I don’t know how to broach these topics,” from my 
perspective, seems to be choosing ignorance. It is our duty, and in fact legal obligation, as teachers to 
create safe spaces for all kinds of students of various social identities.  

 
The selection of my materials is one aspect to consider, and the implementation of them will 

be another. Based on my observation and own teaching, successful instruction comes from the ability 
to be structured and organized. In “Transformative Classroom Management,” we have learned about 
direct instruction and inquiry-based instruction, both of which have their functions and purposes. 
Depending on the unit, I plan to integrate both.  

 
I also believe it is essential to be present with my students by walking around the class and 

actively checking in with them to see how I can assist them. In addition, I think graphic organizers 
are important, which could serve as a basis for note-taking and creating outlines for essays. Finally, I 
often feel that throughout lessons there is very little movement, and I believe two hours is a long time 
for students to stay in their seats and focused. I think more movement could be incorporated into my 
instruction to enhance engagement.  

 
One form of instruction that has stayed with me is a “Community Circle,” which I observed 

in a high school class. This activity involves students displaying respectful and thoughtful 
communication about a topic for the day, which I think could be curricular-related or about life or the 
classroom itself. In some cases, students are given sentence starters if they need help contributing. In 
one circle I saw, a student brought up the norms of using social media and how people have to be 
careful because pornography is available. The class just about lost control when they heard that word, 
but the teacher said, “You are all in high school now. If we cannot be mature about this topic and talk 
about it in an academic way, then we will not talk about it at all. It is your choice.” I loved that her 
solution reminded students that they have choices and if we cannot make good ones, then we have to 
end an activity. This lesson about making choices, I think, is important at all levels of instruction. If I 
can maximize agency in the classroom, I believe I can help students see that my instruction and their 
learning is about them and their process.  
 
Preventing students from acting out  

I hope to impart to my students that non-functional classroom behavior detracts from their 
learning experience as well as other students’ learning, and my own feelings as a teacher. As I have 
discussed, a social contract and my own accountability will be the foundation for these beliefs, which 
I hope will prevent students from acting out. I predict that we will be discussing regularly (perhaps 
daily?) that our actions matter, not just in our own lives, but in the lives of others we are connected 
to. As we learned in class, social learning dynamics will always be at play. How I respond to 
situations is the ultimate strength of our social contract, so I will need to enforce what I have written 
down while also letting students know that my actions are a reflection of my beliefs in creating a 
safer, more functional environment.  

 



 

Through the social learning dynamic, students will see that they will be held accountable for 
their actions. In a more extreme case, I witnessed in a class that a student was asked to leave and 
could not return until he had repaired his behavior of yelling and cursing in class. Once he returned, 
he read a letter to the class, and the teacher thanked him for his honesty and commitment to the class. 
Then, she, and others, graciously moved forward. The letter he wrote and read especially struck me. I 
learned later that this comes from restorative justice practices, which I am interested in learning more 
about. His rejoining the class was smooth and natural. I think this process made him really think 
about his actions, and he was readily accepted back. I hope that this prevents him from acting out, 
and I’d like to use the same practices in my classroom.  

 
How does your assessment promote the goals of your management? 

Sometimes it seems daunting to be aware of the needs of all learners in large high school 
classes where resources and support vary and to know how to properly respond to such needs by 
incorporating proper instruction and design. Then, on top of all of this, it seems daunting to weave in 
the proper assessment.  

 
Ultimately, I plan to use a mixture of formative and summative assessment, more of which 

detail will be incorporated in my ISP and Collaborative Final. I have only taught in environments 
where grades were used, and these same grades had to be spelled out for students in clear, 
measurable ways like rubrics, either holistic or analytic.  

 
On a regular basis, I have to answer for myself and the class, “What is meaningful work and 

what is busy work?” In the end, I want points or grades to be meaningful to students and a clear 
indication of where they are at and where they are going. While I will allow for late work, I do want 
to make it clear to students that late work does not promote the goals of class management and their 
overall learning. In other words, deducted points represent the fact that a student has fallen behind in 
their learning process, and “catching up” later with late work also most likely means that a student 
did hurried, thoughtless work that did not receive proper feedback from me or peers along the way. 
To me, the points and grades are a part of a process, not an all-or-nothing success or failure 
indication of the class. For me, I view these as concrete ways to make growth mindset a reality in my 
class.  

 
How do I allow for variable styles, cultures, and circumstances in meeting the diverse needs of my 
students? 

Over the past year, I have learned more about the application of Universal Design Learning 
(UDL) principles, which result in a more diversified experience for students. The main principles of 
UDL are representation, action and expression, and engagement. As teachers, when we create our 
educational goals for students, we have to consider what the crux of our goal really is. As the UDL 
module explains, teachers may unknowingly or unintentionally create a goal that limits the principles 
of UDL: representation, action and expression, and evaluation (The Iris Center, 2009). For example, 
if we want students to learn about a particular subject, like famous figures in Women’s Suffrage, 
must they then create a written report to show us? Or are there other ways to represent what they 
have learned? Traditional learning goals might be inflexible, thus promoting passive learning and 
resulting in scenarios in which many students will not succeed.  

 



 

To remedy all of this, I could give options for the representation. Representation is how the 
material is presented and it may appeal to certain modalities over others, like visual, auditory, 
kinesthetic, or tactile. In a UDL classroom, representation will come in multiple forms, such as 
textbooks, video, audio, lecture, digital text, etc., which is contrasted with traditional instruction. 
Further, my students might be able to show what they learned (action and expression) through a 
preferred modality instead of only a presentation or written assignment. In a UDL classroom that I 
would like to create, students might have the option to give a presentation, make a video, and create a 
three-dimensional object, perform in front of the class, and so forth. Finally, the engagement 
principle aims to involve students in various ways that are culturally significant to students and 
involve other classmates. This allows for students to enrich and individualize their learning 
experience is in contrast to traditional instruction. 

 
Overall, I am compelled to implement and learn more about the UDL framework, which 

meets the needs of diverse learners. As the Iris Center explains, UDL encompasses learning, 
engagement, the development of knowledge and skills, and ways to ensure enthusiasm.  

 

Motivation 

What Motivates Students in the Short-Term and Long-Term  

Every day my students will be observing me. What does my classroom look like? Feel like? 
What energy do I bring? How do I react? Do I inspire? What do I say about grades, tests… what do I 
say about life? What stories about who I am do I share? Why do I believe in education and why am I 
even a teacher? My words will be one thing, but my actions will have to show them that I am 
completely dedicated to my job; in other words, that I am completely dedicated to their learning.  

When students determine that I am authentically me and I am there for them, I think they will 
be motivated over the long-term. I cannot reasonably expect that everyone will love English, Writing, 
Reading, English Language Development, or any related course that I will be teaching, but I do 
believe I can appeal to their humanity by offering them an open and dedicated heart. I also hope to 
motivate them over the long-term by explaining that what I care about most in my classes is the 
cultivation of their voice. What I mean to say is that the reason I am in class with them is to help 
them become future leaders, movers, shakers, and doers in society. To do any of that, they will need 
a voice, both in writing and in speaking. They will need to learn the craft and power of words, and I 
am wholeheartedly excited to be a part of that process! I plan to tell them that I believe we need to 
see more diversity at all levels of industries and that change begins in the classroom and making sure 
each student is prepared for future levels.  

In addition to who I am in the classroom, students will be motivated by the connections they 
have with each other. Time and time again, students share that when they feel connected to others, 
they learn more and feel more motivated. They even say that learning can be fun because of the 
relationships they have built! They’ve also admitted that while it can be difficult to form 
relationships with new people who are different from them, they appreciate my methods of mixing 
up pair, group, and individual time so that they have more chances to get to know others. Finally, 
they have reported feeling connected to the classroom when I have been able to radiate passion in the 
subject and the setting we are all a part of.  



 

Perhaps it is easier for me to think in the long-term because I think more in the long-term and 
conceptually from the top-down. That said, I realize that I need to have motivation in the short-term, 
too.  

Why will your students do what you ask them to? How do you motivate them? 

In consideration of how my lessons will be constructed and the role that motivation plays, I 
have to consider habits of mind and metacognition. One specific idea I have is to include reflective 
practices as part of their learning process. For example, I believe journaling is an essential 
component of the classroom. My plan is to have a prompt every day with the option to let students 
free-write if they would prefer. Also, I would like for students to fold the page to indicate that they 
do not want me to read what they wrote. I will respect those decisions, but I will also read what is 
available to me at other times, responding to the needs of my students individually.  

Another form of reflective practice I will include will be embedded in writing drafts. At the 
end of every final draft, students will turn in the final text, editing log, and a reflection. In the editing 
log and reflection, they will capture what changed from the first to final draft, how they are 
developing as writers, what questions they have, and any other feelings that arose throughout the 
process. I will remind students to tell me what I cannot see because all I can see is what is written on 
the page. Ultimately, I would like for students to develop more awareness of their practices as writers 
in pursuit of their purpose, passions, and goals.  

I think these approaches could help with short-term motivation because students will see that 
what they produce actually matters from one assignment to the next. Their learning, then, is a process 
that depends on their daily commitment, which I will be dedicated to helping them foster and 
develop. I often tell students that while I love being their teacher, I will not be their teacher forever 
and at many points in their learning journey(s), they will have to know how to be their own teacher. 
My genuine desire is to help them develop that awareness and those skills.  

 
What is My Motivational Style/Approach?  

Throughout this paper, I have been tapping into an internal locus of control, a sense of 
belonging and acceptance, and growth orientation in learning, all of which are connected to 
promoting a love of learning and intrinsic motivation. I hope that through my own actions, stories, 
and management that I impart my belief that learning itself is satisfying and that I am excited to see 
them learn. Related, there will be time dedicated in class to reflect on their own, with one another, 
and with me to create a community that genuinely cares for each other.  

While I predict that I will have to use grades and perhaps implement consequences (more 
extrinsically-oriented), I plan to make each of them meaningful. In other words, as I described 
earlier, grades will be connected to purposeful work that is process-oriented and allows for choice, 
reflecting the nature of growth, improvement, and evaluation of “Where I am and where I am going” 
in the learning process. Consequences will be reflected in the social contract and will ultimately 
involve forms of negotiation between the student and me. These consequences are only in place 
because things happen and we must be responsible. There will absolutely be no element of shaming 
in consequences; rather, they will be moments of pause that re-orient a student toward acting in ways 
that best promote an environment where learning is inherently satisfying.  



 

 

 

Vision 

Throughout all of my teaching and learning experiences, I believe I have aimed to develop 
my strongest professional qualities: forming positive relationships and taking a collaborative 
approach to achieve more. I believe in empathetic and attentive communication, and honor the time 
others take to share their thoughts, ideas, and feelings with me. I strive to create a collaborative and 
enriching work environment by participating in projects and setting realizable goals to achieve. Over 
the past year, I can see how in one day, all of the topics we have been learning come into play within 
the course of a day or week at school, including, but not limited to: teacher management styles, 
classroom environment, safe spaces, definitions of diversity, learning and cognitive styles, 
community demographics, educational law, teaching strategies, mental health, standards-based 
instruction, assessment practices, growth mindset psychology, theories of motivation, theories of 
psychology and learning, and many other important topics. I have not even mentioned the 
expectations put on teachers from a variety of levels before, during, and after their credential-clearing 
process.  

 
While all of these considerations can sometimes confound me and cause alarm, I am 

comforted thinking about the day-to-day interactions I will have with my students. I hope to show 
them through my actions what I believe about them, their education, and the world.  

 
First, I am excited to create the set-up of the classroom (perhaps something I experiment with 

over the course of the year) and have areas of learning like a reading library, individual work 
stations, and group work stations. Students will see their own work around them on the walls and that 
this classroom is theirs. I have always thought about having a wall exclusively designated for student 
design as well!  

 
When a student walks in, they will know exactly where to place their homework (if 

applicable). They will know their seating. They will see my smiling or shaking hands at the door. 
They will see some kind of indication of a warm-up on the board: activity, discussion question, 
prompt, video, riddle, clue, quote… so forth and so on. I will greet them with a warm hello and share 
any relevant news, checking in with them. I read about an interesting technique that encourages 
students to share good news and/or bad news with each other after forming deep trust in the 
classroom. If we are in the place to do that, I will definitely incorporate it into my “environment 
setting.”  

 
I would like to have a flow of “teacher-centered” moments where I am giving instructions, 

recapping, checking for comprehension, and/or leading an activity. For the most part, though, class 
time will be dedicated to their individual and group processing, with my primary role being a 
facilitator, guide, feedback giver, supporter, cheerleader, and so on—my role will vary depending on 
the needs of my students. I will definitely need to use 100% attention for these moments when I or 
another student is speaking to the entire class. A cue that works for me is raising my hand or having a 
chant that we create.  

 



 

Over the course of a week or two, students will see that I care about variety in instruction, 
material, and methods while also building a routine to orient them. For example, we will most likely 
be reading a book multiple times throughout the year.  

 
Let’s imagine that today is a Literature Circles day, so students will be leading their 

discussions based on the individual work they had to do for the group. I will be circulating the room 
and checking their group Google Documents, which show me their collaborative work. I will be 
pulling their words and using that to orient them throughout their discussion and in a final classroom 
discussion. Using the timeline that I’ll have posted on the board as a guideline, I will orient students 
to the time they have left for the Literature Circles before a formative assessment. One day I might 
give them a group quiz. On another day it might be a personal reflection. Perhaps they might be 
working on a portion of their essay, which will have a final, summative grade based on a writing 
process.  

 
Not that I want it to happen, but life happens, and I’m bound to see a student sleeping or off 

task, or displaying some kind of non-functional behavior, as we are engaged in Literature Circles. It 
will be my role to check in with these students and remind them of the social contract as well as the 
importance of their commitment to the classroom.  

 
Wherever I can provide humor in a trusted relationship, I will. I cannot really detail how I use 

humor because this is impossible to predict, but I think of it as one of my gifts with people once we 
have established rapport with each other.  
 

About ten minutes before the class ends, I will raise my hand to get students' attention. It will 
now be time to start cleaning up and getting ready to leave. I will ask students if they have any 
questions before they leave and remind them of their homework and/or to-dos. I will make it clear to 
my students the times I am available in the coming day to help them: lunch, after school or before 
school in case they have any questions. I will reiterate that they can email me or use the learning 
management system to double check what we learned, find materials, and contact me. I will thank 
them for their time, commitment, progress, and highlight what I saw accomplished during their 
Literature Circles. Occasionally, I plan to incorporate feedback to me, exit ticket 
assessment/feedback, reflective writing, and other forms of interaction with me.  

 
Throughout the class period, I will be taking notes on cards that capture positive behaviors I 

saw the students do. I will use these cards to show them the commitment they have to the class and 
share these cards with their parents in the future.  

 
In every way possible, I will express to them that I am there for them, but that we are also 

here for each other. I think it is important to repeat as much as possible the values that I hold and to 
help them see that there is only one Ms. Laidemitt, but so many capable and smart peers around them 
that they can learn from as well.  

 
Truly, I want students to enter class on a positive note and leave on a positive note. I hope 

that they take this energy with them to all their other classes that day.  
 
 

 
 


