
Tina Hannouche 
Assessment Strategy Plan 

 
Introduction 
Vision  

Assessments should be used constantly and consistently throughout the class in 
order to guide instruction. Students should see assessments as tools to help their 
understanding and their progression on the class.  
Guiding Principles 
• I plan to provide timely and detailed feedback for all assessments so students can use 

this to improve their learning.  
• I will use a lot of group and individual assessments throughout the units so students 

have a wide variety of assessment methods.  
• Students will have the opportunity to make up work and re-do assignments. This 

establishes a sense of constant improvement  
Goals 
1. Implement a wide variety of interactive assessments for continuous student 

engagement.  
2. I provide timely, informative and rubric-based feedback to students so that students 

can take control of their learning. 
3. Students will be experts in self and peer assessment to increase internal locus of 

control 
4. Rigorous and applicable content material to be accessible to students, but not 

overwhelming.  
Challenges 

A Challenge that I can foresee is staying consistent and on time. Providing timely 
feedback will be much more difficult with 5 classes as opposed to the 2 classes I had last 
year. In addition, providing detailed feedback across the board will be difficult. After 
grading so many papers, it will be hard to keep up the attention to detail and the thoughtful 
and constructive responses that I plan on giving back to my students.  
Psycho-Social Elements 
Motivation 

I believe that the motivation of the students will stem from their interest in my class 
and content. Having the students create goals for themselves throughout the year will keep 
the students focused on a final outcome. I believe this will keep students motivated to 
continue to push themselves to reach the goals that they have set out for themselves. I plan 
on having meetings with the students to discuss their goals with them and ultimately 
assess them on how well they did or did not meet their goals.  
Engagement Level 

The engagement of students will increase if the content is relevant to their lives and 
interests. Differentiating not only lessons, but assessments is critical for maximizing 
student engagement and interest. Students will also be kept in the loop in terms of how 
they will be assessed and when. If students have consistency and reminders, if is easier for 
them to focus and stay on task.  
Interest in the subject 



Assessments could be a great way to keep students interested in the subject. It is 
important that the assessments are not always the same selected response type of 
assessment. I believe that culminating performance tasks are a good way to assess students 
in a way that will keep them interested in the subject. These formative assessments enable 
the students to be creative and individualize the assessment to whatever may interest 
them.  
Ability to work with others 

In my class, students will be working in groups every day. They must be able to 
work well in groups and that all starts with setting the correct standard and expectations 
for my students. The students will be self and group assessing after each group activity. 
This will be a part of their participation grade. They will be given a rubric on how to self 
and group assess which will stay the same throughout the year with the idea that they will 
continually get better and better at assessing themselves in group work.  
Locus of Control 

Students will learn to harness their internal locus of control. This will be established 
at the beginning of the year with practice assessments. Their grade is all going to depend 
on them and how they can control it. Quizzes will be able to be corrected and students will 
always have the opportunity to turn in assessments for a second time to receive points for 
growth.  
Acceptance and Belonging Level 

Since group activities can be much more productive and tailor made to 
interpersonal skills, students should feel a good sense of acceptance and belonging. Those 
assessments will have interpersonal skill development built into them, so students will 
improve on their ability to participate and contribute to a group. Also, the continual 
assessment on their peers will help build those relationships and give students an example 
of how feedback should be given in social contexts. In addition, some assessments will be 
turned in as a group so the students need to learn to trust and work together to be 
successful.  
Growth vs. Fixed Ability Orientation 

Objectives based assessment is specifically meant to promote a growth orientation 
where students will feel a sense of being able to improve their skills and grade. In addition, 
students will be able to easily track their progress online and there will be many 
opportunities to retest and prove that there is continual growth and improvement through 
their assessments.  
 
Methodological Emphasis and Soundness 
SR tests and quizzes 

Selected response tests and quizzes will be used sparingly. In a physics classroom, 
the process behind the answer is the most important part of learning, so I believe in 
Selected response formats, the question focuses on getting the correct answer. Typically, 
the tests and quizzes will be in the essay, problem solving or fill in the blank format, but 
selected response questions can be used to supplement these other formats. The idea is 
that students will be getting a variety of assessment opportunities within one quiz or test 
and they do not have to master only the selected response part of the quiz or test, but they 
have to be able to perform well using other modes of assessment questioning. Selected 
response should be used throughout the year, mostly because it is good practice for the 



standardized tests. If students do not see any form of selected response, taking a 
standardized test will be more difficult for them because they have not build up the proper 
test taking strategies.  
Personal communication and “cognitive engagement”/discussion strategies 
 Personal communication is the one of the main assessment strategies that I will use 
to assess student’s development of their knowledge and skills.  Since this kind of 
assessment can be done informally by questioning students, it will provide me with 
instantaneous assessment results of the general achievement level of my students. 
Students will be doing a lot of group work and presentations throughout the year. These 
activities will be assessed in different ways such as participation grades based on what I 
see throughout the activity. Also, students will assess themselves on these specific tasks 
based on a set rubric. These discussion strategies will be extremely valuable as a formative 
and summative assessment. These checks for understanding can be fast formative 
assessments that are constantly used throughout the class during different activities. 
Similarly, these types of assessments could be more summative and could be used as a type 
of presentation that a student delivers at the end of a lesson or unit.  
Performance assessment (including problem-based tasks) 
 Performance assessments will mostly be used as culminating summative 
assessments at the end of large units. These are great assessments for differentiating and 
getting students engaged and being creative throughout the assessment process. 
Performance assessments are great at evaluating interpersonal skills, critical thinking 
skills, and also evaluate math skills if designed properly. It is important that students are 
given the opportunity to show individual progress through this performance assessment. 
Many times I have seen culminating performance tasks as group projects where individual 
students are not held accountable for their understanding, which then does not give the 
teacher a good understanding of what the class knows. Grading a performance-based task 
can be time consuming, therefore this can lessen its practicality.  The time spent grading 
and giving feedback to the students will be an investment for student benefit.  Students will 
benefit from personalized feedback on their performance and from the differentiated 
assessment.  I also plan to give feedback responsibilities to the students as the school year 
progresses.  In this way, my workload will be reduced and student involvement in 
assessment will increase.  
Assessing Inquiry 
 I want to incorporate inquiry based learning to the traditional direct instruction 
curriculum.  In physics, there are so many lessons suitable for inquiry based learning so 
this will be something I incorporate a lot. Even when a teacher uses inquiry based ideas, it 
is even more challenging to come up with appropriate assessment. Starting from review of 
previous lesson, I could deliver instructions on a new concept and students will gradually 
proceed to guided practice and then independent practice. In planning inquiry based 
learning and assessment in order to promote students’ critical thinking and inquiry, I will 
focus more on validity and influence on students than practicality. Yet with a set rubric and 
lesson plan, inquiry based lesson and assessment can be also practical and reliable. 
Assessing Direct Instruction 
 The best choice for direct instruction assessment depends on what you were trying 
to accomplish through direct instruction.  If the goal were for the students to learn facts, 
then a selected response test or quiz could be the right choice.  If the direct instruction was 



intended to teach critical thinking, then the performance task or personal communication 
might be better. This could be assessed throughout the direct instruction portion of the 
class or immediately after. If it is done at any other time, I believe that data won’t be as 
accurate because it was not directly tied to the direct instruction portion of the lesson.  
Formative vs. Summative Assessment 

Formative assessments in class will be ongoing. These assessments will come in the 
form of informal observations, cognitive engagement discussion, personal communication, 
quizzes, warm-ups, student reflections, exit-tickets, and classwork. I intend to make heavy 
use of both formative and summative assessment. Practically, it makes sense to inform my 
instruction through formative assessments and my assessment strategy revolves around 
formative assessments. Summative assessments will be at the end of every unit in the form 
of projects, culminating tasks, and problem-based tasks.  
Communicating Assessment Information to Parents 
 I would share the results with the students by passing back their work with a grade 
on it. I always make a lot of comments that are very specific so that the students know what 
parts were good, and what parts they may have answered incorrectly. Also, students keep 
track of their grades by writing down all of their assignments and how many points they 
received. Progress reports are given out every five weeks and we follow up with an 
academic plan. Students track their progress and are able to see if they are improving, or 
falling behind in the class, and we create goals to get each student up to where they want to 
be. The families of the students are always kept in the loop by signing the students progress 
reports every five weeks. The parents also have to read their academic plan and sign to 
agree with the goals. In addition, the students grade reports are always updated online. 
These include a list of every assignment and what grade their received. The students or 
parents can check on the grades at any time.  
Featured Techniques 
1. Group Participation 
            A 90-minute block schedule will allow me to use a variety of activities for students to 
complete in groups, individually or as a whole class.  I believe that students learn best when 
they are actively involved.  Students that work in small groups tend to learn more of what 
is taught and retain it longer because students can teach each other in different and 
engaging ways.  Students are given the opportunity to explain each other and discuss the 
given problem or task.  The challenges that I have faced when students work in groups are 
no equal distribution of participation, contribution and collaboration.  I found that I will 
have students work in groups and one of the things that would happen is that one or two 
students from a group will take control and will complete the task without the contribution 
of the rest of the group members.  How do I ensure complete group participation and 
contribution? I created a group participation rubric. With this I will be able to assess my 
students’ participation during group work. Even more importantly, students will assess 
themselves and their peers. This acts as a double assessment not only for participation, but 
a way of them evaluating their own work and using metacognition to analyze their effort 
and work habits. I will use the rubric I created to assess students’ participation while 
working in groups.  For example, students will often complete a group lab and take 
individual roles. There is a section for each role and the duties in which they need to 
complete by the end of the task. Students are able to move on if all their group members 
understand the lab and are all collaborating.   



Before a group activity we will go over the expectations as a group and what they 
will need to be accountable for as an individual.  I will distribute the group participation 
rubric to all students and discuss it as a whole class.  I will clearly explain how they will be 
graded on all of the following categories.  Students will work in groups if possible every day 
so they will be given a group participation-grading sheet where they will grade themselves 
and their group members at the end of the group activity.  On each category they will be 
able to receive a high score of 4 points.  Not only will students grade themselves but I will 

also assess them while walking around with a list of all the students.  I will compare what I 
grade and how they grade themselves, if I see a big discrepancy I will discuss with the 
student and come to an agreement.  By having a conversation with students, they will be 
able to understand how they are being graded and how can they improve. 

 

Skills 4  
 Advanced 

3  
Competent/meets 

expectations 

2  
Progressing/does not 

fully meet 
expectations 

1 
 Beginning/does 

not meet 
minimum 

expectations 

Score 

Contributi
ons/parti
cipation 
Attitude 

Always willing to help 
and do more, 
routinely offered 
useful ideas. 
Always displays 
positive attitude. 

Cooperative, usually 
offered useful ideas. 
Generally displays 
positive attitude. 

Sometimes cooperative, 
sometimes offered 
useful ideas.  Rarely 
displays positive 
attitude. 

Seldom 
cooperative, 
rarely offers 
useful ideas.  Is 
disruptive. 
 

 

Working 
with 
others/co
operation 

Did more than others 
– highly productive 
Works extremely well 
with others, never 
argues 

Did their part of the 
work – cooperative. 
Works well with 
others, rarely argues. 

Could have done more 
of the work – has 
difficulty, requires 
structure, directions 
and leadership, 
sometimes argues. 

Did not do any 
work – does not 
contribute, does 
not work well 
with others, 
usually argues 
with teammates. 

 

Focus on 
task/com
mitment 

Tries to keep people 
working together.  
Almost always 
focused on the task 
and what needs to be 
done.  Is very self-
directed. 

Does not cause 
problems in the 
group. 
Focuses on the task 
and what needs to be 
done most of the time.  
Can count on this 
person. 

Sometimes not a good 
team member.  
Sometimes focuses on 
the task and what 
needs to be done.  Must 
be prodded and 
reminded to keep on 
task. 

Often is not a 
good team 
member.  Does 
not focus on the 
task and what 
needs to be done.  
Lets others do the 
work. 

 

Communi
cation/list
ening  
Informati
on 
sharing 

Always listens to, 
shares with, and 
supports the efforts 
of others.  Provided 
effective feedback to 
other members.  
Relays a great deal of 
information – all 
relates to the topic. 

Usually listens to, 
shares with, and 
supports the efforts of 
others.  Sometimes 
talks too much.  
Provided some 
effective feedback to 
others.  Relays some 
basic information – 
most relates to the 
topic. 

Often listens to, shares 
with, and supports the 
efforts of others.    
Usually does most of 
the talking – rarely 
listens to others.  
Provided little feedback 
to others.  Relays very 
little information – 
some relates to the 
topic. 

Rarely listens to, 
shares with, or 
supports the 
efforts of others.  
Is always talking 
and never listens 
to others.  
Provided no 
feedback to 
others.    Does not 
relay any 
information to 
teammates. 

 



2. Culminating Performance Task 
I intend to use performance based summative assessments for all of the large units 

in which I find the physics content can be easily related to their lives and differentiated for 
each student. Also, this will be used in a unit in which I value the process as heavily if not 
more than the results. 

An example of a performance based assessment could be on in which I am asking 
students to create an instrument based on their knowledge and understanding of waves 
and how sound is produced. This performance assessment would require them to 
understand the concepts of waves and sound and would assess their ability to extrapolate 
the concepts to tangible objects. Students must understand the complex nature of different 
instruments and the complicated methods for creating different notes, or frequencies.  

To make this assessment successful and practical, sufficient front loading of 
expectations would be required as well as support during the unit to help students connect 
the content to the culminating task. All of this information should preferably be provided in 
the first two days of the unit. In addition, the rubric and specific timeline must be given to 
the students at the beginning so they can take control of their learning and plan ahead 
when completing this project.  

Students would be able to take the information from the assessment to see how 
capable they are of applying the waves knowledge presented to build a real life model of an 
instrument. They would get a concrete example of where they are struggling or where they 
are excelling, and would see a real life consequence if they do not properly understand the 
concept of waves or the production of sound. 

I would use the information from the assessments to evaluate students’ abilities to 
think critically, analyze and dissect information, and connect physics to real world contexts. 
I would get a better feel for where students are in their reasoning skills as well as their 
interpersonal skills. I think this form of summative assessment is extremely valuable 
because students can differentiate and find an instrument that they will really care about. 
Students are also putting so much time and effort over this long term project that they 
invest so much more in this, and place so much more meaning on an assessment that they 
are involved in with the long term.  
3. Exit Tickets 

I am also going to use exit tickets in my classroom as a form of formative assessment 
at the middle or end of lessons. I will use the exits tickets at the end of the day as the 
students are leaving my classroom. The exit tickets will help me know if the students 
struggled with the concepts in the lesson, or if they were easy for the students. They will 
also inform me of whether my lesson was successful or not. For example, at the beginning 
of class, I will write the objective in the form of a question so students can easily use it to 
answer their exit ticket. Students are told at the beginning of class that they must answer 
this question at the end of the day. This keeps students on their toes throughout the lesson 
in search of the answer to the objective question. Students may write this down or mentally 
take note of the answer, and at the end of the class the students must recall this answer to 
turn in a successfully completed exit ticket. Then I will collect the exit tickets and go over 
them to see if my lesson was successful or not and also to see who were the students who 
understood the lesson and who are the students who still need more help. I will return the 
exit tickets to the students the next day and I will also write feedback. The students will use 
the exit tickets to know what concepts they have mastered and what concepts they still 



need to work on. 
 In addition, these exit tickets can be modified to be exit quizzes. An exit quiz is a 

short 1-3 question quiz based directly on the concepts covered that day. They are collected, 
graded and returned in the same way as an exit ticket. The main difference is that students 
do not know what the question will be at the end of the day so the students must be 
listening and keeping up throughout the lesson at all times. Again, this is a good formative 
assessment and can be addressed at the beginning of the next lesson if there is an 
important concept that needs to be revisited.  


