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Assessment Strategies Plan (40 points) 
This assignment is an opportunity for you to create a personal assessment plan. It will 
include both a broad vision and general principles and practical strategies. The 
components of the plan will need to include the required elements, but this should be a 
thoughtful exploration and application of what YOU want to accomplish with your future 
classroom assessment use. 
Each plan must include the following elements. 
 
Section I – Introduction 

• Vision – A short (one or two sentences) statement that captures the essence of 
your intention as a teacher in the area of assessment.  

o Assessing in highly structured and purposeful ways with the intention of 
building and consequently improving upon my students’ self-efficacy, 
motivation to learn and critical thinking skills captures the essence of my 
intention as a teacher in the area of assessment.  

• Guiding Principles – A discussion of some of the principles that will guide your 
practice in the area of teaching and assessment 

o The assessment for learning process in which students use assessment 
to inform themselves about their own learning will guide the way I 
approach assessment in my class.  Assessments shouldn’t solely be 
used to measure learning, but to enlighten it as well.  In what ways may 
assessment results be used to help students make progress towards 
meeting state standards?  What strategies may I implement that are 
student-centered as a result?  A continual implementation of this process 
will allow students to see learning not as an accumulation of points, but 
as something that is meaningful, practical and that helps them improve as 
a human.  How is the learning itself building in the attributes they will 
need to be successful, happy, productive adults?  My assessments will 
consider this as well.   

• Goals – 4 goals written in the correct format related to what you will do as a 
teacher in the area of assessment. 

o I will constantly engage students in error analysis activities for the 
purposes of using assessments such as exit tickets, mini-quizzes and 
selected response to help students remediate misconceptions, careless 
errors and fundamentals.  Allowing students the opportunities to reassess 
and achieve mastery will also be part of the error analysis process.   

o I will provide students with good and bad examples of student work to 
back up and highlight rubric criteria levels before having students work on 
assignments. 

o I will use assessment to solicit, encourage and support desired social 
behaviors in class.  This includes how students work in groups, how 
students participate in class and how students go about daily rituals and 
routines in my class.  

o Provide prompt and authentic feedback on all kinds of assessments 
(formative and summative).   



• Challenges – some of the practical and personal challenges that you would 
expect to confront as you attempt to put your goals and principles into action. 

o I need to find the time (considering all the standards that need to be 
covered) to engage students in error analysis and reassessments.  I will 
need to figure whether or not I should move on to new material based on 
a percentage of students and what standards I may sacrifice for the sake 
of depth.   

o I would need to prepare well in advance what I expect from students 
which means having the rubrics and examples ready before students 
engage in activities/assignments.  I will also need to treat the rubric as a 
living document and constantly revisit it so that the work students are 
doing reflects the desired qualities I want to see    

 
Section II – Psycho-Social Elements 

• What affects do you want your assessment to have on your students? 
o Motivation 

 Placing value on the learning process by having students 
frequently revisit assessments for the purpose of learning from 
them and then allowing them to retake it will motivate students to 
improve and see the direct connection between remediation and 
the effort they put in learning the material to the grade they get on 
a test for instance.  Appealing to students’ learning styles, too, will 
help motivate students who don’t perform well (and therefore 
unmotivated) on traditional paper and pencil assessments.  For 
this reason, I will come up with interesting and novel ways for 
students to demonstrate their understanding of the concepts and 
skills addressed throughout the school year.   

o Engagement level 
 Using quick, informal checks for understanding in which students 

are held responsible to participate will partly ensure that all 
students are and remain engaged.  Whether it is by random 
calling using popsicle sticks or having students engage in think-
pair-shares, I will make sure students are “with it” during class 
time.  Engaging students also means giving them the opportunity 
to apply what they have learned in class to their personal reality.  
This will allow them to see the connections between what they 
learn in class and the world in which they live.     

o Interest in the subject 
 Interest in mathematics will be developed and supported by 

implementing thematic units that culminate in authentic 
assessments that truly immerses students in the learning process 
and the practicality and utility of mathematics in the real world.     

o Ability to work with others 
 Setting up structures that guide students towards working with 

others effectively, efficiently and purposefully will be a focus of 
mine.  In this pursuit, students will learn the social skills needed to 
work well with others.  Setting up a rubric before having students 
engage in group work will help students define what is expected of 
them as they work collaboratively.  I will provide feedback to 
groups and highlight desired behaviors by specifically pointing 
them out to the entire class.  “I notice some groups are using the 



glossary of their textbook to find the meaning of the some the 
terms they don’t understand.  This is a good strategy if you’re 
trying to figure out what the problem is asking you to do,” would be 
an example of concrete, workable feedback that highlights a 
desired behavior that will help other groups complete the task.    

o Psychology of Success Elements 
 Locus of Control 

• Since my grading system will be based upon attaining 
mastery of the content standards with multiple 
opportunities to remediate and retest, students have more 
of an internal locus of control.  They know that they have 
chances to learn from their mistakes and correct them as 
needed.  These learning opportunities puts more control in 
students’ hand to improve and determine the fate of their 
grade in the class.     

 Acceptance and Belonging level 
• Using formative assessment opportunities for the sake of 

learning and not grading for points, will develop 
acceptance and belonging by placing the emphasis on 
what needs to be done to achieve mastery.  Assessments 
that inform rather than measure will help students embody 
a growth orientation as opposed to a fixed one.  Given the 
anxiety that some students come in with to a math class 
from past experiences will be something I have to 
overcome.  I will only be able to accomplish this by 
transforming what students see as failure into challenges 
to be overcome despite how much time it takes to do it.  
Rubrics, whenever possible, will be a co-created living 
document in which student input will be an instrumental 
element in dictating/defining what excellent, mediocre and 
poor work looks like.  This promotes acceptance and 
belonging because students are directly involved in the 
assessment process.  In a way, they come to own their 
learning because they were granted the opportunity to 
authentically be invested in it.        

 
Section III – Methodological Emphasis and Soundness 

• Explain the role of the following methods in your overall assessment plan as a 
teacher in your particular school and subject area. 

• Consider each within the lens of soundness (i.e., validity, reliability/sampling, 
practicality, and positive consequences/benefits) 

o SR Tests and quizzes 
 SR tests and quizzes are efficient, quick formative assessment 

methods that can give a teacher a snapshot of what standards 
students aren’t yet mastering.  Depending on the type of question 
asked, knowing why a student picked a particular response can be 
become quite unclear.  For this reason, I wouldn’t solely rely on 
SR tests and quizzes as a way to figure out my students’ thinking 
process as they answered the questions.  Working in 
misconceptions into the actual answer choices may give teachers 



a better picture into why a student got a particular question wrong.  
If done correctly, it can tell a teacher quite a bit.  However, the 
content and subject matter must be taken into account to 
determine whether or not it is worthwhile to assess the content by 
way of SR.  Skills and procedures in mathematics can be 
efficiently and quickly assessed using SR.  However, fundamental, 
conceptual understandings should be assessed more holistically.    

o Personal communication and “cognitive engagement”/discussion 
strategies 
 Personal communication can be quite effective because specific 

and focused questions can be directed at students based on their 
current level of understanding of the content.  Much can be 
revealed by not only what the student says, but how they say it as 
well.  Personal communication that helps one student may help 
others.  If I realize this I will make sure to make it aware to the 
entire class as well.  The setback to personal communication is 
the fact that, if overdone, it takes away time spent with other 
students.  When I talk to one student, I must think about the entire 
class as well.  His or her problem may in fact be everyone’s 
problem.    

o Performance assessment (includes projects and problem-based tasks) 
 Performance assessments like projects and problem-based tasks 

are reliable, authentic assessment methods that draw on an 
amalgamation of skills and concepts learned throughout a learning 
block.  They often encourage students to apply what they have 
learned through real-world situations.  As long as they are 
scaffolded and modeled properly, these kinds of assessments 
offer the teacher and student alike a chance to demonstrate 
understanding under a variety of criteria.  They often appeal to 
students who don’t traditionally do well on paper and pencil exams 
and thus motivates them to learn based on their style of learning.   

o Assessing Inquiry 
 Assessing inquiry, like assessing any process, involves having a 

conversation with students as to what is expected when they are 
engaged in inquiry.  More specifically, they will need to know how 
to search for answers when they can’t rely on the teacher.   

o Assessing Direct Instruction 
 Direct instruction, because it is often done as a whole class, may 

not provide the teacher with reliable assessment data for each 
individual student.  However, it is an efficient way to disseminate 
information to a mass of people.  Again, content should be taken 
into account.  So long as the instruction is chunked into smaller 
pieces and students allowed the chance to “chew” on the chunks 
given will make direct instruction more of a useful method for 
assessment.     

o Formative vs. Summative Assessment 
 Formative assessment opportunities should be frequent and used 

solely as practice runs.  They should not be used to penalize or 
grant arbitrary points to students.  They should be performed 
immediately after presenting material in order to gauge 
understanding of specific skills and concepts.  Summative 



assessments, on the other hand, should be given only after 
students have had sufficient time to process what they have 
learned by way of formative assessments.  Summative 
assessments will only be used after sufficient and thorough 
formative assessments have been given to students to attain 
mastery.  Summative assessments may also be used formatively 
to inform the teacher what worked and didn’t worked throughout 
the delivery of a unit of study.     

o Communicating Assessment Information to Parents 
 Involving parents in the assessment process will surely increase 

motivation and interest, but parents need to be informed of the 
non-traditional forms of assessment I will be using in my classes 
in order for them to buy into the elements that characterize a 
psychology of success.  Information that would be useful for 
parents to know include being able to read and understand the 
language in rubrics given to students so that they may help and 
guide their sons/daughters define what quality work is.     

 
Section IV – Featured Techniques 
(Can include no more than one SR method) 
In this section explain in detail 3 assessment strategies (OK to use one from yours or 
others’ presentation). For each strategy provide the following required elements: 

 The context of the assessment (when would you use it?) 
 An example exercise 
 Discussion of the practical use strategies. 
 Explanation of how students would use the assessment information 

generated. 
 Explanation of how you the teacher would use the assessment information 

generated. 
 Soundness considerations (reliability, validity, practicality, effect on students). 

Examples at: 
http://www.calstatela.edu/faculty/jshindl/teaching/AssessmentIndex.htm 
 
1. Error Analysis –  
 

I would use highly structured error analysis activities at the beginning of the 
year to get students in the habit of analyzing their mistakes on tests and quizzes.  
Since it is often inevitable to steer clear from mistakes (either big or small) in 
mathematics, it is good practice to analyze why we make them.  An activity I would 
use includes having students break off into stations based on the content standards 
they need most work on.  Resources (laptop, books, worked out example problems 
and student-experts) are present in each station.  Students follow the rubric that 
stipulates what high quality error analysis looks like.  The rubric below outlines 
some of the qualities I will be looking for.   

Students would use the feedback given on their test or quiz to determine 
what station they should visit.  This is based upon the standards they were weakest 
in.  With a newfound understanding of the material students are then able to take 
another test or quiz addressing the same skills and concepts for a chance at a better 

http://www.calstatela.edu/faculty/jshindl/teaching/AssessmentIndex.htm


grade.  The initial assessment results are used by the teacher to determine how 
many stations and what standards each station should focus on.   

This assessment strategy is valid and reliable so long as students have work 
shown on the test or quiz even if the test or quiz was SR.  It is easy for students to 
forget what they were thinking as they solved a problem if nothing is written on the 
actual test or quiz.  Students must be able to see their work in order to refer back to 
it and be able to pinpoint exactly where they went wrong.  Although you can make 
these activities as formal and structured as you like, the main thing is to get students 
used to thinking this way in mathematics so that they are automatically doing this 
without being prompted.  Students build an internal locus of control knowing that 
they are allowed to retake an exam for the chance at a better grade.  This will 
prevent some students from totally giving up and checking out.  The cause and effect 
relationship between practice and success, moreover, will help students see how 
effort translates into success.   

 
 
2. Self-Evaluation  
 
I would use self-evaluation whenever I want students to judge the quality of their 
own work based on evidence and explicit criteria.  The purpose of this exercise is to 
give students the opportunity of doing better work in the future.  By initially setting 
goals and putting the effort that goes along with achieving those goals one can self-
evaluate which eventually leads to self-confidence.   
 
I would have students go through the 5 stage self-evaluation process by 1. Defining 
criteria, 2. Applying criteria to example (self-evaluate), 3. Give feedback, 4. Check 
goals and finally 5. Follow up to check for success (re-evaluate).  Specifically, I would 
have students do this when I want them to check their progress towards completing 
a major project that is due for my class.  This will help them keep track and stay 



abreast of deadlines.  Again this would be an activity I would structure for students 
at the beginning so that eventually they would be able to do it themselves.  A note 
organizer would be used to help students lay out a plan to meet deadlines for 
instance.     
 
Implementing this strategy like many student-centered activities would take 
changing core beliefs, behaviors and habits.  It would take time to build within 
students the self-efficacy needed to engage in this kind of activity.  Starting small, 
modeling the process and explaining the benefits to students would greatly enhance 
the practicality and soundness of this strategy.  The teacher may use data from this 
self-evaluation to determine progress level towards completion of projects and to 
figure out what students are doing to meet deadlines.  The teacher then can offer 
suggestions and/or build in interventions to help students complete major projects.   
 
3. Video Feedback  
 
Video feedback is a great way to assess process-oriented activities like group work.  
More specifically, it can be used to see how well a group works together or how well 
group members perform assigned roles.  In other cases it can be used to assess how 
well students follow chemistry lab procedures and rules.  Teachers can use video 
feedback to engage students in self-evaluation as well.  For instance, teachers can set 
up a camera in class and record students engage in group work and then replay the 
video for students in order to assess how well groups worked together based on a 
rubric.  Students may point out what groups did well and what they need work on as 
well as provide suggestions for improvement.  Also, the teacher can view the video 
in order to help him or her construct strong, reliable rubrics.    
 
The use of video feedback is quite practical given one has access to a camera and has 
gotten permission of students’ parents to film in class.  Students and teachers alike 
may more readily cite specific instances in the video as direct evidence for feedback 
given.  This allows for more grounded, well-thought out conversations about what 
students deem good, fair and poor.  Time spent of feedback and reflection will be 
key in making this strategy a success.  Depending on what you’re assessing as a 
teacher it’d be wise not to tell students what you are looking for as you film them.     


